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ABSTRACT
An a t te m p t  was made t o  de te rm ine  what t h e  e f f e c t s  o f  imp lement ing  
a c h i l d  ca re  program, t h e  T e a c h in g -F a m i ly  Model,  would be on t h e  s o c ia l  
c l i m a t e  o f  a midweste rn  you th  ca re  i n s t i t u t i o n ,  Boys Town. The Community 
O r ie n te d  Programs Env ironment  Sca le  (COPES) was implemented f o u r  t im e s  
o v e r  an 18-month p e r io d  t o  assess i f  changes in th e  s o c i a l  c l i m a t e  a t  
Boys Town were t a k i n g  p lace  and, i f  changes were o c c u r r i n g ,  what t h e y  
p o s s i b l y  were due t o .  The r e s u l t s  o f  t h e  s tudy  were f o u r f o l d .  F i r s t ,  
t h e  da ta  suggested t h a t  changes in t h e  s o c ia l  c l i m a t e  were o c c u r r i n g .  
Next,  i t  was dete rm ined  t h a t  thes e  changes were more s i m i l a r  t o  o t h e r  
programs t h a t  were e x p e r i e n c in g  p ro g ra m a t ic  change than t h e y  were t o  
programs t h a t  were no t  e x p e r i e n c i n g  such change. T h i r d l y ,  t h e  da ta  
seemed t o  suggest  t h a t  t h e s e  changes p roba b ly  were no t  due t o  s t a f f  o r  
youth  t u r n o v e r  r a t e s ,  genera l  s t a f f  you th  care  e x p e r i e n c e ,  o r  m ere ly  th e  
passage o f  t im e .  F i n a l l y ,  t h e  r e s u l t s  suggested t h a t  th e  changes 
p ro b a b ly  were g r e a t l y  e f f e c t e d  by a T e a c h in g -F a m i ly  Model t r a i n i n g  
sequence in a d d i t i o n  t o  s t a f f  s e l e c t i o n .  These r e s u l t s  imp ly  t h a t  
s t a f f  t r a i n i n g  can e f f e c t  s o c i a l  c l i m a t e .  They a l s o  suggest  t h a t  t h e  
T e a c h in g -F a m i ly  Model t r a i n i n g  sequence may be one example o f  an e f ­
f e c t i v e  t r a i n i n g  method.
1I n t r o d u c t i o n
Purpose o f  t h e  Study
Soc ia l  sc ience  programs o f t e n  are  deve loped ,  imp lemented,  and con­
t i n u e d  based upon th e  " p r o f e s s i o n a l  judgement"  o f  a d m i n i s t r a t o r s . T y p i ­
ca l  l y ,  these  a d m i n i s t r a t o r s  use s u b j e c t i v e  c r i t e r i a  t o  de te rm ine  i f  a 
program is  s u c c e s s f u l l y  approach ing  i t s  g o a l s .  P e r i o d i c a l l y ,  though ,  
c lo s e  in s p e c t io n  o f  a program i n d i c a t e s  t h a t  c e r t a i n  program components 
are  s tagna ted  o r  even d e c l i n i n g  in q u a l i t y .  T h is  may be an u n a v o id a b le  
re a l  i t y ,  g i v e n  t h a t  i t  i s  d i f f i c u l t  f o r  an a d m i n i s t r a t o r  t o  m o n i t o r  a I I 
aspec ts  o f  a program. On t h e  o t h e r  hand, such s t a g n a t i o n  o r  dec l  ine 
cou ld  be avo ided i f  program a d m i n i s t r a t o r s  re c e iv e d  f r e q u e n t  and a c c u ra te  
updates on program o p e r a t i o n s .
T h is  p r o j e c t  was des igned t o  serve  two f u n c t i o n s .  F i r s t ,  an a p p l i e d  
resea rch  f u n c t i o n  was th e  p r o v i s i o n  o f  feedback t o  program a d m i n i s t r a t o r s  
conce rn ing  the  e f f e c t s  on s o c i a l  c l im a te  o f  imp lement ing  a youth  c a re  
program. T h is  i n f o r m a t i o n  then a l s o  cou ld  be. used t o  a id  in making d e c i ­
s io n s  about  f u t u r e  program d i r e c t i o n s .
The o t h e r  f u n c t i o n  was o f  a more t h e o r e t i c a l  n a t u r e .  The s t y l e  o f  
youth  ca re  eva lu a te d  in the  s tudy  had been in e x i s t e n c e  f o r  a p p ro x im a te ly  
e i g h t  y e a rs .  However,  d u r in g  t h i s  t im e  the  program had been implemented 
e x c l u s i v e l y  in community-based group homes. W h i le  th e  e f f e c t s  o f  imp le­
ment ing  th e  program in g roup  homes have been t e s te d  in a number o f  ways, 
th e  e f f e c t s  o f  imp lement ing  the  program in an i n s t i t u t i o n  have n o t  been 
d e te rm in e d .  More s p e c i f i c a l l y ,  th e  e f f e c t s  t h e  program m ig h t  have on 
s o c ia l  c l i m a t e  have n o t  been exp lo red  in any s e t t i n g .  Recogn iz ing  the  
r e l a t i v e  impor tance o f  s o c i a l  c l i m a t e  i n d i c a t o r s ,  i t  was h ypo the s ized
2t h a t  p o s i t i v e  s o c ia l  c l i m a t e  changes would occu r  as th e  program began 
o p e r a t i o n s .
In sum, the  p r o j e c t  was an e v a I u a t i o n  o f  t h e  e f f e c t s  o f  imp lement ing  
t h e  T e a c h in g -F a m i ly  Model a t  Boys Town on th e  y o u t h ' s  p e r c e p t i o n s  o f  t h e  
soc i a I cI  imate in th e  homes in which t h e y  r e s i d e d .  T h e r e f o r e ,  f o u r  a reas  
o f  l i t e r a t u r e  seem r e l e v a n t  f o r  d e s c r i p t i o n  and r e v ie w .  F i r s t ,  s in c e  th e  
s tudy  was an e v a l u a t i o n  p r o j e c t ,  th e  rea d e r  i s  p rov ided  w i t h  an o v e rv ie w  
o f  l i t e r a t u r e  r e l e v a n t  t o  s o c ia l  sc ience  program e v a l u a t i o n .  E v a lu a t i o n  
c a t e g o r i e s  a re  d e s c r ib e d  and r a t i o n a l e s  f o r  u t i l i z i n g  more than one t ype  
o f  program e v a l u a t i o n  are p r o v id e d .  How th e  p re s e n t  s tudy  f i t s  i n t o  
these  c a t e g o r i e s  a l s o  is  d i s c u s s e d .  The n e x t  s e c t i o n  d e s c r ib e s  t h e  
T ea c h in g -F am i ly  Model and i t s  deve lopment .  The Model p rov ided  th e  frame­
work f o r  the  program t h a t  was e v a lu a te d .  T h i s  s e c t i o n  precedes a n o th e r  
t h a t  d e t a i l s  how th e  T ea ch in g -F am i ly  Model was adopted f o r  youth  ca re  a t  
Boys Town, where th e  s tudy  t o o k  p la c e .  The f i n a l  s e c t io n  o f  t h e  I i t e r a -  
t u r e  rev iew  is  rese rved  f o r  an ove rv ie w  o f  th e  e v o l u t i o n  o f  s o c i a l  
c l i m a t e  measurement.
Program E v a lu a t i o n
The d e t e r m in a t i o n  o f  the  e f f e c t s  o f  s o c i a l  s c ie n c e  programs has been 
drawing a g r e a t e r  amount o f  a t t e n t i o n  w i t h  each pass ing y e a r .  I n d i c a ­
t i o n s  o f  t h i s  g row ing concern ove r  program e v a l u a t i o n  can be found in 
r e c e n t  p u b l i c a t i o n s  on th e  t o p i c .  For example,  P s y c h o lo g ic a l  A b s t r a c t s  
in 1967 had e i g h t  a r t i c l e s  indexed .under  "Menta l  H e a l th  Program Eva lua­
t i o n "  a n d /o r  "T re a tm e n t  E f f e c t i v e n e s s  E v a l u a t i o n , "  which con ta in e d  t h e  
phrase "program e v a l u a t i o n . "  Ten years  l a t e r ,  in 1977, 252 such a r t i c l e s  
were documented in P s y c h o lo g ic a l  A b s t r a c t s  under these  head ings .
3The inc rease  in th e  number o f  books r e c e n t l y  pu b l i s h e d  w i t h  program 
e v a l u a t i o n  as a theme is  ano the r  example.  A survey  o f  t h e  L i b r a r y  o f  
Congress "MARC" c a t a l o g i n g  system in d ic a te d  t h e r e  were no books c a ta lo ged  
under t h e  s u b j e c t  head ing ,  " E v a lu a t i o n  Research (S o c ia l  A c t io n  Programs)"  
in 1968. However,  under th e  same head ing ,  t h e r e  were 14 books I i s te d  in 
1972 and 21 in 1977.
One can o n l y  s p e c u la te  what the  reasons may be f o r  t h i s  inc reased  
i n t e r e s t .  Perhaps i t  is  due t o  budge ta ry  reasons  (Adams, 1975) .  P o s s i ­
b l y  i t  i s  because the  pub I ic  has s t a r t e d  t o  rea l  ize t h a t  c o n t i n u i n g  t o  
pump money i n t o  unsuccess fu l  programs " w i l l  n o t  n e c e s s a r i l y  cu re  t h e  i l l s  
o f  t h e  program" (F rank l  in & T h ra s h e r ,  1976).  Or i t  may be due t o  growing 
s o c ia l  conc e rn s ,  w i t h  ever  s h r i n k i n g  re s ou rces  t o  s a t i s f y  these  c once rn s .  
T h is  p o s i t i o n  was s ta te d  c l e a r l y  by Bennet and Lumsdaine (1975 ) :
Massive  res ou rc es  have been u t i l i z e d  in a t te m p ts  t o  a m e l i o r a t e  
a I I these  s o c ia l  conce rns .  Yet th e  reso u rc e s  a re  I im i ted  and 
th e  problems a re  l a r g e .  As a r e s u l t ,  those  who must d e te rm in e  
how re s o u rc e s  a re  t o  be employed in s u p p o r t  o f  programs and 
i n s t i t u t i o n s  t o  s o lv e  s o c ia l  programs need a r a t i o n a l e  f o r  e f f i ­
c i e n t  a l l o c a t i o n  o f  t h e  r e s o u r c e s .  Deve lop ing  such a r a t i o n a l e  
n e c e s s i t a t e s  in f o r m a t i o n  on t h e  r e l a t i v e  e f f e c t i v e n e s s  o f  a l t e r ­
n a t i v e  s o l u t i o n s  in o r d e r  t o  plan  f o r  t h e  use o f  sca rce  
r e s o u r c e s "  ( p .  1 - 2 ) .
R egard less  o f  t h e  causes behind the  increased i n t e r e s t  in program 
e v a l u a t i o n ,  i t  c l e a r l y  appears  t h a t  t h e  demand f o r  such e v a l u a t i o n  w i l l  
g row.  As t h i s  demand grows t h e r e  w i l l  be a c o n t i n u a l  need t o  deve lop  
t e s t e d ,  c o s t - e f f i c i e n t ,  and m e th o d o l o g i c a l l y  adequate ,  e v a lu a t i o n  
s t r a t e g  i e s .
E v a lu a t i o n  s t r a t e g i e s  in th e  s o c ia l  sc iences  t r a d i t i o n a l l y  have been 
d e f in e d  a c c o rd in g  t o  two c a t e g o r i e s .  These c a t e g o r i e s  a re  l a b e l l e d  as 
"ou tcome"  and " p ro c e s s "  e v a l u a t i o n s  (Fox & Rappapor t ,  1972; S a r r i  & S e lo ,  
1974; K i r e s u k &  Lund, 1976) .  McLean (1974) a l s o  has in c luded  c o s t
4e f f e c t i v e n e s s  and systems e v a l u a t i o n s  as a p a r t  o f  t h i s  c l a s s i f i c a t i o n  
sys tem.  However,  McLean’ s a reas  appear t o  be e x te n s io n s  o f  t h e  o t h e r  two 
c a t e g o r i e s  r a t h e r  than independent  a d d i t i o n s .
Outcome e v a l u a t i o n s . Outcome e v a l u a t i o n s  he lp  de te rm ine  whether  a 
program is  meet ing i t s  long term g o a l s .  For example,  a majo r  program 
goal in a j u v e n i l e  s e t t i n g  may be t o  he lp  you ths  t o  s t a y  o u t  o f  t r o u b l e  
w i t h  s o c i e t y .  Measur ing whether t h i s  goal i s  being met would c o n s t i t u t e  
one phase o f  an outcome e v a l u a t i o n .  A problem w i t h  many outcome e v a lu a ­
t i o n s  i s  t h a t  o n l y  one measure i s  used t o  d e te rm ine  success .  R e f e r r i n g  
t o  a j u v e n i l e  s e t t i n g  a g a in ,  i f  any outcome da ta  are  c o l l e c t e d  they  a re  
u s u a l l y  r e c i d i v i s m  r a t e s .  T h is  measure is  used t o  i n f e r  whether  the  
you ths  are  s t a y in g  o u t  o f  t r o u b l e .  The r a t i o n a l e  behind t h i s  measure i s  
t h a t  i f  t h e  you ths  beg in t o  d i s p l a y  s o c i a l l y  i n a p p r o p r i a t e  b e h av io rs  
a f t e r  le a v in g  th e  program, th e y  w i l l  be r e tu rn e d  t o  i t  ( S a r r i  & S e lo ,
1974) .
I t  has been suggested t h a t  t h e r e  a re  problems w i t h  r e c i d i v i s m  as an 
outcome measure when i t  is  used as th e  s o le  i n d i c a t o r  o f  program success .  
One problem t h a t  has been re p o r te d  in the  I i t e r a t u r e  is  th e  n a tu re  o f  the  
reco rd  f rom which the  i n f o r m a t i o n  is  g a th e r e d .  For example,  Seidman and 
Couzens (1972) found in seve ra l  c i t i e s  where c r im e  r a t e  da ta  were c o l ­
le c ted  from pol ice r e c o r d s ,  th e  r e d u c t i o n s  in c r im e  were more a f u n c t i o n  
o f  r e p o r t i n g  p rocedures  than an ac tua l  r e d u c t i o n  in c r im e .  S ince changes 
in r e c i d i v i s m  r a t e s  may be r e l a t e d  t o  a change in p o l i c e  and c o u r t  
r e p o r t i n g  p o l i c i e s ,  such r e c o r d s m a y  be i n a c c u r a te  sources o f  e v a l u a t i o n  
i n f o r m a t i o n .  F i n a l l y ,  i t  has been re p o r te d  t h a t  a youth who is  known t o  
have p a r t i c i p a t e d  in a j u v e n i l e  c o r r e c t i o n s  program may be watched by
5a u t h o r i t i e s  more c l o s e l y  than o t h e r s ,  thus  d i s t o r t i n g  outcome da ta  ( S a r r i  
& Se lo ,  1974) .
I t  i s  n o t  t h e  purpose here t o  advocate  o r  t o  d i s c r e d i t  any one par ­
t i c u l a r  measure o f  program success .  However,  t h e  p o i n t  i s  s t res s e d  t h a t  
i f  outcome is  assessed on a number o f  d im en s ion s ,  g r e a t e r  c o n f id e n c e  can 
be placed in th e  accuracy  o f  t h e  c o n c lu s i o n s .  F u r the rm o re ,  t h e  l i k e l i ­
hood t h a t  program success i s  m ere ly  an a r t i f a c t  o f  some c on found ing  
v a r i a b l e  is  reduced .
Process  e v a l u a t i o n s . Process e v a l u a t i o n s  measure and d e s c r i b e  th e  
n a tu r e  and q u a l i t y  o f  ongo ing  t r e a t m e n t .  Process e v a l u a t i o n s  a t te m p t  t o  
assess t h e  t y p e  o f  p o p u la t i o n  p a r t i c i p a t i n g  in t h e  program o r  how we I I 
the  immediate s h o r t - t e r m  g o a ls  o f  th e  program a re  be ing  met .  Many p ro ­
grams keep f a i r l y  good re c o rd s  o f  p o p u la t i o n  d e s c r i p t i o n s  such as age, 
le n g th  o f  s t a y ,  and race  d i s t r i b u t i o n .  U n f o r t u n a t e l y ,  however,  t h i s  i s  
as f a r  as many programs go in implement ing  process e v a l u a t i o n s .  Such 
programs u s u a l l y  f a i l  t o  assess s h o r t - t e r m  goal ach ievem ent .  Such an 
approach i s  less  than op t im a l  f o r  a comprehens ive  process e v a l u a t i o n  
s in c e  many p o t e n t i a l l y  im p o r ta n t  program aspec ts  a re  n o t  m o n i t o r e d .  Even 
when measurement o f  program im p lem en ta t ion  is  i n c lu d e d ,  i n f o r m a t i o n  o f t e n  
is  c o l l e c t e d  on o n l y  one o r  two a d d i t i o n a l  v a r i a b l e s .  Common measures 
r e p o r te d  by some youth  c a re  f a c i I  i t i e s  a re  the  number o f  program runaways 
and th e  academic grades o f  th e  y ou ths .  Th is  is  no t  t o  sugges t  t h a t  thes e  
v a r i a b l e s  a re  n o t  im p o r ta n t  process e v a l u a t i o n  measures,  b u t  o f t e n  t h e r e  
a re  o t h e r  g o a ls  o f  t h e  program t h a t  are  s im p ly  ig n o re d .  Depending on t h e  
program, thes e  g o a ls  cou ld  range from such t h i n g s  as improvement in s t a f f  
t r a i n i n g ,  enhancement o f  th e  ph y s ic a l  e n v i ro n m e n t ,  o r  r e d u c t i o n  o f  th e  
r e l a t i v e  program c o s t s  (Zusman & Slawson, 1972) t o  improvement in th e
6program’ s s o c ia l  env i ronm en t  (Moos, 1974) o r  increased c l i e n t  s a t i s f a c ­
t i o n  (Braukmann, K i r i g i n  & W o l f ,  1976) .
M u l t i p l e  measures. As w i t h  outcome e v a l u a t i o n s ,  t h e  use o f  m u l t i p l e  
measures t o  a d e q u a te ly  assess t h e  broad a r r a y  o f  program g o a ls  i s  impor­
t a n t  f o r  process e v a l u a t i o n s .  T h i s  i s  im p o r ta n t  because a program cou ld  
be s u c c e s s fu l  in meet ing  one goal y e t  be less  s uc c es s fu l  in meet ing  
o t h e r s .  T h e r e f o r e ,  t o  o b t a i n  a comprehens ive p i c t u r e  o f  t h e  o v e r a l I  
program th e  e v a l u a t o r  must u t i l i z e  m u l t i p l e  measurement t e c h n iq u e s  
( J a y a r a n t i n e ,  S t u a r t  & T r i p o d i ,  1974; Weiss ,  1972).
I f  m u l t i p l e  measures a re  im p o r ta n t ,  why have t h e r e  been so few m u l ­
t i p l e  measure e v a l u a t i o n s  r e p o r te d  in th e  I i t e r a t u r e ?  Perhaps i t  i s  
because o f  a la c k  o f  s t a f f  t o  c o l l e c t  t h e  in f o r m a t i o n  in most programs,  
o r  because o f  p r o h i b i t i v e  c o s t s  in vo lved  w i th  da ta  c o l l e c t i o n .  I t  i s  
a l s o  c o n c e iv a b le  t h a t  many program a d m i n i s t r a t o r s  do no t  see th e  u t i l i t y  
o f  m u l t i p l e  measurement e v a l u a t i o n s .  However,  i t  i s  more I i k e l y  t h a t  
t e c h n o lo g ie s  have n o t  been deve loped ,  t e s t e d ,  a n d /o r  d i ssem ina ted  t o  
a l l o w  such measurement.  One goal  o f  program o p e r a t i o n s  a t  Boys Town is  
deve lopment ,  t e s t i n g ,  a n d /o r  d i s s e m in a t i o n  o f  e v a lu a t i o n  s t r a t e g i e s  t h a t  
can be e a s i l y  u t i l  ized by o t h e r  youth c a re  f a c i l  i t i e s .  The measures used 
in th e  p res en t  s tudy  serve  as examples o f  b u t  a few o f  th e  te c h n iq u e s  
t h a t  a re  inc luded  in those  s t r a t e g i e s .
The T e a c h in q -F a m i ly  Model
The Boys Town youth  c a re  program is  based upon a s t y l e  o f  youth  ca re  
c a l l e d  t h e  T e a c h in g -F a m i ly  Model.  The Model was s t a r t e d  in 1967 w i t h  one 
group home f o r  d e l i n q u e n t  and p r e - d e l i n q u e n t  you ths  and a s t a f f  d e d ic a te d  
t o  d e v e lo p in g  a r e p l i c a b l e  program t h a t  cou ld  p r o v id e  q u a l i t y  s e r v i c e s  t o
7i t s  c l  i e n t s .  S ince t h a t  t i m e ,  i t  has grown i n t o  one o f  t h e  ma jo r  s t y l e s  
o f  youth  ca re  u t i l i z e d  in t h e  Un i ted  S ta te s  t o d a y .  A su rvey  conducted in 
1977 in d ic a te d  t h a t  t h e r e  were one hundred and t w e n t y - f i v e  Teach ing -  
Fam ily  homes in o p e r a t i o n  d u r in g  t h a t  year  ( C o l l i n s ,  Maloney, Maloney & 
F i x s e n , 1977).
F a m i l y - s t y l e  l i v i n g . One c e n t r a l  a s p e c t  o f  a T e a c h in g -F a m i ly  home is  
th e  s t a f f i n g  p a t t e r n .  The home is  t y p i c a l l y  s t a f f e d  by a m a r r ie d  co u p le  
and an a s s i s t a n t .  The m a r r ie d  c oup le  I ives in the  home and has comple te  
r e s p o n s i b i l i t y  f o r  t h e  r e s i d e n t s .  T h is  s t a f f i n g  p a t t e r n  is  c o n t r a s te d  
w i t h  the  t r a d i t i o n a l  h i e r a r c h y  group home s t a f f i n g  system which may have 
a p s y c h i a t r i s t  o r  p s y c h o lo g i s t  as a c o n s u l t a n t  in a d d i t i o n  t o  a number o f  
s o c i a l  workers  t h a t  a c t u a l l y  have r e s p o n s i b i l  i t y  f o r  the  you ths  in the  
home. T y p i c a l l y ,  t r a d i t i o n a l  homes h i r e  u n t ra in e d  c h i l d  ca re  workers who 
have I i t t l e  r e s p o n s i b i l  i t y  bu t  t h e  most c o n t a c t  w i t h  the  y o u th s .  In 
c o n t r a s t  w i t h  t h e  T e a c h in g -F a m i ly  Model,  t h i s  p a t t e r n  p laces  th e  l e a s t  
t r a i n e d  s t a f f  in th e  most d i r e c t  c o n t a c t  w i t h  th e  c l i e n t s .
I t  appears t h a t  o p e r a t i o n  o f  homes by husband -w i fe  teams is  accom­
panied by a number o f  advantages over  the  m u l t i p l e  s t a f f  p a t t e r n .  F i r s t ,  
r e s p o n s ib i I  i t y  f o r  t h e  you ths  in the  home r e s t s  w i th  two peop le .  Th is  
in c rea ses  a c c o u n ta b i l  i t y  and reduces t h e  chances o f  a youth  be ing caught  
between b u r e a u c r a c t i c  f i r i n g  l i n e s .  Second ly ,  th e  s t a f f i n g  p a t t e r n  tends  
t o  more c l o s e l y  app rox im a te  a f a m i l y - s t y l e  l i v i n g  a r rangement .  There­
f o r e ,  th e  coup le  can be a p o s i t i v e  model f o r  a c h i l d  who o f t e n  comes from 
a broken o r  f ragmented f a m i l y .
P r o f e s s io n a l  s t a f f . The s t a f f  in T e a c h in g -F a m i ly  homes t y p i c a l l y  
have a B .A .  o r  M.A. degree ,  a l t h o u g h ,  t h e i r  degree i s  j u s t  t h e  b e g in n in g  
o f  p r o f e s s io n a l  t r a i n i n g .  Soon a f t e r  the  coup le  dec ides  t o  become a p a r t
8o f  t h e  Model,  t h e y  s t a r t  a y e a r - lo n g  t r a i n i n g  sequence. I t  is  d u r in g  
t h i s  sequence t h a t  t h e y  lea rn  t o  implement t h e  components o f  th e  program. 
The t r a i n i n g  sequence s t a r t s  w i t h  an i n t e n s i v e  s i x t y - h o u r  P r e s e r v i c e  
T r a i n i n g  Workshop. Dur ing  th e  Workshop, t h e  coup le  i s  i n s t r u c t e d  in some 
o f  t h e  b a s ic  s k i l l s  t h e y  w i l l  need t o  e f f e c t i v e l y  o p e ra te  a home. In 
a d d i t i o n  t o  l e c t u r e s ,  t h e y  p a r t i c i p a t e  in a s e r i e s  o f  b e h a v io ra l  re h e a rs ­
a l s  t o  enhance le a rn in g  these  s k i l l s .  Research examin ing  th e  P r e s e r v i c e  
Workshop has suggested t h a t  i t  i s  s uccess fu l  in te a c h in g  s t a f f  s p e c i f i c  
program components (Ma loney ,  P h i l l i p s ,  F ixsen & W o l f ,  1975;. K i r  ig in ,  
A y a la ,  Braukmann, Brown, P h i l l i p s  & W o l f ,  1975) .
A f t e r  th e  c o u p le  com p le tes  t h i s  i n i t i a l  workshop t h e y  a re  ass igned a 
c o n s u l t a n t  who is  f a m i l i a r  w i th  the  Model.  The c oup le  then l i v e s  in 
t h e i r  new home f o r  a fou r -m on th  i n s e r v i c e  p ra c t i c u m .  Dur ing  t h i s  t im e  
th e y  are  c o n t i n u a l l y  in v e r y  c lo s e  c o n t a c t  w i th  a c o n s u l t a n t  who a c t s  as 
an advanced t r a i n e r .  At  the  end o f  t h e  f o u r  months,  independent  ev a lu a ­
t o r s  come to  th e  home and conduc t  a Major  E v a lu a t i o n .  T h is  e v a l u a t i o n  
ta k e s  about  f o u r  hou rs ,  d u r i n g  which t im e  t h e  e x p e r im e n te r  assess in a 
v a r i e t y  o f  ways how we l l  th e  program is  be ing implemented.
I f  th e  coup le  passes tjpe Major E v a lu a t i o n ,  t h e y  have overcome ano the r  
h u r d l e ,  bu t  th e  t r a i n i n g  sequence is  no t  y e t  f i n i s h e d .  The sequence con­
t i n u e s  f o r  ano the r  e i g h t  months w i t h  more c o n s u l t a t i o n  and f o l l o w - u p  
workshops. F i n a l l y ,  one year f o l l o w i n g  th e  P r e s e r v i c e  Workshop th e  
c o u p le  is  e l i g i b l e  t o  p a r t i c i p a t e  in a C e r t i f i c a t  ion E v a lu a t i o n .  I t  is  
s i m i l a r  t o  t h e  Majo r  E v a lu a t i o n , ,  a l tho ugh  i t  i s  more e x t e n s i v e  in o r d e r  
t o  assess th e  c o u p le ' s  advanced s k i l l  l e v e l .  I f  t h e  co u p le  passes th e  
C e r t i f i c a t i o n  E v a l u a t i o n ,  t h e i r  t r a i n i n g  i s  cons ide red  comple te  excep t  
f o r  annual r e v ie w s .
9T e a c h in q . Ano ther  m a jo r  component o f  t h e  Model i s  t e a c h i n g .  An 
u n d e r l y i n g  assumpt ion o f  t h e  T ea c h in g -F am i ly  Model i s  t h a t  c h i l d r e n  o f t e n  
a c t  in a d e v i a n t  o r  d i s r u p t i v e  manner because th e y  have n o t  been g iven  
th e  o p p o r t u n i t y  t o  lea rn  th e  s k i l l s  necessary  t o  a c t  s o c i a l l y  a p p r o p r i ­
a t e l y .  T h e r e f o r e ,  t h e  co u p le  in the  home i s  r e s p o n s ib l e  f o r  t e a c h in g  the  
you ths  a v a r i e t y  o f  s o c i a l ,  academic,  s e l f - h e l p ,  v o c a t i o n a l ,  and f a m i l y -  
l i v i n g  s k i l l s .
E x te n s i v e  re s e a rc h  has been conducted t o  d e te rm ine  i f  t h e  program i s  
e f f e c t i v e  in t e a c h in g  you ths  s o c ia l  s k i l l s .  T h is  res ea rc h  has inc lud ed  
n e g o t i a t i n g  p a r e n t - c h i l d  c o n f l i c t s  ( K i f e r ,  Lew is ,  Green & P h i l l i p s ,
1974) ,  probIem so Iv i ng and dec i s ion ma ki  ng ( F i x e n , P h i l l i p s  & Wo I f ,
1973) ,  improv ing  c o n v e rs a t i o n  s k i l l s  ( M i n k i n ,  Braukmann, M in k i n ,  T im be rs ,  
F i x s e n ,  P h i l l i p s  & W o l f ,  1976; Maloney, H a rpe r ,  Braukmann, F i x s e n ,  
P h i l l i p s  & W o l f ,  1977) and t h e  r e d u c t i o n  o f  a g g re s s iv e  s ta te m en ts  
( P h i l l i p s ,  1968) .  The resea rch  sugges ts  t h a t  t h e  program i s  indeed 
e f f e c t i v e  in im prov ing  th e  y o u t h s ’ s o c i a l  s k i l l s  a long  these  d im e n s io n s .  
S ince many you ths  go on t o  independent  l i v i n g  a f t e r  d e p a r tu r e  f rom th e  
program, i t  a l s o  is  e s s e n t i a l  t h a t  t h e y  le a rn  s e l f - h e l p  s k i l l s .  Such 
s k i l l s  as heme m a in tenance  ( P h i l l i p s ,  1968) and money management 
( P h i l l i p s ,  P h i l l i p s ,  F ixsen & Wo I f , 1971) have been shown t o  be success­
f u l l y  t a u g h t  in T e a c h in g -F a m i ly  homes.
I t  is  t y p i c a l  f o r  d e l i n q u e n t ,  p r e - d e l i n q u e n t ,  and d e p ende n t -neg lec ted  
you ths  to  have an a r r a y  o f  p rob lems.  However,  one v e r y  p r e v a l a n t  problem 
in v o l v e s  academic pe r fo rm ance .  P rocedures  have been deve loped in 
T e a c h in g -F a m i ly  homes t o  improve y o u th s ’ s tudy  h a b i t s  ( B a i l e y ,  Wolf  & 
P h i l l i p s ,  1970; K i r i g i n ,  P h i l l i p s ,  T im be rs ,  F ixsen & W o l f ,  1975) ,  improve 
homework per fo rmance ( P h i l l i p s ,  1968) ,  in c rease  awareness o f  c u r r e n t
10
e ven ts  (Ph i I  I i p s ,  Phi I I i  ps,  Fixsen & Wol f , 1971) ,  improve grammar 
( P h i l l i p s ,  1968) and improve a r t i c u l a t i o n  o f  words ( B a i l e y ,  T imbers ,  
P h i l l i p s  & W o l f ,  1971) .  Research conducted by Maloney and T imbers  (1975) 
suggested t h a t  g rades  improved and t ru a n c y  was reduced f o r  youths  who 
re s id e d  in a T e a c h in g -F a m i ly  home. S i m i l a r  improvements in g rades  have 
been found by K i r i g i n  and F ixsen (1974 ) .
M o t i y a t i o n . A t  t im e s  a del in quen t  o r  p re -d e l  inquen t  youth  is  c h a ra c ­
t e r i z e d  as be ing u n m o t iv a te d .  Accord ing  t o  t h e  s t e r e o t y p e  th e y  have an 
average I . Q . ,  bu t  a re  two t o  t h r e e  years  behind in s c h o o l ,  o r  t h e i r  
pa re n ts  j u s t  canno t  hand le  them. One way t o  overcome t h i s  m o t i v a t i o n  
problem is  t o  s t r u c t u r e  th e  env i ronm en t  in a way t h a t  enhances l e a r n i n g .  
With some you ths  t h i s  may in v o l v e  implement ing a s h o r t - t e r m  token econ­
omy. In T e a c h in g -F a m i ly  homes, i f  a token economy is  needed w i t h  a youth  
i t  i s  des igned t o  be as p o s i t i v e  as p o s s i b l e ,  w h i l e  a l l o w in g  t h e  c h i l d  t o  
r e c e i v e  immediate feedback abou t  h i s / h e r  b e h a v io r .  U s u a l l y  w i t h i n  a few 
months th e  token economy is  phased o u t  and t h e  c h i l d  le a rn s  t o  l i v e  
w i t h i n  a more n o r m a l l y  s t r u c t u r e d  en v i ro n m e n t .
S e l f - q o v e r n m e n t . S e l f -g o v e rn m e n t  i s  an e x t re m e ly  im p o r ta n t  as pe c t  o f  
a T e a c h in g -F a m i ly  home. T h is  i s  p a r t i c u l a r l y  t r u e  s in c e  i t  p ro v id e s  
c h i l d r e n  w i t h  the  s k i l l s  necessary  t o  f u n c t i o n  in a dem oc ra t ic  s o c i e t y  
such as o u r s .  T h is  p rocess oc c u rs  t h ro u g h o u t  th e  day ,  w i t h  an e le c te d  
manager t a k i n g  on many r e s p o n s i b i l i t i e s ,  and c u lm in a t e s  a t  t h e  d a y ’ s end 
w i t h  a group d i s c u s s io n  m e e t in g .  At t h i s  meet ing  a l l  members o f  the  
household have i n p u t  i n t o  t h e  r u l e s  o f  t h e  home and j o i n t l y  d e c id e  on 
consequences f o r  i n f r a c t i o n s  o f  these  r u l e s .  T h i s  he lps  t h e  program run 
sm oo th ly  because everyone has a commitment t o  a program t h e y  d i r e c t l y
h e lp  t o  r e f i n e .  Much o f  th e  resea rch  and th e  T e a c h in g -F a m i ly  s e l f -  
government system was conducted by K i f e r ,  A ya la ,  F ix s e n ,  P h i l l i p s  and 
Wolf  ( 1 9 7 4 ) ,  F ix s en ,  P h i l l i p s  and Wolf  ( 1 9 7 3 ) ,  and W o l f ,  P h i l l i p s  and 
F ixsen (1973 ) .
I n te rp e rs o n a  I r e  I a t i o n s h i p  b u i I d i n g  and c o u n s e l i n g . Ano ther  key com­
ponent in th e  success o f  a T e a c h in g -F a m i ly  home i s  th e  c o u p le ' s  a b i l i t y  
t o  b u i l d  p o s i t i v e  in te r p e r s o n a  I r e l a t i o n s h i p s  w i t h  th e  you ths  in t h e  
home. The assumpt ion beh ind b u i l d i n g  p o s i t i v e  r e l a t i o n s h i p s  w i th  you ths  
i s  t h a t  th e  you ths  w i l l  be more I i k e l y  t o  be r e c e p t i v e  t o  feedback  and 
w i l l  be more I i k e l y  t o  model pos i t i v e  a d u l t  s k i l l s  i f  a good r e  I a t  ionsh i p
e x i s t s .  The you ths  a l s o  a re  more I i k e l y  t o  come t o  th e  c o u p le  w i t h  t h e i r
problems ins tead  o f  r u n n in g  away. I t  has been suggested t h a t  one way t o  
improve th e  r e l a t i o n s h i p s  in a home is  t o  teach  s t a f f  y o u t h - p r e f e r r e d  
s o c ia l  b e h a v io r s .  A t tem p ts  have been made t o  i d e n t i f y  many such y o u th -  
p r e f e r r e d  b eh av io rs  ( W i l i n e r ,  K i r i g i n ,  F ix s e n ,  Phi I I ips  & W o l f ,  1977; 
Kuehn, Kuehn, M in k in ,  Barnaby, Wolf & F ix s e n ,  in p r e s s ) .
C o unse l ing  is c o n s id e re d  a v i t a l  a d j u n c t  t o  r e l a t i o n s h i p  b u i l d i n g .  
Many s t a f f  beh a v io rs  f a l l  under t h e  c a te g o r y  o f  counsel  i n g . They range 
from h e lp in g  a youth  s o l v e  a personal  problem t o  j u s t  l i s t e n i n g  and 
l e t t i n g  th e  youth  know t h e r e  i s  concern f o r  t h e  y o u t h ' s  f e e l i n g s .
Counsel ing a l s o  he lps  t h e  you ths  know th e y  can c o n f i d e  in th e  s t a f f .
The Boys Town Program
P r i o r  t o  1975, Boys Town had. a youth  c a re  program much I ike many
i n s t i t u t i o n s  in th e  c o u n t r y .  W i th in  t h e  youth  ca re  program t h e r e  were a
number o f  s p e c i a l i z e d  s u b u n i t s  o r  dep a r tm en ts ,  each p r o v id in g  i t s  c l i e n t s
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w i t h  a un ique  s t y l e  o f  t r e a t m e n t .  To e x e m p l i f y ,  a b r i e f  d e s c r i p t i o n  o f  
t h e  b u r e a u c r a t i c  s t r u c t u r e  w i l l  be p r o v id e d .
The c h i l d r e n  l i v e d  in d o r m i t o r i e s  o r  c o t t a g e s  w i t h  a p p r o x im a te ly  19 
o t h e r  y o u th s .  Those l i v i n g  u n i t s  were s t a f f e d  by m u l t i p l e  s h i f t  w o rk e rs .  
These c h i l d - c a r e  wo rkers  were on d u ty  e i g h t  hours a day f o r  f i v e  days 
each week. T h e r e f o r e ,  i t  was necessary  t o  have s i x  t o  e i g h t  c h i l d - c a r e  
wo rke rs  " l i v i n g ”  w i t h  t h e  you ths  a t  v a r i o u s  t im e s  t h ro u g h o u t  t h e  week.
There were a l s o  a number o f  o t h e r  program s t a f f  who had m a jo r  respon­
s i b i l i t y  f o r  t h e  y o u t h s ’ d a y - t o - d a y  f u n c t i o n i n g .  To name a few, t h e r e  
was a r e c r e a t i o n  dep a r tm en t ,  a t r a n s p o r t a t i o n  dep a r tm en t ,  a s o c i a l  s e r ­
v i c e s  d ep a r tm en t ,  a l a u n d ry ,  a c e n t r a l i z e d  d i n i n g  h a l l ,  e t c .  A l l  o f  
these  s u b u n i t s  o f  t h e  youth  c a re  program had some degree o f  c o n t r o l  ove r  
a c h i l d ’ s l i f e .  T h is  f ragmented system seemed t o  c r e a t e  s u f f i c i e n t  
b u r e a u c r a t i c  c o m p l e x i t i e s  t h a t  th e  you ths  somet imes d id  n o t  r e c e i v e  t h e  
k ind o f  h e lp  t h e y  needed.
In t h e  f a l l  o f  1975, t h e  T e a c h in g -F a m i Iy  Model was i n i t i a t e d  on t h e  
Boys Town campus. As was i n d i c a te d  in th e  p re v io u s  s e c t i o n ,  th e  Model 
had been deve loped o r g i n a l l y  t o  be implemented in a community-based 
s e t t i n g .  However,  i t  was de te rm ined  t h a t  s in c e  Boys Town was a c t u a l l y  a 
smal l  community,  t h e  same s t y l e  o f  youth  ca re  cou ld  be s u c c e s s f u l l y  
implemented in th e  i n s t i t u t i o n . .  A t  t h e  same t im e  i t  became a p p a re n t  t h a t  
some r e o r g a n i z a t i o n  would have t o  occur  t o  enab le  the  i n s t i t u t i o n  t o  
become even more I i k e  a n a t u r a l  communi ty .
F i r s t ,  s teps  were taken  t o  improve th e  p h y s ic a l  s t r u c t u r e  o f  th e  
l i v i n g  u n i t s .  T h is  e n t a i l e d  rem ode l ing  th e  o ld  c o t t a g e s ,  b u i l d i n g  s i x ­
teen new ones and c l o s i n g  down t h e  d o r m i t o r i e s  pn campus. T h i s  change in 
ph y s ic a l  s t r u c t u r e  was in tended t o  make th e  l i v i n g  u n i t s  more l i k e  th e
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s t r u c t u r e  o f  a n a t u r a l  home In c o n t r a s t  t o  an i n s t i t u t i o n a l  s t r u c t u r e .  
Much I i k e  a r e g u l a r  home, t h e r e  were one t o  two you ths  per bedroom and 
th e  you ths  had th e  o p p o r t u n i t y  t o  i n d i v i d u a l l y  d e c o ra te  t h e i r  room. Each 
heme a l s o  had i t s  own k i t c h e n ,  d i n i n g  room, l i v i n g  room, r e c r e a t i o n  room, 
la u n d r y ,  and so f o r t h ,  a l l  v e r y  s i m i l a r  t o  a n a t u r a l  home.
Since  th e  i n i t i a t i o n  o f  t h e  T e a c h in g -F a m i ly  program, t w e n t y - f o u r  
hours  per day ,  seven days per week l i v e - i n  s t a f f  were phased i n t o  the  
hemes. The new s t a f f  u s u a l l y  c o n s is te d  o f  a m a r r ie d  coup le  aided by one 
a s s i s t a n t .  In some homes, th o u g h ,  a s i n g l e  l i v e - i n  person was respon­
s i b l e  f o r  th e  program and was a ided by two o r  t h r e e  a s s i s t a n t s . The 
s t a f f  o r  " F a m i l y  T e a c h e rs , "  as th e y  were c a l l e d ,  p a r t i c i p a t e d  in a ye a r ­
long t r a i n i n g  sequence t h a t  was s i m i l a r  t o  t h e  t r a i n i n g  p rov ided  t o  s t a f f  
in the  community-based T e a c h in g -F a m i ly  homes. Thus,  Fam i ly  Teachers  par ­
t i c i p a t e d  in an i n i t i a l  workshop and severa l  f o l l o w - u p  workshops, 
r e c e iv e d  c o n t in u o u s  p r o f e s s io n a l  c o n s u l t a t i o n  and p a r t i c i p a t e d  in numer­
ous program e v a l u a t i o n s  t h r o u g h o u t  t h e  year  o f  t r a i n i n g .  T h is  t r a i n i n g  
sequence had t o  be implemented g r a d u a l l y  in the  i n s t i t u t i o n  due t o  t h e  
number o f  people t h a t  had t o  be h i re d  and t h e  I im i ted  s i z e  o f  th e  t r a i n ­
ing s t a f f .  T h e r e f o r e ,  a t  any one g iven  p o i n t  in t im e  th e  s t a f f  in  th e  
homes were a t  v a r i o u s  s tages  o f  t r a i n i n g .
S ince th e  t r a i n e d  Fam i ly  Teachers were we l l  versed in a l l  a s pe c ts  o f  
th e  t r e a t m e n t  program, they  were g i v e n  com p le te  r e s p o n s i b i l i t y  f o r  t h e  
you ths  in th e  homes. T h i s  c re a te d  a need f o r  some f u r t h e r  r e o r g a n i z a t i o n  
w i t h i n  t h e  i n s t i t u t i o n .  No lo nger  was t h e r e  a need f o r  a c e n t r a l i z e d  
la u n d ry  s i n c e  th e  you ths  learned how t o  wash t h e i r  own c l o t h e s  in t h e  
homes. The need f o r  a c e n t r a l i z e d  t r a n s p o r t a t i o n  pool d isappea red  
because each home purchased a van.  A la r g e  s o c i a l  s e r v i c e s  d ep a r tm en t
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became less  necessary  s in c e  th e  d i r e c t  ca re  s t a f f  were g iven  r e s p o n s i ­
b i l  i t y  f o r  youth  p rog ress  in th e  program. Hence, th e  sal i e n t  a s p e c t  o f  
r e o r g a n i z a t i o n  was t o  make as many s e r v i c e s  as p o s s i b l e  a v a i l a b l e  w i t h i n  
each home, and th e r e b y  d e c e n t r a l i z e  s e r v i c e s .  D e c e n t r a l i z a t i o n  appeared 
t o  be more c o s t  e f f i c i e n t  and p rov ided  the  you ths  w i th  a v a r i e t y  o f  
l e a rn in g  e x pe r ienc es  t h a t  were n o t  a v a i l a b l e  w i th  t h e  more c e n t r a l i z e d  
system.
Thus,  ove r  two and o n e - h a l f  years  Boys Town was c onve r ted  from a 
c e n t r a l i z e d ,  d e p a r tm e n t a l i z e d ,  and i n s t i t u t i o n a l i z e d  youth  ca re  f a c i l i t y  
t o  the  d e c e n t r a l i z e d ,  f a m i I y - s t y I e  T e a c h in g -F a m i Iy  Mode I . T h i s  t r a n s i ­
t i o n  n a t u r a l l y  r a i s e d  a q u e s t i o n .  Was t h i s  new program a c t u a l l y  any 
b e t t e r  than the  o ld  program? As suggested ear I i e r  in t h e  e v a l u a t i o n
rev iew  s e c t i o n ,  th e  q u e s t io n  shou ld  be answered v i a  a v a r i e t y  o f  e v a lu ­
a t i o n  measures .  A t  t h e  t im e  o f  t h e  s t u d y ,  t h e r e  were a number o f
e v a l u a t i o n  measures be ing deve loped a n d /o r  t e s te d  a t  Boys Town. These
in c luded  d e v e lo p in g  s y s te m a t i c  p rocedures  t o  c o l l e c t  youth  runaway d a ta ;  
i n f o r m a t i o n  abou t  ma in tenance o f  the  homes; youth  g rades  in s c h o o l ,  and 
absentee ism r a t e s ;  r a t e s  o f  youth  campus d e t e n t i o n ;  consumer s a t i s f a c ­
t i o n ;  and lo ng - te rm  f o l l o w - u p  d a t a ,  t o  name a few. However,  t h e r e  a l s o  
was i n t e r e s t  in d e te r m in in g  the  e f f e c t  o f  th e  program changes on th e  
s o c ia l  c l i m a t e  in th e  homes on campus. The n a t u r a l l y  o c c u r r i n g  changes 
t a k i n g  p lace  on campus appeared t o  p r o v id e  an e x c e l l e n t  o p p o r t u n i t y  t o  
de te rm in e  what th e  e f f e c t s  o f  implement ing t h e  new program had on t h e  
i n s t i t u t i o n ’ s s o c ia l  c l i m a t e .
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Soc i a I CI I mate
As used in t h i s  d i s c u s s i o n ,  the  s o c ia l  c l i m a t e  concep t  i s  based upon 
th e  " p e rs o n o lo g y "  t h e o r y  deve loped by Murray  (1 9 3 8 ) .  Murray suggested 
t h a t  i n d i v i d u a l s  have p r im a ry  and secondary  needs t h a t  compr ise  t h e i r  
p e r s o n a l i t y .  These needs a re  assumed t o  be t h e  b a s is  o f  m o t i v a t i o n  s in c e  
t h e  o rgan ism is  c o n t i n u a l l y  t r y i n g  t o  s a t i s f y  t h e  needs. The env i ro n m e n t  
c o n t a i n s  th e  s t i m u l i  r e q u i r e d  t o  f u l f i l l  these  needs, b u t  i t  a l s o  has 
s t i m u l i  t h a t  f r u s t r a t e  ach ievement  o f  needs. The organ ism tends  t o  
" p r e s s "  toward f u l f i l l i n g  s t i m u l i  and away from f r u s t r a t i n g  s t i m u l i .
T h i s  process is r e f e r r e d  t o  as an env i ronm enta l  p re s s .  The power an 
env i ronm en ta l  s i t u a t i o n  has in t h i s  press depends on t h e  o r g a n is m 's  pe r ­
c e p t i o n  o f  t h e  p o t e n t i a l  e f f e c t s  the  s t im u lu s  may have on t h e  o rgan is m .  
Hence, Murray  suggested t h a t  behav io r  i s  a r e s u l t  o f  an i n t e r a c t i o n  
between p e r s o n a l i t y  needs and the  env i ronm en ta l  p re s s .  He deve loped t h e  
Thematic  A p pe rc ep t ion  Tes t  t o  measure p e r s o n a l i t y  needs,  b u t  he d id  n o t  
a t t e m p t  t o  assess the  env i ro nm en ta l  p re s s .
I n i t i a l  deve lopment  o f  a t o o l  des igned t o  measure env i ro nm en ta l  press 
was conducted by Pace and S te rn  ( 1 9 5 8 ) .  They asked c o l l e g e  s tu d e n ts  
q u e s t io n s  abou t  t h e i r  p e r c e p t i o n  o f  t h e  genera l  c l  imate o r  atmosphere o f  
t h e  u n i v e r s i t y  t h e  s tu d e n t s  a t te n d e d .  Pace and S te rn  d id  t h i s  v i a  t h e  
C o l lege  C h a r a c t e r i s t i c s  Index ,  on which th e  s tu d e n t s  responded e i t h e r  
t r u e  o r  f a l s e  t o  s ta te m e n ts  r e g a rd in g  " s t u d e n t - f a c u I t y  r e l a t i o n s h i p s ,  
r u l e s  and r e g u l a t i o n s ,  c lassroom methods and f a c i l i t i e s "  (Moos, 1974, p.  
3 6 ) .  The l o g i c  behind t h i s  approach was t h a t  th e  s tu d e n t  consensus o f  
t h e  c o l l e g e  env i ronm en t  was a good i n d i c a t i o n  o f  th e  env i ronm en ta l  c l  i -  
mate .  T h is  c l i m a t e  t h e o r e t i c a l l y ,  in t u r n ,  e x e r te d  i n f l u e n c e  on th e  
s t u d e n t s .  F u r th e rm o re ,  t e s t  c o n s t r u c t i o n  l o g i c  suggested t h a t  a number
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o f  d i f f e r e n t  s ta te m e n ts  r e g a r d in g  one genera l  as pe c t  o f  t h e  e nv i ro nm en t  
cou ld  be aggregated t o  p ro v id e  an a c c u ra te  r e p r e s e n t a t i o n  o f  t h e  e n v i r o n ­
mental  p ress ( S t e r n ,  1970) .  For example,  t h e  env i ronm en ta l  concep t  Order  
was f o r m a l l y  d e f in e d  on t h e  C o l lege  C h a r a c t e r i s t i c s  Index as "a  p r e v a i l ­
ing t re n d  towards  t h e  com pu ls ive  o r g a n i z a t i o n  o f  t h e  immediate p hys ica l  
e n v i ro n m e n t ,  m a n i fe s te d  in a p reoccu pa t ion  w i t h  n ea tne ss ,  o r d e r l i n e s s ,  
a r rangement  and m e t i c u lo u s  a t t e n t i o n  t o  d e t a i l . "  For example,  t h r e e  o f  
t h e  ten t r u e - f a l s e  s ta te m e n ts  t h a t  were aggregated t o  measure Order 
inc luded  " i n  many c la s s e s  s tu d e n t s  have an ass igned  s e a t , "  " a t t e n d a n c e  i s  
u s u a l l y  taken in each c l a s s "  and " s t u d e n t s 1 papers and r e p o r t s  must be 
n e a t . "
Many subsequent  s c a le s  have been deve loped f o r  a v a r i e t y  o f  e n v i r o n ­
ments s in c e  th e  C o l le g e  C h a r a c t e r i s t i c s  Index was p u b l i s h e d .  For t h e  
u n i v e r s i t y  s e t t i n g ,  t h e  O r g a n iz a t i o n a l  C l im a te  Index ( S t e r n ,  1970) ,  t h e  
C o l le g e  and U n i v e r s i t y  Env ironment  Sca le  (Pace, 1969) ,  th e  I n s t i t u t i o n a l  
F u n c t i o n in g  I n v e n t o r y  ( P e te r s o n ,  C e n t ra ,  H a r t n e t t ,  & L inn  1970) ,  th e  
Lea rn ing  Env ironment  I n v e n t o r y  (Wa lbe rg ,  1969) and t h e  O r g a n i z a t i o n a l  
D e s c r i p t i o n  Q u e s t i o n n a i r e  (Hal  p in  & C r o f t ,  1963) have been deve lop ed .  In 
i n d u s t r y  such env i ro nm en ta l  assessment s c a le s  as t h e  Agency Cl imate Ques­
t i o n n a i r e  (S c h n e id e r  & B a r t l e t t ,  1970) and the  C l im a te  Q u e s t io n n a i r e  
( L i t w i n  & S t r i n g e r ,  1968) have been used. The Dimens ions o f  Group Pro­
cesses ( F a i r w e a t h e r , 1969) and the  Group Atmosphere Sca le  ( S i l b e r g e l d ,  
Koen ig ,  M ande rsche id , Meeker & Hornung, 1975) have been deve loped t o  mea­
su re  group p rocesse s .  In i n s t i t u t i o n a l  s e t t i n g s  popu la r  s o c ia l  c l i m a t e  
assessment  i n s t r u m e n ts  have inc luded  t h e  O p in ions  About Mental I l l n e s s  
Sca le  (Cohen & S t r u e n in g ,  1962) ,  th e  C u s to d ia l  Mental  I l l n e s s  Id e o lo g y  
Sca le  ( G i l b e r t  & Lev inson ,  1957) ,  C h a r a c t e r i s t i c s  o f  t h e  T rea tment
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Env i ronm ent  ( J a c k s o n ,  1969) and th e  P e rc e p t i o n  o f  t h e  Ward Sca le  
( E l l s w o r t h  & Maroney, 1972) .  A l l  o f  th e  above s c a le s  had th e  same th e o ­
r e t i c a l  b a s is  f o r  c o n s t r u c t i o n ,  b u t  compar isons  were n o t  made e a s i l y  
ac ross  e n v i ro n m e n ts .  T h is  was because each s c a le  d i f f e r e d  t o o  d ram a t ­
i c a l l y  f rom th e  o t h e r s  on th e  v a r i o u s  d im e n s io n s .
Rudolph Moos and h i s  c o l l e a g u e s  a t tem p ted  t o  overcome t h i s  la c k  o f  
c o n s i s t a n c y  by d e v e lo p in g  a number o f  s c a le s  t h a t  c o u ld  be implemented in 
many e n v i ro n m e n ts ,  y e t  a l s o  cou ld  ta p  v a r i o u s  common e n v i ro nm en ta l  c h a r ­
a c t e r i s t i c s .  Nine s i m i l a r  s c a le s  were deve loped t o  assess th e  s o c i a l  
c l i m a t e  in community s e t t i n g s ,  e d u c a t io n a l  e n v i ro n m e n ts ,  t o t a l  i n s t i t u ­
t i o n s  and t r e a tm e n t  e n v i ro n m e n ts .  Each o f  t h e s e  s c a le s  assesses t h r e e  
broad d im ens ions  o f  s o c i a l  c l i m a t e .  These in c lu d e  r e l a t i o n s h i p  dimen­
s i o n s ,  persona l  deve lopment  d im e n s io n s ,  and system main tenance and change 
d imens ions .
Hypothes ? s
Research r e g a r d in g  th e  T e a c h in g -F a m i ly  Model rev iewed thus  f a r  has 
suggested t h a t  th e  program has been e f f e c t i v e  in improv ing program pa r ­
t i c i p a n t s ’ s o c i a l ,  academic and s e l f - h e l p  s k i l l s .  Outcome re s e a rc h  has 
shown t h a t  p o s t - r e l e a s e  i n s t i t u t i o n a l i z a t i o n  occ u r re d  less  o f t e n  f o r  a 
sample o f  you ths  f rom T e a c h in g -F a m i ly  homes, in compar ison t o  a sample 
f rom a s t a t e  i n d u s t r i a l  schoo l  ( W o l f ,. P h i I  I ip s  & F ix s e n ,  1974) .  The same 
s tu d y  a l s o  in d ic a te d  t h a t  p o l i c e  and c o u r t  c o n t a c t s  were fewer  f o r  th e  
Te a c h in q -F a m i Iy  sample,  F i n a l l y ,  consumers o f  s i x  Te a c h in g -F a m i Iy  homes 
( e «9*> y o u th s ,  p a r e n t s ,  c o u r t  o f f i c i a l s )  were more s a t i s f i e d  w i t h  th e  
T e a c h in g -F a m i ly  home than th e y  were w i t h  s i x  o t h e r  homes in th e  same 
l o c a le  t h a t  served s i m i l a r  p o p u la t i o n s  ( K i r i g i n  & F ix s e n ,  1974) .
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However,  i n f o r m a t i o n  re g a r d in g  the  s o c i a l  c l i m a t e  in T e a c h in g -F a m i ly  
homes has n o t  been c o l l e c t e d .  Even more s p e c i f i c a l l y ,  t h e  r e s u l t s  o f  
im p lement ing  th e  Model in an i n s t i t u t i o n  have y e t  t o  be e x p l o r e d .  As one 
way o f  d e te r m in in g  whether  t h e  Model cou ld  s u c c e s s f u l l y  be implemented in 
an i n s t i t u t i o n ,  i t  was dec ided t h a t  assess ing  th e  s o c i a l  c l i m a t e  as th e  
program was implemented would be one a c c e p ta b le  p rocess e v a l u a t i o n  
measure.  S p e c i f i c a l l y ,  i t  was hypo thes ized  t h a t  as th e  program was 
implemented over  an 18-month p e r i o d ,  t h e r e  would be s i g n i f i c a n t  changes 
in the  y o u t h s ’ p e r c e p t i o n s  o f  t h e i r  home’ s s o c ia l  c l i m a t e .
In o r d e r  t o  t e s t  t h i s  h y p o th e s i s ,  f i v e  subhypotheses were f o r m u la t e d .  
F i r s t ,  i t  was p r e d i c te d  t h a t  t h e r e  would be change in the  o v e r a l l  s o c ia l  
c l i m a t e  o f  th e  Boys Town youth  c a re  env i ro nm en t  as t h e  T e a c h in g -F a m i ly  
program was being s y s t e m a t i c a l l y  implemented on campus. N ex t ,  i t  was 
h ypo the s ized  t h a t  t h i s  change would more c l o s e l y  resemble  a compar ison 
g ro u p ,  whose programs a l s o  were chan g in g ,  than i t  would a compar ison 
group whose programs were n o t  o v e r t l y  be ing prompted t o  change. Then i t  
was p r e d i c t e d  t h a t  homes whose Fam i ly  Teachers  were a t  h ig h e r  l e v e l s  o f  
t r a i n i n g  would tend t o  have d i f f e r e n t  sco res  than homes a t  lower l e v e l s .  
The f o u r t h  s u b h y p o th e s is  was t h a t  the  s o c i a l  c l i m a t e  sco res  would be 
s e n s i t i v e  t o  changes in i n d i v i d u a l  Family  T ea che rs ’ le ve l  o f  t r a i n i n g .  
F in a l  I y ,  i t  was p r e d i c te d  t h a t  th e  amount o f  genera l  youth  c a re  expe r ­
ience Family  Teachers had would no t  r e l a t e  t o  th e  s o c i a l  c l i m a t e  in t h e i r  
homes.
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Method
C l a s s i f i c a t i o n  o f  Homes
The s tudy  was conducted in a l l  o f  th e  homes on the  Boys Town campus 
t h a t  were a v a i l a b l e  f o r  any one a d m i n i s t r a t i o n  o f  t h e  q u e s t i o n n a i r e s .
Some homes were n o t  o p e r a t i o n a l  d u r in g  a g iven  a d m i n i s t r a t i o n .  The 
number o f  hemes t h a t  p a r t i c i p a t e d  in a g iv e n  t im e  pe r io d  ranged from 36 
t o  41.  There were two t y p e s  o f  homes in th e  s t u d y .  The home t y p e  was 
de te rm ined  by t h e  amount o f  p ro g re s s io n  t h e  Family  Teachers had made in 
th e  t r a i n i n g  sequence a t  t h e  t im e  o f  th e  t e s t .  In th e  f i r s t  t y p e  o f  home 
th e  Family  Teachers had no t  rec e iv e d  any formal  T e a c h in g -F a m i ly  t r a i n i n g .  
In the  o t h e r ,  th e  home's Fam i ly  Teachers were a t  v a r i o u s  s tages  o f  t h e  
t r a i n i n g  sequence. T h e r e f o r e ,  t h i s  second t y p e  o f  home was d i v i d e d  i n t o  
t h r e e  sub ty pes .  These l e v e l s  o f  t r a i n i n g  in c luded  s u c c e s s f u l l y  p a r t i c i ­
p a t in g  in an i n i t i a l  P r e s e r v i c e  Workshop, pass ing  a Majo r  E v a l u a t i o n ,  and 
pass ing  a C e r t i f i c a t i o n  E v a lu a t i o n .
PopuI a t  ion
Each l i v i n g  u n i t  on campus was home f o r  s i x  t o  ten y o u th s .  These 
you ths  were in need o f  some t y p e  o f  he lp  t h a t  cou ld  n o t  be p rov ided  in 
t h e  c h i l d ' s  n a t u r a l  communi ty .  Often  the  he lp  was needed because th e  
youth  d i s p la y e d  b e h a v io rs  t h a t  were d i s t u r b i n g  t o  o t h e r  members o f  t h e  
community .  These b e h a v io rs  r e s u l t e d  in the  c h i l d  being labe led  as d e l i n ­
quent  o r  p r e - d e l i n q u e n t .  Other  you ths  came from homes where f a m i l y  l i f e  
was in such d i s a r r a y  t h a t  th e  f a m i l y  cou ld  no longer  p r o v id e  th e  c h i l d  
w i t h  a h e a l t h y  l i v i n g  and g row ing  en v i ro n m e n t .
Demographic da ta  were a v a i l a b l e  t o  d e s c r i b e , t h e  p o p u la t i o n  be ing 
adm i t ted  t o  Boys Town f o r  th e  f i r s t  f o u r  months o f  1976. The d a ta
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in d i c a te d  t h a t  85$ o f  th e  you ths  a d m i t te d  d u r in g  t h i s  pe r io d  had come 
from broken homes and 37$ had a t  l e a s t  one c o u r t  c o n t a c t .  The age range 
was r e p o r te d  t o  be between 8 and 18 w i t h  56$ o f  th e  you ths  a d m i t t e d  being 
between 13 and 15 years  o l d .  The academic ach ievement  le ve l  f o r  94$ o f  
t h e  y ou ths  was a t  o r  below the  s i x t h  g rade  leve l  (Evans ,  Dowd, S c h n e id e r ,  
W a l lace ,  F i x s e n ,  & P h i l l i p s ,  1976) .
D e f i n i t i o n s  and Assessment
The Community O r ie n te d  Programs Env i ronment  Sca le  (COPES) (Moos,
1974) was adopted as t h e  most a p p r o p r i a t e  measure o f  s o c i a l  c l  imate a t  
Boys Town. A number o f  f a c t o r s  were weighed in making t h i s  d e c i s i o n .  
F i r s t ,  t h e  COPES was s e le c te d  ins tead  o f  o t h e r  s c a le s  des igned more f o r  
i n s t i t u t i o n s  because th e  e x i s t i n g  program was more o f  an i n t e g r a l  p a r t  o f  
th e  g r e a t e r  Omaha community than many t r a d i t i o n a l  i n s t i t u t i o n s .  For 
example ,  homes were r e p la c i n g  th e  t r a d i t i o n a l  d o r m i t o r i e s  o r  wards found 
in many i n s t i t u t i o n s .  These homes were u t i l i z i n g  area s e r v i c e s  f o r  food ,  
c l o t h i n g  and medica l  needs ins tead  o f  th e  c e n t r a l i z e d  approach used by 
many i n s t i t u t i o n s .  T h e r e f o r e ,  in many re s p e c t s  t h e  e x i s t i n g  program was 
more l i k e  th e  t y pes  o f  programs th e  COPES was des igned t o  assess than i t  
was l i k e  th e  programs f o r  which more i n s t i t u t i o n a l  o r i e n t e d  s c a le s  were 
d ev e lop ed .  A l s o ,  t h e  word ing  o f  the  q u e s t i o n s  re g a r d in g  th e  program 
seemed t o  be more r e l e v a n t  t o  t h e  e x i s t i n g  program than d i d  t h e  q u e s t i o n s  
t h a t  compr ised many o t h e r  s c a l e s .  F i n a l l y ,  p i l o t  work w i t h  th e  COPES had 
been conducted p r e v i o u s l y  in o t h e r  f a c i l i t i e s ,  T h is  p rec luded  t h e  need 
t o  aga in  c ond uc t  many o f  th e  t r a d i t i o n a l  t e s t  deve lopment  s t a t i s t i c s .
The COPES measures th e  s o c i a l  cl  imate w i t h i n  a I i v i n g  e nv i ro nm en t  
w i t h  one hundred i tems t h a t  a re  marked t r u e  o r  f a l s e  by th e  re s p o n d e n t .
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These s ta te m e n ts  reduce t o  ten  v a r i a b l e s  o r  subsca les  wh ich f u r t h e r  c o l ­
lapse i n t o  t h r e e  broad d im e n s io n s .  These in c lu d e  t h e  r e l a t i o n s h i p  dimen­
s io n  which i s  compr ised o f  t h e  subsca les  " I n v o l v e m e n t , "  " S u p p o r t , "  and 
" S p o n t a n e i t y ; "  th e  persona l  g row th  d imens ion  which has t h e  "Au tonomy,"  
" P r a c t i c a l  O r i e n t a t i o n , "  "Persona l  Problem O r i e n t a t i o n , "  and "Anger  and 
A g g re s s io n "  s u b s c a le s ;  and th e  systems ma in tenance d imens ion  s ubsca les  
in c lu d e  "O rde r  and O r g a n i z a t i o n , "  "Program C l a r i t y , "  and " S t a f f  C o n t r o l . "  
These ten subsca les  are  d e f in e d  by Moos as f o l l o w s :
1. Invo lvement  measures how a c t i v e  members a re  in t h e  d a y - t o - d a y
f u n c t i o n i n g  o f  t h e i r  programs, i . e . ,  spending 
t im e  c o n s t r u c t i v e l y ,  be ing  e n t h u s i a s t i c ,  do ing  
t h i n g s  on t h e i r  own i n i t i t a t i v e .
2 .  Suppor t
3 .
5.
6 .
7.
Spontane i t y
4 .  Autonomy
P r a c t i  caI  
Or i e n t a t  ion
Persona I 
Problem 
Or i e n t a t i o n
Anger and 
Aggress i on
measures th e  e x t e n t  t o  wh ich members a re  encour ­
aged t o  be h e l p f u l  and s u p p o r t i v e  towards  o t h e r  
members, and how s u p p o r t i v e  the  s t a f f  i s  towards  
members.
measures th e  e x t e n t  t o  wh ich th e  program encour ­
ages members t o  a c t  o p e n ly  and exp ress  t h e i r  
fe e l  ings  open I y .
assesses how s e l f - s u f f i c i e n t  and independent  
members a re  encouraged t o  be in making t h e i r  own 
d e c i s i o n s  about  t h e i r  persona l  a f f a i r s  (wha t  t h e y  
wear,  where th e y  go) and in t h e i r  r e l a t i o n s h i p s  
w i t h  the  s t a f f .
assesses the  e x t e n t  t o  which the  member's e n v i -  , 
ronment  o r i e n t s  him towards  p re p a r in g  h im s e l f  f o r  
r e le a s e  from th e  program. Such t h i n g s  as t r a i n ­
ing f o r  new k in ds  o f  j o b s ,  lo o k in g  t o  t h e  f u t u r e ,  
and s e t t i n g  and work ing  tow ards  g o a ls  a re  
cons i d e r e d .
measures the  e x t e n t  t o  wh ich members a re  encour ­
aged t o  be concerned w i t h  t h e i r  personal  prob lems 
and fe e l  ings and t o  seek t o  unders tand them.
measures th e  e x t e n t  t o  which a member i s  a l low ed  
and encouraged t o  argue w i t h  members and s t a f f ,  
t o  become o pe n ly  angry  and t o  d i s p l a y  o t h e r  
a g g re s s iv e  b e h a v io r .
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8 .  Order and measures how im p o r ta n t  o r d e r  and o r g a n i z a t i o n  is
O rg a n iz a t i o n  in t h e  program,  in te rms o f  members (how do t h e y
l o o k ) ,  s t a f f  (wha t  t h e y  do t o  encourage o r d e r )  
and th e  house i t s e l f  (how w e l l  i t  is  k e p t ) .
9 .  Program measures the  e x t e n t  t o  which th e  member knows
C l a r i t y  what t o  expec t  in t h e  d a y - t o - d a y  r o u t i n e  o f  h i s
program and how expl  i c i t  t h e  program r u l e s  and 
p rocedures  a r e .
10. S t a f f  assesses th e  e x t e n t  t o  which t h e  s t a f f  use mea­
sures  t o  keep members under necessary  c o n t r o l s ,
i . e . ,  in the  f o r m u l a t i o n  o f  r u l e s ,  t h e  s c h e d u l in g
o f  a c t i v i t i e s ,  and in t h e  r e l a t i o n s h i p s  between 
members and s t a f f .  (Moos, 1974, p .  231)
Deve lopment  o f  t h e  COPES. The e v a l u a t i o n  o f  t h e  COPES is  d e s c r ib e d  
in Moos (1974 ,  Chapte r  10 ) .  I t s  deve lopment  d i r e c t l y  p a r a l l e l e d  th e  Ward 
Atmosphere Sca le  (WAS), a no the r  s o c ia l  c l i m a t e  s c a le  deve loped by Moos. 
The b a s i c  assumpt ion o f  bo th  o f  these  s c a le s  i s  t h a t  a p o s i t i v e  s o c i a l  
c l i m a t e  is  an im p o r ta n t  p a r t  o f  any t r e a tm e n t  p ro c e s s .  Moos i n d i c a t e s  
t h a t  s u p p o r t  f o r  t h i s  assumpt ion  is  p rov ided  by c o n s i s t a n t  emphasis by 
t h e o r e t i c i a n s  and r e s e a r c h e r s  on th e  impor tance o f  s o c i a l  c l  imate and by 
e v idence  t h a t  sugges ts  t h e  impor tance o f  e n v i ro nm en ta l  f a c t o r s  in d e t e r ­
m in ing  i n d i v i d u a l  b e h a v io r .
Most i tems o f  t h e  i n i t i a l  COPES form were a d a p ta t i o n s  by Moos from 
th e  WAS. A d d i t i o n a l  i tems were d e r iv e d  from in t e r v i e w s  w i t h  p a t i e n t  and 
s t a f f  in c o m m u n i t y -o r ie n te d  programs.  Many o f  t h e  i tems t h a t  were 
r e t a in e d  from th e  WAS were l e f t  in t h e i r  o r i g i n a l  fo rm ,  a l th o u g h  some 
were reworded t o  o b t a i n  b e t t e r  t r u e - f a l s e  i tem s p l i t s  ( i . e . ,  number o f  
s ta te m en ts  scored t r u e  o r  f a l s e )  w i t h i n  a s c a le .  I n d i v i d u a l s  then were 
asked t o  answer e i t h e r  t r u e  o r  f a l s e  t o  each i te m .
On th e  f i r s t  form t h e r e  were 130 i tem s .  These i tems were " r a t i o n ­
al  l y "  s o r te d  i n t o  12 c a t e g o r i e s  o r  subsca les  by t h r e e  independent  j u d g e s .  
The c a t e g o r i e s  were th e  same as those  t h a t  had been p r e v i o u s l y  used w i t h
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th e  WAS. The 130 i tems were then  p i l o t  t e s te d  w i t h  373 program members 
and 203 program s t a f f  o f  21 programs.  Ten s c a l e s ,  each w i t h  ten  i te m s ,  
made up th e  f i n a l  v e r s i o n  o f  t h e  COPES. The f o u r  c r i t e r i a  used t o  reduce 
th e  s c a le s  were as f o l l o w s :
1. Each su b s c a le  and each item shou ld  c o r r e l a t e  more h i g h l y  w i t h  
i t s  own than w i t h  ano the r  s u b s c a le .
2 .  I n s o f a r  as p o s s i b l e ,  n o t  more than 80# nor  less  than 20# o f  t h e  
s u b j e c t s  shou ld  answer an i tem in one d i r e c t i o n .
3 .  There shou ld  be a p p ro x im a te ly  t h e  same number o f  i tems scored 
t r u e  and scored f a l s e  w i t h i n  each s c a le  t o  c o n t r o l  f o r  a c q u ie s ­
cence response s e t .
4 .  I tems shou ld  n o t  c o r r e l a t e  s i g n i f i c a n t l y  w i t h  t h e  Halo Response 
Set S ca le ,  which assessed both  p o s i t i v e  and n e g a t i v e  ha lo  in 
program p e r c e p t i o n s  and was a l s o  g iven  t o  members and s t a f f .  
(Moos, 1977, pp. 229-230)
Rel i a b i I  i t y  and s t a b i I  i t y . Since the  COPES i s  v e r y  s i m i l a r  in con­
t e n t  and s t r u c t u r e  t o  t h e  WAS, th e  a u th o r  f e l t  t h a t  re  I i a b i I i t y  o f  t h e  
COPES c o u ld  be i n f e r r e d  from WAS s t a t i s t i c s  (Moos, 1974, p.  2 4 5 ) .  The 
t e s t - r e t e s t  r e l i a b i l i t y  o f  i n d i v i d u a l  s c a le  sco res  o f  42 p a t i e n t s  was 
de te rm ined  f o r  a one week i n t e r v a l .  Rel i a b i l  i t y  o f  t h e  s c a le s  ranged 
between .68 and . 7 9 ,  w i t h  a mean c o e f f i c i e n t  o f  . 7 5 .  From these  d a t a ,  
Moos sugges ts  adequate r e l i a b i l i t y  can be i n f e r r e d  f o r  th e  COPES.
In th e  p re s e n t  i n v e s t i g a t i o n ,  i t  was deemed im p o r ta n t  f o r  t h e  e x p e r i ­
menter  t o  be as u n o b t r u s i v e  as p o s s i b l e ,  T h e r e f o r e ,  adequate one week 
i n t e r v a l  t e s t - r e t e s t  r e l i a b i l i t y  da ta  cou ld  n o t  be c o l l e c t e d .  However,  
an e x p e r im e n te r  was reques ted  t o  r e t u r n  t o  four ,homes t o  aga in  g i v e  th e  
COPES to  th e  y ou ths  in those homes. These r e t e s t  da ta  were n o t  used in
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t h e  r e s t  o f  th e  a n a l y s i s ,  b u t  p rov ided  an o p p o r t u n i t y  t o  assess one-  t o  
two-month  i n t e r v a l  t e s t - r e t e s t  r e l i a b i l i t y  f o r  25 y o u th s .
Using Cronbach1s a lpha  as an e s t im a t e ,  t h e  average r e l  i a b i l  i t y  c o e f ­
f i c i e n t  f o r  the  ten s c a le s  was .6 4 .  The c o e f f i c i e n t s  f o r  seven o f  t h e
ten  s c a le s  were v e ry  s i m i l a r  t o  t h a t  r e p o r te d  by Moos f o r  th e  WAS. The
range f o r  these  s c a les  was between .64 and .8 2 .  However,  f o r  t h r e e
s c a le s  th e  r e l  i a b i l  i t y  was f a i r l y  low w i t h  a range between .24 and .44 .  
These t h r e e  s c a le s  in c luded  P r a c t i c a l  O r i e n t a t i o n ,  Anger and A g g re s s io n ,  
and Order and O r g a n i z a t i o n .  C o n s id e r in g  t h a t  t h e  sample was p ro b a b ly  
somewhat un ique w i t h  regard  t o  th e  t o t a l  p o p u la t i o n ,  s in c e  t h e  Fam i ly  
Teachers  reques ted  a r e t e s t  and c o n s id e r i n g  the  r e l a t i v e l y  long t e s t -  
r e t e s t  i n t e r v a l ,  th e  r e l i a b i l i t y  o f  th e  seven s c a les  was v e r y  h ig h .  I t
i s  hard t o  i n t e r p r e t  the  low c o e f f i c i e n t s  f o r  the  o t h e r  s c a le s .
P r o f i l e  s t a b i l i t y  o f  the  s c a le s  a l s o  has been i n f e r r e d  from th e  WAS.
These c o e f f i c i e n t s  were computed by c a l c u l a t i n g  i n d i v i d u a l  u n i t  p r o f i l e  
i n t r a c l a s s  c o r r e l a t i o n s  (Haggard,  1958) o f  ward sco res  a t  v a r i o u s  t im e  
p e r i o d s .  The i n t r a c t  ass c o r r e l a t i o n  s t a t i s t i c  was used t o  de te rm in e  
s t a b i l i t y  because i t  i s  s e n s i t i v e  t o  bo th  leve l  and p o s i t i o n  d i f f e r e n c e s  
o f  s c o r e s .  The s t a b i l i t y  r e s u l t s  i n d i c a t e  t h a t  in programs n o t  e x p e r i ­
enc ing  o v e r t  program change, COPES p r o f i l e s  were v e r y  s t a b l e  f o r  up t o  40 
months ,  even w i t h  v i r t u a l l y  comple te  p a t i e n t  t u r n o v e r  a f t e r  abou t  s i x  
months.  C o r r e l a t i o n s  f o r  thes e  programs averaged .92 f o r  a one week 
i n t e r v a l ,  y e t  remained r e l a t i v e l y  h igh  a t  .73 over  a f o r t y  month p e r i o d .  
A ga in ,  s in c e  th e  COPES i s  so s i m i l a r  t o  t h e  WAS, i t  can be i n f e r r e d  t h a t  
t h e  t r e a t m e n t  e nv i ro nm en t  does n o t  n e c e s s a r i l y  depend on the  s p e c i f i c  
p a t i e n t s  in the  program.
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The s t a b i l i t y  o f  t h e  env i ronm en ta l  s c a le s  a l s o  has been rep  I ica ted  in 
a c o r r e c t i o n a l  s e t t i n g .  Using th e  C o r r e c t i o n a l  I n s t i t u t i o n  Env ironment  
Sca le  (Moos, 1974) ,  i t  has been shown t h a t  a f t e r  two years  i n d i v i d u a l  
u n i t  p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n s  remained f a i r l y  s t a b l e ,  a t  abou t  
.91 ,  i f  t h e r e  were no o v e r t  program changes.  In these  s t a b l e  e n v i r o n ­
ments ,  t h e r e  were h igh  s t a f f  and r e s i d e n t  t u r n o v e r  r a t e s .  In e n v i r o n ­
ments in which new programs were be ing in t rodu c ed  and which had s i m i l a r  
t u r n o v e r  r a t e s ,  th e  average u n i t  p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n  was .37 
(Moos, 1974) .  T h i s  f u r t h e r  c o n f i r m s  t h a t  t h e  Moos s e r i e s  o f  s o c ia l  
c l i m a t e  s c a les  are  s e n s i t i v e  t o  env i ronm en ta l  changes.
Procedures
COPES im p le m e n ta t i o n s . The COPES was implemented a t  Boys Town f o u r  
t im es  over  an 18-month p e r i o d .  Each im p lem en ta t ion  la s ted  f o u r  t o  s i x  
weeks. One purpose o f  each im p lem en ta t ion  was t o  g e t  a c r o s s - s e c t i o n a l  
ov e rv ie w  o f  t h e  campus s o c i a l  c l  imate a t  these  i n t e r v a l s .  The s t a r t  o f  
t h e  im p lem en ta t ions  were in Feb rua ry ,  1976 ( T ^ ) ;  September,  1976 (T£ ) ;  
March, 1977 ( T ^ ) ;  and O c to b e r ,  1977 ( T ^ ) . Dur ing  im p lem en ta t ions  t h e r e  
were da ta  col  Iec ted  in 36 homes in T ^ , 41 homes in T^, 40 homes in T^ ,  
and 41 hemes in T^ .  T h is  inc luded  a l l  o p e r a t i o n a l  homes on campus a t  th e  
v a r i o u s  im p lem en ta t ions  w i t h  the  e x c e p t i o n  o f  one home in T-^. An ade­
quate  t im e  cou ld  n o t  be scheduled f o r  t h a t  home.
The t o t a l  number o f  you ths  on campus t h a t  responded t o  the  COPES were 
266 in T j , 263 in T^* 297 in T ^ t and 321 in T^ ,  Th is  was a sample o f  
a p p r o x im a te l y  85# o f  t h e  youth  p o p u la t i o n  d u r in g  th e  f o u r  implementa­
t i o n s .  A p p ro x im a te ly  13# o f  th e  youths responded t o  t h e  q u e s t i o n n a i r e  in 
a l l  f o u r  im p le m e n ta t io n s ,  whereas 14# responded in t h r e e  im p le m e n ta t io n s ,
26
20$ responded in o n l y  two im p lem en ta t ions  and 47$ responded in o n l y  one 
im p le m e n ta t io n .  These da ta  were no t  a v a i l a b l e  f o r  6$ o f  t h e  you ths  t h a t  
answered th e  q u e s t i o n n a i r e .
A p p ro x im a te ly  two weeks p r i o r  t o  th e  s t a r t  o f  a d m in i s t e r i n g  th e  
i n s t r u m e n t ,  th e  homes were c on tac ted  t o  a r ra n g e  an hour and a h a l f  
a p p o in tm e n t .  The s t a f f  were requested t o  s e l e c t  a b l o c k  o f  t im e  in th e  
even ing in which th e  g r e a t e s t  number o f  you ths  would be a v a i l a b l e .  
Appo in tm en ts  o n l y  were made f o r  Monday t h ro u g h  Thu rsday .
The COPES n o r m a l l y  was implemented by one e x p e r im e n te r  who came t o  
t h e  home. At t im e s ,  t h o u g h ,  t h e r e  were two b a s i c  v a r i a t i o n s  t o  t h i s .  
Dur ing  th e  f i r s t  im p le m e n ta t io n ,  two e x p e r im e n te rs  were used because i t  
was assumed t h a t  s m a l l e r  groups o f  you ths  would lead t o  fewer d i s r u p ­
t i o n s .  I t  was dec ided b e fo r e  th e  second im p lem en ta t ion  t h a t  one e x p e r i ­
menter  was v i r t u a l l y  as e f f e c t i v e  as tw o .  The o t h e r  v a r i a t i o n  was in th e  
l o c a t i o n  o f  t h e  im p le m e n ta t io n .  In a few cases ,  someone from th e  home 
reques ted  t o  have th e  you ths  respond t o  t h e  i tems in an a d m i n i s t r a t i v e  
o f f i c e  r a t h e r  than hav ing  t h e  e x pe r im e n te r  come to  t h e  home.
In o r d e r  t o  reduce "e x p e r im e n te r  b ia s "  ( B a r b e r ,  1976) a r e l a t i v e l y  
t i g h t  p ro to c o l  was p rov ided  t o  t h e  e x p e r im e n te r s . They were t r a i n e d  t o  
use a s tandard  s e t  o f  p rocedures  t h a t  covered such issues as r a t i o n a l e s  
t o  p r o v id e  r e s p o n d e n ts ,  c o n f i d e n t i a l i t y  o f  i n f o r m a t i o n ,  responden t  f rame 
o f  r e f e r e n c e ,  and c l a r i f i c a t i o n  o f  q u e s t i o n s .  In t r a i n i n g  th e  e x p e r i ­
mente rs  t h e  p r i n c i p l e  i n v e s t i g a t o r  f i r s t  gave them a g u id e  t o  read which 
d e t a i l e d  these  p rocedures  (see Appendix  A, Guide t o  A d m in i s t e r i n g  th e  
Community O r ie n te d  Programs Env ironment  S c a le ) .  A f t e r  t h e  e x p e r im e n te rs  
read th e  g u id e ,  t h e y  t y p i c a l l y  had a m eet ing  w i t h  t h e  p r i n c i p a l  i n v e s t i ­
g a t o r  t o  re v ie w  th e  p roc ed u re s .
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A packe t  c o n t a i n i n g  th e  q u e s t i o n n a i r e  and a p p r o p r i a t e  fo rms were p ro ­
v id e d  t o  t h e  e x p e r im e n te rs  b e fo r e  they  went t o  th e  hemes. Typed on th e  
f r o n t  o f  t h e  packe t  was t h e  home's ad d re s s ,  t h e  names o f  t h e  s t a f f  in t h e  
home and t h e  d a te  and t im e  o f  t h e  a p p o in tm e n t .  The packe t  c o n ta in e d  
enough m a t e r i a l s  f o r  ten  y o u th s .  These m a t e r i a l s  in c luded  th e  Intended 
Use Form (see Appendix B ) , t h e  COPES Q u e s t io n n a i r e  w i t h  c l a r i f i c a t i o n  
s ta te m e n ts  (see  Append ix C) and th e  youth  answer s hee t  (see  Append ix  D ) .
A f t e r  t h e  i n i t i a l  i n t r o d u c t i o n s  and r a t i o n a l e s  were g i v e n ,  t h e  Family  
Teachers  were asked t o  leave  th e  t e s t i n g  area t o  reduce s t a f f  i n f l u e n c e  
on t h e  y o u t h s ’ answers.  P e n c i l s  and answer shee ts  then were d i s t r i b u t e d  
t o  each y o u th .  A f t e r  th e  you ths  p rov ided  t h e  i n f o r m a t i o n  reques ted  a t  
t h e  to p  o f  t h e  answer s h e e t ,  t h e  e x p e r im e n te r  read each s ta te m e n t  as we l l  
as any c l a r i f i c a t i o n  t h a t  was a p p r o p r i a t e .  Each s ta te m e n t  was read o u t  
loud by t h e  e x p e r im e n te r , in s tead  o f  hav ing th e  you ths  in d e p e n d e n t l y  read 
each s ta te m e n t ,  t o  reduce th e  chances o f  e r r o r  due t o  r e a d in g  l e v e l s  o f  
some you ths  below t h a t  r e q u i r e d  t o  a c c u r a t e l y  respond t o  t h e  s ta te m e n ts .
T h i s  s e c t i o n  m e re ly  o u t l  ines  th e  p rocedures  f o l l o w e d  by t h e  e x p e r i ­
m en te rs  in c o l l e c t i n g  COPES d a ta .  A more d e t a i l e d  d e s c r i p t i o n  is  con­
t a in e d  in t h e  Guide t o  A d m in i s t e r i n g  th e  Community O r ie n te d  Programs 
Env ironment  Sca le  (see Append ix A ) .
A l l  you ths  in a g iven  home were reques ted  t o  respond t o  s ta te m en ts  
re g a r d in g  t h e i r  home's gene ra l  en v i ro n m e n t .  They were n o t  answer ing  t o  
how th e y  p e r s o n a l l y  responded t o  t h a t  e n v i ro n m e n t .  T h e r e f o r e ,  i t  was 
deemed a p p r o p r i a t e  t o  cond uc t  da ta  ana lyses  on agg rega te  home sco res  
r a t h e r  than i n d i v i d u a l  youth  s c o re s .
Length  o f  s t a y . Fam i ly  Teachers le n g th  o f  s t a y  da ta  a l s o  were c o l ­
le c te d  f o r  each home. Length o f  s ta y  was d e f in e d  as th e  number o f  months
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th e  head Fam i ly  Teacher o r  Fam i ly  Teachers  had been employed a t  Boys Town 
as o f  th e  im p lem en ta t ion  p e r i o d .  Th is  i n f o r m a t i o n  was c o l l e c t e d  from an 
i n s t i t u t i o n a l  r e c o r d . For most homes t h e r e  were more than one head 
Family Teacher .  In thes e  cases ,  th e  mean le n g th  o f  s ta y  was computed f o r  
each home. In most o f  these  cases th e  head Fam i ly  Teachers had been in 
th e  home f o r  the  same amount o f  t im e .  However,  in 11# o f  th e  t o t a l  num­
ber  o f  im p le m e n ta t i o n s ,  t h e  head Fam i ly  Teachers  had been a t  Boys Town a 
d i f f e r e n t  number o f  months .  Length o f  s ta y  in f o r m a t i o n  was n o t  a v a i l a b l e  
f o r  one home in T^ .
R e s u I t s
The genera l  h y p o th e s is  o f  th e  s tu d y ,  t h a t  th e  s o c ia l  c l  imate o f  Boys 
Town's  youth  ca re  program would change as th e  T e a c h in g -F a m i ly  Model was 
implemented over  an 18-month p e r i o d ,  was t e s te d  v i a  f i v e  subhypo theses .  
F i r s t ,  i t  was hypo thes ized  t h a t  t h e r e  would be o v e r a l l  change in the  
s o c ia l  c l  imate a t  Boys Town. The nex t  p r e d i c t i o n  was t h a t  t h e  change 
would be more s i m i l a r  t o  th e  change found in a s i m i l a r l y  changing e n v i r ­
onment than i t  would be t o  a s t a b l e  e n v i ro n m e n t .  I f  change was o c c u r ­
r i n g ,  i t  was deemed p o s s i b l e  t h a t  t h i s  change may be due t o  a F a m i Iy -  
Teacher t r a i n i n g  sequence t h a t  was p a r t  o f  th e  new program. T h e r e f o r e ,  
t h e  t h i r d  h y p o th e s is  was t h a t  homes w i t h  Fam ily  Teachers  a t  h ig h e r  l e v e l s  
o f  t r a i n i n g  shou ld  have d i f f e r e n t  s o c i a l  c l i m a t e  scores  than homes a t  t h e  
lower l e v e l s  o f  t r a i n i n g .  I t  was p r e d i c te d  in th e  f o u r t h  h y p o th e s is  t h a t  
i n d i v i d u a l  Fam ily  Teacher s h i f t s  in t r a i n i n g  leve l  shou ld  change t h e  
s o c i a l  c l i m a t e  o f  t h e i r  homes in the  same d i r e c t i o n  as th e  leve l  s h i f t .  
F i n a l l y ,  i t  was hypo the s ize d  t h a t  th e  amount o f  genera l  youth  ca re
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e x p e r ie n c e  the  Fam i ly  Teachers  had would n o t  s i g n i f i c a n t l y  r e l a t e  t o  
t h e i r  hemes' s o c ia l  c l i m a t e  s c o re s .
H y p o th e s is  1. The you ths  t h a t  r e s i d e  a t  Boys Town w i l I  see change in t h e  
campus s o c i a l  c l i m a t e  ove r  an 18-month p e r io d  d u r in g  which 
t im e  t h e  T e a c h in g -F a m i ly  Model is  be ing  sys tematicaJ_l_y 
imp Iemented.
A one-way a n a l y s i s  o f  v a r i a n c e  (ANOVA) f o r  matched groups was used t o  
s t a t i s t i c a l l y  t e s t  t h i s  h y p o th e s i s  (Spech t  & Hoi i n ,  1976; Wike, 1971) .
The groups in c luded  each o f  t h e  fo u r  COPES im p le m e n ta t io n s  on campus 
( i . e . ,  T^ ,  T 2 , T^ and T ^ ) . Since t h e r e  were f o u r  a d m i n i s t r a t i o n s  o f  t h e  
s c a le s  in 85$ o f  t h e  homes and t h r e e  a d m i n i s t r a t i o n s  f o r  th e  rem a in ing  
15$, t h e  matched g roups  ANOVA was deemed th e  a p p r o p r i a t e  s t a t i s t i c a l  t o o l  
t o  use t o  assess i f  s t a t i s t i c a l  d i f f e r e n c e s  emerge between repea ted  mea­
surements  o f  a dependent  v a r i a b l e .  The matched g roups  ANOVA i s  s i m i l a r  
t o  the  more commonly used independent  groups ANOVA. However,  an e r r o r  
te rm is  computed w i t h  t h e  matched groups ANOVA f o r  repea ted  measurements 
t h a t  accoun ts  f o r  th e  c o r r e l a t e d  e f f e c t s  t h a t  may occu r  because o f  t h e  
repea ted  measurements o f  a g i v e n  case.
The matched groups ANOVA assumes t h a t  t h e r e  a re  an equal number o f  
o b s e r v a t i o n s  f o r  each measurement.  S ince da ta  were a v a i l a b l e  f o r  each 
im p lem en ta t ion  f o r  o n l y  85$ o f  t h e  homes, t h e  15$ w i t h  m is s in g  da ta  
w i t h i n  one im p lem en ta t ion  were s l i g h t l y  p r o b l e m a t i c .  An a c c e p ta b le  
s o l u t i o n  seemed t o  be t o  i n s e r t  the  sample mean o f  t h e  e n t i r e  implementa­
t i o n  i n t o  th e  m is s in g  da ta  c e l l s  f o r  thes e  cases .  T h is  would n o t  change 
t h e  o v e r a l l  means. However,  i t  would reduce th e  w i t h i n  g roup v a r i a n c e .
In e f f e c t ,  t h i s  r e d u c t i o n  in v a r ia n c e  would make th e  t e s t  s l i g h t l y  more 
I i b e r a l .
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One matched g roups  ANOVA was conducted f o r  each s c a le .  T h e r e f o r e ,  
s in c e  ten  matched groups ANOVA*s f o r  repea ted  measurement were used, t h e  
s t a t i s t i c a l  s i g n i f i c a n c e  was s e t  a t  .02 r a t h e r  than th e  t r a d i t i o n a l ,  b u t  
le ss  s t r i c t ,  . 0 5 .  The fo rmer  was chosen over  t h e  l a t t e r  t o  
c o u n te r b a la n c e  a p o t e n t i a l  i n c rea se  in Type I e r r o r s  t h a t  c ou ld  r e s u l t  
f rom p e r fo rm in g  m u l t i p l e  t e s t s .
F ig u r e  1 and T a b le  I i n d i c a t e  t h a t  ove r  the  f o u r  repea ted  measure­
ments t h e r e  were in c rea ses  reco rded  f o r  many o f  t h e  s o c i a l  c l  imate 
s c a l e s .  The s c a le s  w i t h  th e  b i g g e s t  i n c re a s e s ,  wh ich were s t a t i s t i c a l l y  
s i g n i f i c a n t  a t  th e  .02 l e v e l ,  inc luded  Invo lve m e n t ,  P r a c t i c a l  O r i e n t a ­
t i o n ,  and Order and O r g a n i z a t i o n .  The h y p o th e s is  was c l e a r l y  con f i rm e d  
f o r  these  s c a le s .  Some o f  t h e  o t h e r  s c a le s  t h a t  had r e l a t i v e l y  l a rg e  
c o n s i s t e n t  in c rea s es  wh ich were n o t  s t a t i s t i c a l l y  s i g n i f i c a n t .  These 
inc lud ed  S u ppo r t ,  Autonomy and Program C l a r i t y .  There was a n o n s i g n i ­
f i c a n t  decrease in th e  amount o f  Anger and A gg ress ion  on campus.
The B o n fe r r o n i  t - t e s t  was used w i t h  t h e  t h r e e  s c a le s  t h a t  reached
s t a t i s t i c a l  s i g n i f i c a n c e .  As p r e v i o u s l y  i n d i c a t e d ,  these  s c a le s  inc lud ed  
Invo lve m e n t ,  P r a c t i c a l  O r i e n t a t i o n ,  and Order and O r g a n i z a t i o n .  The Bon- 
f e r r o n i  t  was s e le c te d  t o  make p a i r - w i s e  compar isons  in o r d e r  t o  d e t e r ­
mine which o f  th e  im p lem en ta t ions  s i g n i f i c a n t l y  d i f f e r e d  (W ike ,  1971) .
The s i g n i f i c a n c e  leve l  o f  th e  t e s t  was s e t  a I i t t l e  more I i b e r a l l y  than
i t  was f o r  t h e  matched g roups  ANOVA t o  in s u re  t h a t  s i g n i f i c a n c e  would be
found w i t h  th e  B o n fe r r o n i  t  i f  t h e  matched groups ANOVA suggested d i f f e r ­
ences d id  e x i s t .  The B o n fe r ro n i  t  was chosen over  o t h e r  p a i r - w i s e  com­
p a r i s o n  t e s t s ,  such as the  Tukey B, because i t  accoun ts  f o r  c o r r e l a t e d  
e f f e c t s  t h a t  may r e s u l t  f rom repea ted  measurements.
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T ab le  I
Means and s tanda rd  d e v i a t i o n s  f o r  te n  subsca les  
o v e r  f o u r  im p lem en ta t ions
X s X s X s X s
Subsca1e 
1n v o l . 52 .0 18.5 55 .3 17.8 54.8 20 .5 62 .9 18.7
Suppor t 59 .4 16. 1 59 .9 16.0 58.7 20. 1 64 .6 17.8
Sp on t . 45 .6 13.4 44. 1 12.0 46 .9 1 1.3 47 .7 1 1 .6
Au to . 43 .8 10.3 44 .3 9 .3 45. 1 10.5 48. 1 1 1 . 1
Pra.  Or. 60 .6 10.6 63 .5 13.3 66 .3 12.8 69 .3 12.1
Per.  Pro. 42 .9 10.3 45 .6 9 .9 44 .0 10.8 43 .7 9 .8
An. & Agg. 66 .0 10.9 62.8 10.3 63.4 14.0 61 .8 14.1
Ord. & Or. 55.4 15.4 61 .3 18.0 62 .8 14.9 64 .7 13.0
Pr .  C la . 50 .5 16.4 52. 1 16.4 53. 1 16.0 55.3 . 15.5
S t .  Con. 7 i .3 8 .0 72.3 7 .2 71 .6 6 .9 71 .6 7. 1
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The c r i t i c a l  d i f f e r e n c e s  f o r  the  Inv o lv e m e n t ,  P r a c t i c a l  O r i e n t a t i o n  
and Order and O r g a n iz a t i o n  subsca les  were 9 . 4 ,  6.61 and 8 .62  r e s p e c t i v e l y  
( c  = 4;  d fp  = 120; and p = . 0 5 ) .  When p a i r - w i s e  compar isons  were made 
us ing  t h i s  c r i t i c a l  d i f f e r e n c e  l e v e l ,  t h e  f i r s t  and f o u r t h  implementa­
t i o n s  were s t a t i s t i c a l l y  d i f f e r e n t  f o r  each o f  t h e  t h r e e  s c a l e s .  The 
r e s t  o f  t h e  compar isons y ie ld e d  homogenous s u b s e ts .
H y p o th e s is  2 .  The o v e r a l l  change in home p r o f i l e s  ov e r  an 18-month
p e r io d  w i l l  more c l o s e l y  resemble  a compar ison g roup  t h a t
was chang ing i t s  program than i t  w i l l resembIe a c om pa r i -
son group in which no program change was be ing prom p ted .
T h i s  h y p o th e s is  was t e s te d  by compar ing th e  mean p r o f i l e  i n t r a c l a s s  
c o r r e l a t i o n  (Haggard,  1958) o f  t h e  36 homes in which da ta  were a v a i l a b l e  
f o r  T.j and T^ ,  w i t h  the  mean p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n s  o f  two com­
p a r is o n  g roups  (Moos, 1974) .  Data were c o l l e c t e d  in t h e  compar ison 
g roups  f o r  a 24-month i n t e r v a l ,  whereas the  i n t e r v a l  in the  p r e s e n t  s tudy  
was 18-months.  I f  t h e  s h o r t e r  i n t e r v a l  would b ia s  th e  com par ison ,  i t  
shou ld  have made i t  more d i f f i c u l t  t o  show change than th e  in v e r s e .  
T h e r e f o r e ,  t h e  compar ison g roups  were deemed a c c e p ta b le .  One o f  t h e  
compar ison groups c o n s i s te d  o f  programs in which program changes were n o t  
be ing  a d m i n i s t r a t i v e l y  o r  o v e r t l y  prompted.  The o t h e r  compar ison g roup  
c o n s i s t e d  o f  programs l i k e  Boys Town, in which a d m i n i s t r a t i v e  p o l i c i e s  
were p rom pt ing  program change.  A l s o ,  l i k e  t h e  Boys Town program, bo th  
groups  c o n s i s te d  o f  m i l i e u s  t h a t  were e x p e r i e n c in g  h igh  r a t e s  o f  s t a f f  
and program p a r t i c i p a n t  t u r n o v e r .
The i n t r a c l a s s  c o r r e l a t i o n  c o e f f i c i e n t  i s  based upon th e  a n a l y s i s  o f  
v a r i a n c e  m ode l .  I t  compares t h e  w i t h i n  g roup  mean squares t o  t h e  between 
group mean s qua re s .  The r e s u l t i n g  r a t i o  is  t h e  c o r r e l a t i o n  between th e
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c la s s e s  be ing compared (see Append ix E f o r  the  f u l l  fo rm u la  and an 
example c o m p u t a t i o n ) .  I t  was used in th e  p re s e n t  s tudy  t o  d e te rm in e  how 
s t a b l e  the  p r o f i l e  o f  each home was f o r  th e  18-month p e r i o d .  The ten  
subsca les  were c ons ide red  a c l a s s  w i t h  two o b s e r v a t i o n s  per c l a s s  ( i . e . ,  
two im p le m e n t a t i o n s ) .  The mean o f  th e  p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n s  
f o r  th e  36 homes was computed t o  de te rm ine  th e  o v e r a l I  s t a b i I  i t y  o f  th e  
homes a t  Boys Town. In comput ing th e  c o e f f i c i e n t  mean, t h e  i n d i v i d u a l  
c o e f f i c i e n t s  were f i r s t  t ra n s fo rm e d  i n t o  Radians  (Wike ,  1971, p .  2 0 4 ) .  
Then th e  mean o f  t h e  Radians  was computed. T h i s  mean then was t r a n s ­
formed back t o  t h e  normal c o e f f i c i e n t .  T h is  p rocedure  was conducted t o  
a d j u s t  f o r  the  p o t e n t i a l  o f  n o n -n o rm a l l y  d i s t r i b u t e d  c o e f f i c i e n t s .
As p r e v i o u s l y  re v ie w e d ,  i t  has been shown t h a t  in t r e a tm e n t  e n v i r o n ­
ments wh ich had v i r t u a l l y  com ple te  s t a f f  and program p a r t i c i p a n t  t u r n ­
over , b u t  were n o t  e x p e r i e n c in g  any d i s c e r n i b l e  program change, t h e  
s o c i a l  cl  imate was r e l a t i v e l y  s t a b l e  ove r  a tw o -y e a r  p e r i o d .  The mean 
i n t r a c l a s s  c o e f f i c i e n t  f o r  these  programs was .9 1 .  In s i m i l a r  programs 
in wh ich a d m i n i s t r a t i v e  pol i c i e s  were p rom ot ing  program change,  t h e  mean 
p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n  was .3 7 .  However,  a la rg e  c o e f f i c i e n t  
v a r i a b i l  i t y  was re p o r te d  f o r  t h i s  g ro u p .  N e v e r t h e le s s ,  i t  was hypo the ­
s ized t h a t  s in c e  th e  Boys Town youth  ca re  a d m i n i s t r a t i v e  p o l i c i e s  were 
prompt ing  program change,  the  mean p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n s  f o r  
t h e  Boys Town hemes shou ld  be c l o s e r  t o  t h e  .37 compar ison group than t h e  
.91 compar ison g ro u p .  The mean c o e f f i c i e n t  shou ld  be less  than  .64 .
The mean p r o f i l e  i n t r a c l a s s  c o r r e l a t i o n  f o r  t h e  Boys Town sample was 
.41 .  As in the  changing compar ison g ro u p ,  t h e  i n d i v i d u a l  c o e f f i c i e n t s  
d id  g r e a t l y  v a r y .  However,  t h e  r e s u l t s  cI ear  I y Nsugges t  t h a t  t h e  s t a b i l ­
i t y  o f  th e  env i ro n m e n t  was more s i m i l a r  t o  th e  env i ro nm en t  in wh ich
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program change was be ing prompted,  than i t  was l i k e  th e  o t h e r  compar ison 
g r o u p .
H y p o th e s is  3.  Homes a t  d i f f e r e n t  l e v e l s  o f  t r a i n i n g  w i l l  tend t o  have 
s o c i a l  c l i m a t e  sco res  t h a t  a re  d i f f e r e n t  than  thos e  a t  
o t h e r  l e v e l s ,
As p r e v i o u s l y  i n d i c a t e d ,  t h e  homes were d i v i d e d  i n t o  two g ro u p s .
These g roups  were based upon t h e  le ve l  o f  t r a i n i n g  o f  t h e  head Fam i ly  
Teachers  as o f  th e  f i r s t  day o f  t e s t i n g  f o r  a g iven  im p le m e n ta t io n .  One 
group c o n s i s te d  o f  th e  hemes in which th e  Fam ily  Teachers had n o t  
re c e iv e d  any T e a c h in g -F a m i ly  t r a i n i n g .  The o t h e r  g roup in c lud ed  homes in 
wh ich th e  Family  Teachers had a t  l e a s t  s t a r t e d  t h e  T e a c h in g -F a m i ly  t r a i n ­
ing sequence. A t - t e s t  ( N i e ,  e t  a ! . ,  1970) was used t o  compare th e  
g roups  on each s c a le  f o r  T^ and T^.  The s i g n i f i c a n c e  leve l  was s e t  a t  
.02.
D ur ing  the  T . ,  w i t h  23 homes in t h e  U n t ra in e d  group and 13 in  t h eI t
T r a in i n g  g ro u p ,  no s t a t i s t i c a l l y  s ign  i-f i c a n t  d i f  f e re n c e s  e x i s t e d  between 
t h e  l e v e l s  o f  t r a i n i n g .  Even though t h e  d i f f e r e n c e s  were n o t  s t a t i s t i c ­
a l l y  s i g n i f i c a n t  a t  th e  .02 l e v e l ,  F ig u re  2 and Tab le  I I  show t h a t  t h e  
T r a i n i n g  group tended t o  have si i g h t l y  h ig h e r  sco res  than t h e  U n t ra in e d  
g roup f o r  e i g h t  o f  t h e  ten s u b s c a le s .  The Anger and Aggress ion  and S t a f f  
C o n t ro l  subsca les  were s l i g h t l y  lower f o r  th e  T r a i n i n g  g ro u p .  For t h r e e  
o f  the  e i g h t  s ubs c a les  in wh ich th e  T r a i n i n g  group was n o n s i g n i f i c a n t l y  
h ig h e r  than the  U n t ra in e d  g ro u p ,  t h e  p v a lue  was v e r y  c l o s e  t o  th e  .02 
l e v e l .  These s ubs c a les  inc lud ed  Invo lvem en t ,  Suppo r t  and Program 
C l a r  i t y .
In T2  a g r e a t e r  nunber o f  Fam i ly  Teachers had s t a r t e d  t h e  t r a i n i n g  
sequence. Only 16 hemes remained in t h e  U n t ra in e d  g ro u p ,  whereas 25 a t
36
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Tab le  I I
So c ia l  c l i m a t e  sco re  means and s tanda rd  d e v i a t i o n s
f o r  t h e  t e n  subsca les  in  T and T~ by th e
Fam i ly  T ea c he rs 1 leve l  o f  t r a i n i n g
U.
A
T. T. S. U.T.
—l
K3
—1 S.
X s X s X s X s
Subsca1e
1 n v o 1. 47 .2 17.6 60.4 21 .2 45 .5 ' 11.9 61 .6 18.3
Suppor t 55 .7 14. 1 66 .0 20.5 52 .3 9. 1 64 .7 17.7
Sp on t . 43 .5 8 .8 49 .3 20.8 40 .8 6 .9 46 .3 14.1
Au to . 42 .0 10.3 47.2 1 1 .9 45 .2 5 .4 43.7 1 1 .2
Pra. Or. 58 .7 9 .3 63 .8 14.1 57 .9 8 .6 67 .0 14.6
Per.  Pro. 42 .3 7 .7 44 .0 15.6 43 .0 8 .6 47 .3 10.5
An. & Agg. 67 .4 10.7 63 .5 13.2 68 .4 5.7 59 .3 1 1 .2
Ord. & Org. 50 .9 16.0 63 .5 14.6 48 .0 10.5 69 .8 16.8
Pr.  C la r . 47 .6 13.4 55 .6 22.8 46 .8 8 .4 55 .5 19.4
S t .  Con. 72 .2 8 .9 69 .7 8 .2 69 .7 8 .7 73 .9 5 .7
U.T.  = U n t ra in e d  Fam ily  Teachers
T .S .  = Fam i ly  Teachers in t r a i n i n g  sequence
38
le a s t  had been th ro u g h  t h e  P r e s e r v i c e  workshop. F ig u re  3 and T a b le  I I  
i n d i c a t e  t h a t  w i t h  t h i s  s h i f t  some o f  t h e  d i f f e r e n c e s  suggested in t h e  
f i r s t  im p le m e n ta t io n  were m a g n i f i e d  in the  second im p le m e n ta t io n .  In T? 
t h e  d i f f e r e n c e s  between th e  two g roups  reached t h e  s i g n f i c a n c e  c r i t e r i o n  
f o r  f i v e  o f  t h e  ten s c a l e s .  Youths in the  homes in wh ich th e  F a m i ly  
Teachers were r e c e i v i n g  t r a i n i n g  pe rce ived  more Invo lvem en t ,  S u p p o r t ,  
P r a c t i c a l  O r i e n t a t i o n ,  Order  and O r g a n i z a t i o n ,  and less  Anger and Aggres­
s ion  in t h e i r  e nv i ro nm en t  than  d id  t h e  group in t h e  U n t ra in e d  homes.
A l s o ,  c l o s e  t o  the  s i g n i f i c a n c e  leve l  was th e  d i f f e r e n c e  between t h e  two 
groups on t h e  Program C l a r i t y  s u b s c a le .  The you ths  pe rce ived  t h e  T r a i n ­
ing homes t o  be a p p r o x im a te l y  n in e  p o i n t s  h ig h e r  on t h e  Program C l a r i t y  
d imens ion  than  d id  t h e  you ths  in th e  U n t ra in e d  homes. However,  f o r  t h i s  
s c a le  th e  t - t e s t  was n o t  s i g n i f i c a n t  a t  t h e  .02 l e v e l .
Du r ing  t h e  l a s t  two COPES im p le m e n ta t io n s  ( i . e . ,  T^ and T^) even more 
Fam i ly  Teachers  had s t a r t e d  the  T e a c h in g -F a m i ly  t r a i n i n g  sequence. For 
example,  in T^ o n l y  one home had Family  Teachers t h a t  had n o t  s t a r t e d  
t r a i n i n g .  T h i s  would be p r o b le m a t i c  f o r  a n a l y s i s  purposes i f  t h e  
U n t r a i n e d - T r a i n i n g  c l a s s i f i c a t i o n  o f  t h e  g roups  was r e t a i n e d .  S ince t h e  
_n was smal l  f o r  t h e  U n t ra in e d  g roup ,  i t  was dropped from a n a l y s i s .  The 
group t h a t  had s t a r t e d  t h e  t r a i n i n g  sequence was s u b d iv id e d  i n t o  t h r e e  
o r d i n a l  l e v e l s ,  wh ich were used f o r  a n a l y s i s  pu rposes .  The l e v e l s  
inc luded  homes whose Fam ily  Teachers had p a r t i c i p a t e d  in t h e  P r e s e r v i c e  
Workshop; had passed th e  M a jo r  E v a lu a t i o n ;  o r  had passed th e  C e r t i f i c a ­
t i o n  E v a l u a t i o n ,  wh ich marked th e  end o f  t h e  t r a i n i n g  sequence. Given 
t h a t  t h i s  mode o f  a n a l y s i s  l e f t  t h r e e  g roups  r a t h e r  than tw o ,  t h e  one-way 
a n a l y s i s  o f  v a r i a n c e  f o r  independent  groups was, used t o  d e te rm in e  i f
39
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s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e s  e x i s t e d  between t h e  t h r e e  g roups  
( N ie ,  e t  a l . ,  1970) .  The s t a t i s t i c a l  s i g n i f i c a n c e  le v e l  was s e t  a t  . 0 2 .
The n' s in T^ were 20, 14 and 5 r e s p e c t i v e l y  f o r  each g ro u p .  R e fe r -  
r i n g  t o  F i g u r e  4 and Tab le  I I I  f o r  seven o f  th e  ten s u b s c a le s  s i g n i f i c a n t  
d i f f e r e n c e s  e x i s t e d  between the  s o c i a l  c l i m a t e  o f  homes whose F am i ly  
Teachers were a t  d i f f e r e n t  l e v e l s  o f  t r a i n i n g .  These s u b s c a le s  in c luded  
I n v o lv e m e n t ,  S u p p o r t ,  Autonomy, P r a c t i c a l  O r i e n t a t i o n ,  Anger and Aggres­
s i o n ,  Order  and O r g a n i z a t i o n ,  and Program C l a r i t y .  S p o n ta n e i t y  n e a r l y  
reached the  .02 s i g n i f i c a n c e  l e v e l .  For most o f  t h e  s c a le s  th e  sco res  
tended t o  c l o s e l y  f o l l o w  t h e  t r a i n i n g  sequence. The you ths  t h a t  re s id e d  
in homes w i t h  Fam i ly  Teachers  a t  h ig h e r  l e v e l s  o f  t r a i n i n g  tended t o  
p e rc e i v e  t h e i r  home's s o c i a l  c l i m a t e  t o  be h ig h e r  than you ths  in hemes 
w i t h  Fam i ly  Teachers a t  lower  l e v e l s  o f  t r a i n i n g .  The n o t a b le  e x c e p t i o n  
was t h e  Anger and Aggress ion  su b s c a le  which in d i c a te d  a reve rsed  t r e n d .
A p o s t e r i o r i  c o n t r a s t s  were made between th e  t h r e e  g roups  t o  d e t e r ­
mine which o f  th e  t h r e e  l e v e l s  o f  t r a i n i n g  had s o c i a l  c l  imate sco res  t h a t  
s i g n i f i c a n t l y  d i f f e r e d .  The Tukey B was u t i l i z e d  t o  make th e  c o n t r a s t  
w i t h  t h e  r e j e c t i o n  c r i t e r i a  s e t  a t  .05 ( N ie ,  e t  a I . ,  1970) .  To use th e  
Tukey B t e s t  w i th  th e  s t a t i s t i c a l  package employed the  r e j e c t i o n  c r i t e ­
r i o n  had t o  be s e t  a t  e i t h e r  .01 o r  . 0 5 .  In o r d e r  t o  ensure  t h e  t e s t  d i d  
n o t  f a i l  t o  f i n d  d i f f e r e n c e s  when th e  one-way ANOVA suggested d i f f e r e n c e  
e x i s t e d ,  th e  .05 c r i t e r i o n  was u t i l i z e d .  Even though t h e  one-way ANOVA 
in d i c a te d  d i f f e r e n c e s  e x i s t e d  between th e  t h r e e  l e v e l s  o f  t r a i n i n g  f o r  
seven s u b s c a le s ,  t h e  c o n t r a s t s  i n d i c a te d  t h a t  t h e  group whose Fam i ly  
Teachers  had p a r t i c i p a t e d  in th e  P r e s e r v i c e  Workshop and th e  ones whose 
Fam i ly  Teachers had passed th e  Major  Eva I u a t io n ^ w e r e  s t a t i s t i c a l l y  homo­
geneous s u b s e ts .  Both o f  t h e s e  groups had sco res  t h a t  d i f f e r e d  from th e
41
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Tab le  I I I
S o c ia l  c l i m a t e  sco re  means and s tanda rd  d e v i a t i o n s
f o r  t h e  te n  subsca les  in  T ,  by th e
Fam i ly  T e a c h e rs ’ leve l  o f  t r a i n i n g
P.W.
X s
1 X
3
E.
s X 
1
n .E.
s
1n v o 1. 49 .8 16.9 53 .9 19.8 83 .9 13.5
Suppor t 52 .7 17.8 59 .0 18.8 8 6 ,2 1 1 .7
S p on t . 44 .0 10. 1 48 .3 10.4 57.0 14.9
Au to . 43 .7 9. 1 4 3 .9 9 .8 58.9 5 .6
Pra. Or. 60 .6 10.3 67. 1 10.0 88.0 7 .2
Per.  Pro. 42 .5 10. 1 44 .9 1 1 .7 48. 1 13.9
An. & Agg. 66 .6 1 1 .5 65 .0 1 1 .2 46. 1 21 .9
Ord. & Org. 56 .7 12.5 65 .2 14.2 81 .8 12.5
Pr.  C la . 47 .2 13.2 52 .6 14.5 77.7 1 1 .1
S t .  Con. 70 .5 6 .6 73 .4 7 .6 69 .8 6 .9
P.W. = P r e s e r v i c e  Workshop
M.E. = M a jo r  E v a lu a t i o n
C.E. = C e r t i f i c a t i o n  E v a lu a t i o n
43
s co res  o f  t h e  homes whose F am i ly  Teachers had passed t h e  C e r t i f i c a t i o n  
E v a l u a t i o n .  T h is  was t h i s  compar ison t h a t  caused t h e  s i g n i f i c a n t  
ANOVA’ s .
In T^ t h e  same t y p e  o f  a n a ly s e s  were conducted as in T^ .  There  were 
15, 12 and 11 hemes in each r e s p e c t i v e  group f o r  t h i s  imp I e m e n t a t i o n .
T h i s  change in _n f u r t h e r  r e f l e c t e d  th e  h ig h e r  le ve l  o f  t r a i n i n g  o f  t h e  
Fam ily  Teachers in g e n e r a l .  In t h i s  im p lem en ta t ion  s i g n i f i c a n t  d i f f e r ­
ences e x i s t e d  between l e v e l s  o f  t r a i n i n g  f o r  o n l y  t h e  P r a c t i c a l  O r i e n t a ­
t i o n  s u bsca le  as shown in F ig u r e  5 and Tab le  IV.  A p o s t e r i o r i  c o n t r a s t s  
o f  t h e  g roups  on the  P r a c t i c a l  O r i e n t a t i o n  s u bsca le  i n d i c a te d  t h a t  t h e  
P r e s e r v i c e  Workshop homes and th e  homes whose Family  Teachers  had passed 
t h e  M a jo r  E v a lu a t i o n  were a homogenous s u b s e t .  The homes whose Fam i ly  
Teachers were a t  t h e  upper two l e v e l s  o f  t r a i n i n g  a l s o  were homogenous 
s u b s e t s .  However, t h e  s t a t i s t i c a l  d i f f e r e n c e s  in P r a c t i c a l  O r i e n t a t i o n  
e x i s t e d  o n l y  between th e  Majo r  E v a lu a t i o n  group and t h e  C e r t i f i c a t i o n  
E v a lu a t i o n  g ro u p .  For a l l  o f  t h e  o t h e r  s c a le s ,  w i t h  the  e x c e p t i o n  o f  
Personal  Problem O r i e n t a t i o n  and S t a f f  C o n t r o l ,  s i m i l a r  p a t t e r n s  e x i s t e d .  
However, th e  sco res  t h a t  were used t o  f o r m u la te  the  r e s t  o f  these  t r e n d s  
s t a t i s t i c a l l y  were no t  s i g n i f i c a n t l y  d i f f e r e n t .
H y p o th e s is  4 .  FamiIy  Teacher  sh i f t  in t r a  i n i nq I eve Is  f rom Tx t o  Ty w i l l  
co r respond  t o  changes in s o c i a l  c l i m a t e  s c o r e s .
T h i s  h y p o th e s is  suggested t h a t  as a g iv e n  home’ s Fam i ly  Teachers 
e i t h e r  s h i f t  upward, downward o r  remain unchanged w i t h  rega rd  t o  le ve l  o f  
t r a i n i n g  over  two im p le m e n ta t io n s ,  t h e  you ths  shou ld  p e r c e i v e  s i m i l a r  
d i r e c t i o n a l  changes in t h e  s o c i a l  c l  imate o f  t h e i r  homes. The purpose o f  
t h i s  h y p o th e s is  was t o  de te rm in e  i f  much o f  t h e s d i f f e r e n c e s  between th e  
t r a i n i n g  l e v e l s  v a r i a b l e  were a c t u a l l y  due t o  t r a i n i n g  o r  due t o  o t h e r
44
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Tab le  IV
Soc ia l  c l i m a t e  sco re  means and s tandard  d e v i a t i o n s
f o r  t h e  te n  subsca les  in by t h e
Fam i ly  T ea che rs '  le ve l  o f  t r a i n i n g
P.
X
W.
s
T4
M.E.
X s
C
X
.E.
s
1n v o 1. 63. 1 19. 1 57 .7 17.2 70 .2 19.3
Suppor t 64 .6 20 .0 57 .2 16.6 72,7 15.8
S p o n t . 48 .2 13.9 43 .6 10.0 50 .5 10.6
Au to . 47 .6 II  .0 44 .7 1 1 .8 52.7 1 1 .2
Pra.  Or. 70 .8 10.5 61 .9 1 1 .0 78.2 9 .3
Per.  Pro. 41 .0 6 .6 42 .7 14.3 46 .9 5 .5
An. & Agg. 60 .6 15. 1 65. 1 12.6 57 .2 15.2
Ord. & Org. 66 .9 13.5 58 .6 12.7 68 .9 13. 1
Pr .  C la . 54 .5 16.2 50.7 14.5 62.5 15.6
S t .  Con. - 70 .3 6 .8 71 .0 7 .5 73 .9 7 .6
P.W. = P r e s e r v i c e  Workshop
M.E. = M a jo r  E v a lu a t i o n
C.E. = C e r t i f i c a t i o n  E v a lu a t i o n
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c o n fo u n d in g  f a c t o r s ,  such as h i r i n g  p ro c e d u re s .  I f  t r a i n i n g  d id  have a 
m a jo r  i n f l u e n c e  on th e  s o c i a l  c l i m a t e  o f  t h e  homes, ove r  two implementa­
t i o n s  (Tx  t o  T y ) , homes whose Fam i ly  Teachers  s h i f t e d  upward a t  l e a s t  one 
le v e l  o f  t r a i n i n g  shou ld  have had in c re a s in g  s c o re s .  C o r r e s p o n d in g I y , 
homes whose Fam i ly  Teachers  remained a t  th e  same leve l  o f  t r a i n i n g  shou ld  
have had r e l a t i v e l y  unchanged sco res  f o r  Tx t o  Ty.  F i n a l l y ,  f rom Tx t o  
Ty ,  homes whose Fam i ly  Teachers  s h i f t e d  downward in leve l  o f  t r a i n i n g  
shou ld  have had decreases  in s o c i a l  c l i m a t e  s c o r e s .  Homes co u ld  have had 
F am i ly  Teachers  t h a t  s h i f t e d  downward in le ve l  o f  t r a i n i n g  o n l y  as a 
r e s u l t  o f  Family  Teacher t u r n o v e r .
F i g u r e  6 i n d i c a t e s  t h a t  g e n e r a l l y  t h e r e  appeared t o  be v e r y  few d i f ­
fe re n c e s  in change sco res  between th e  t h r e e  g ro u p s .  For one g ro u p ,  t h e  
homes whose Fam i ly  Teachers s h i f t e d  upward in leve l  o f  t r a i n i n g ,  t h e r e  
were in c re a s e s  o f  5 p o i n t s  f o r  P r a c t i c a l  O r i e n t a t i o n  and S t a f f  C o n t r o l .
On th e  r e s t  o f  t h e  s c a le s  f o r  t h i s  g roup t h e r e  were e i t h e r  no in c re a s e s  
o r  v e r y  smal l  i n c re a s e s .  At  t h e  same t i m e ,  t h e  group t h a t  d id  n o t  change 
a le ve l  o f  t r a i n i n g  g e n e r a l l y  had smal l  changes v e r y  s i m i l a r  t o  t h e  Up­
ward t r a i n i n g  g ro u p .  On th e  o t h e r  hand, t h e  group t h a t  went down a le v e l  
o f  t r a i n i n g  d id  show a r e l a t i v e l y  l a rg e  decrease in Program C l a r i t y .  For 
t h e  r e s t  o f  the  s c a le s  t h e r e  was v e r y  l i t t l e  change f o r  t h i s  g r o u p .
Based upon t h i s  o v e r a l l  a n a l y s i s  o f  change s c o r e s ,  a t  f i r s t  g la n c e  
t h e  h y p o th e s is  would be r e j e c t e d .  Thus, i t  suggested o t h e r  f a c t o r s ,  such 
as Fam i ly  Teacher  s e I e c t i o n , were p ro b a b ly  i n f l u e n c i n g  the  change in 
s o c i a l  c l  imate more than t r a i n i n g .  However, b e fo r e  t h e  h y p o th e s is  was 
r e j e c t e d ,  f u r t h e r  an a ly s e s  were cond uc te d .  I t  was p o s t u l a te d  t h a t  th e  
la c k  o f  change p o s s i b l y  was due t o  an a v e r a g i n g , e f f e c t .  For example ,  t h e  
No-change g ro u p ,  th e  group  t h a t  remained in t h e  U n t ra in e d  c a t e g o r y  ove r
47
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Tx t o  Ty ,  were averaged t o g e t h e r  w i t h  t h e  homes whose F a m i ly  Teachers  had 
passed t h e  C e r t i f i c a t i o n  E v a lu a t i o n  f o r  bo th  Tx and Ty .  I f  one o f  t h e s e  
g roups  had d e c re a s in g  sco res  f rom Tx t o  Ty w h i l e  t h e  o t h e r ’ s sco res  
in c re a s e d ,  t h e  mean o f  bo th  g roups  would i n d i c a t e  no change in s o c i a l  
c l  imate was o c c u r r i n g  f o r  e i t h e r  g ro u p .  T h e r e f o r e ,  t o  t e s t  f o r  t h i s  
p o t e n t i a l  p rob lem,  th e  sco res  o f  t h e  group whose Fam ily  Teachers  had 
s h i f t e d  upward in le ve l  o f  t r a i n i n g  f rom Tx t o  Ty and t h e  group  whose 
Family  Teachers  had remained a t  th e  same leve l  f o r  two im p le m e n ta t io n s  
were broken down by le v e l  o f  t r a i n i n g .  The group whose F am i ly  Teachers 
decreased in leve l  o f  t r a i n i n g  were n o t  in c luded  in' t h i s  p o r t i o n  o f  t h e  
a n a l y s i s  because o f  t h e  smal l  jn.
F i g u r e  7 shows th e  s o c i a l  c l  imate change sco res  f rom Tx t o  Ty f o r  
each g roup  whose Fam i ly  Teachers s h i f t e d  upward in leve l  o f  t r a i n i n g .
The g roups  were d e f in e d  by th e  Fam i ly  Teachers  leve l  o f  t r a i n i n g  in Tx.  
The f i r s t  g roup  (_n = 23) in c luded  a l l  the  homes whose Fam i ly  Teachers  
were t o t a l l y  u n t r a in e d  in th e  T e a c h in g -F a m i ly  Model a t  T x . In t h e s e ,  t h e  
Fam i ly  Teachers  had s t a r t e d  th e  t r a i n i n g  sequence a t  Ty.  The second 
g roup (_n = 26) in c luded  thos e  homes whose Fam i ly  Teachers  had been 
th ro u g h  th e  P r e s e r v i c e  Workshop a t  Tx and had a t  l e a s t  passed t h e  Majo r  
E v a lu a t i o n  a t  Ty .  The t h i r d  g roup  (_n = 9) c o n s i s te d  o f  homes whose 
Family  Teachers  had passed th e  Majo r  E v a lu a t i o n  a t  Tx and had passed th e  
C e r t i f i c a t i o n  E v a lu a t i o n  a t  Ty .
The r e s u l t s  i n d i c a t e d  t h a t  t h e r e  was v e r y  l i t t l e  change in th e  s o c i a l  
c l  imate o f  th e  hemes from Tx t o  Ty f o r  any o f  t h e  g roups  on t h e  Spontane­
i t y ,  Persona l  Prob lem O r i e n t a t i o n  and S t a f f  C o n t ro l  s u b s c a le s .  For th e  
U n t ra in e d  g ro u p ,  t h e  youth  pe rce ived  s l i g h t  i n c re a s e s  in Invo lvem en t  and 
P r a c t i c a l  O r i e n t a t i o n  a f t e r  the  Fam i ly  Teachers  were t r a i n e d .  However,
■)
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t h e r e  were s i m i I a r  dec reases  in S u ppo r t  and Autonomy. The y ou ths  in the  
P r e s e r v i c e  Workshop group a l s o  pe rce ived  a s l i g h t  decrease in Suppo r t  
a f t e r  t h e i r  F am i ly  Teachers  s h i f t e d  upward in t r a i n i n g ,  b u t  i n d i c a t e d  a 
l a r g e r  in c rea se  in t h e  P r a c t i c a l  O r i e n t a t i o n  o f  t h e i r  e n v i ro n m e n t .  The 
o t h e r  s c a le s  showed v e r y  l i t t l e  change.  The Majo r  E v a lu a t i o n  g roup  had 
t h e  l a r g e s t  in c rea s es  in s o c i a l  c l i m a t e  sco res  a f t e r  t h e i r  Fam i ly  
Teachers  passed the  C e r t i f i c a t i o n  E v a l u a t i o n .  The homes t h a t  went f rom 
th e  M a jo r  E v a lu a t i o n  t o  t h e  C e r t i f i c a t i o n  E v a lu a t i o n  leve l  o f  t r a i n i n g  
f rom Tx t o  Ty had l a rg e  in c rea s es  in In v o lv e m e n t ,  S u p p o r t ,  Autonomy, 
P r a c t i c a l  O r i e n t a t i o n ,  Order and O r g a n i z a t i o n ,  and Program C l a r i t y .  To a 
le s s e r  e x t e n t ,  t h e  you ths  a l s o  pe rce ived  an in c rea s e  in S p o n t a n e i t y .  At  
th e  same t im e ,  t h e  you ths  in t h e s e  homes i n d i c a te d  t h a t  t h e r e  was a 
r a t h e r  l a rg e  decrease  in t h e  amount o f  Anger and A gg ress ion  in t h e i r  
hemes.
The same issue was addressed f o r  th e  homes whose Fam i ly  Teachers  d id  
no t  change l e v e l s  o f  t r a i n i n g  f rom Tx t o  Ty.  The da ta  f o r  t h e s e  homes 
were broken down by th e  f o u r  l e v e l s  o f  t r a i n i n g .  Group one c o n s i s t e d  o f  
t h e  hemes whose Fam ily  Teachers remained a t  t h e  U n t ra in e d  leve l  f rom Tx 
t o  Ty (_n = 17 ) .  Group two c o n s i s te d  o f  t h e  homes whose Fam i ly  Teachers  
remained a t  t h e  P r e s e r v i c e  Workshop le v e l  (_n = 1 9 ) .  The t h i r d  and f o u r t h  
groups  were compr ised o f  homes whose Fam i ly  Teachers  were a t  t h e  Major  
E v a lu a t i o n  (_n = 8) o r  C e r t i f i c a t i o n  E v a lu a t i o n  (_n = 8) le v e l  o f  t r a i n i n g  
r e s p e c t i v e l y  f rom Tx t o  T y .
The r e s u l t s  o f  t h e  change s c o r e s ,  shown in F ig u r e  8 ,  i n d i c a t e  t h a t  
t h e  U n t ra in e d  group had v e r y  l i t t l e  change from Tx t o  Ty.  There was a 
si i g h t  in c re a s e  in th e  Autonomy s u b s c a le  and a si i g h t  decrease  in th e  
Anger and Aggress ion  and S t a f f  C o n t ro l  s ubs c a les  f o r  t h i s  g ro u p .  The
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group t h a t  remained a t  t h e  P r e s e r v i c e  Workshop leve l  had r e l a t i v e l y  l a rg e  
in c rea ses  in Invo lve m e n t ,  S u ppo r t ,  P r a c t i c a l  O r i e n t a t i o n ,  and Order  and 
O r g a n i z a t i o n .  They a l s o  had a s l i g h t  in c re a s e  in S p o n t a n e i t y .  The t h i r d  
g ro u p ,  those  homes whose Family  Teachers remained a t  t h e  Majo r  E v a lu a t i o n  
leve l  o f  t r a i n i n g ,  had la rg e  decreases  in I n v o lv e m e n t ,  S p o n t a n e i t y ,  
P r a c t i c a l  O r i e n t a t i o n ,  Personal  Problem O r i e n t a t i o n ,  Order  and O rg a n iz a ­
t i o n ,  and Program C l a r i t y .  For Suppor t  and S t a f f  C o n t r o l ,  t h e  dec reases  
were no t  q u i t e  as l a r g e .  C o n v e rs e ly ,  t h e r e  was a r a t h e r  l a rg e  in c re a s e  
in the  amount o f  Anger and Aggress ion  in t hes e  homes. The group t h a t  
remained a t  th e  C e r t i f i c a t i o n  E v a lu a t i o n  le v e l  had r e l a t i v e l y  l a rg e  
in c re a s e s  on th e  g r e a t e s t  number o f  s c a l e s .  The In v o lv e m e n t ,  S u p p o r t ,  
S p o n t a n e i t y ,  Autonomy, P r a c t i c a l  O r i e n t a t i o n ,  and Order and O r g a n ia t i o n  
s u b s c a le s  a l l  had la rg e  in c re a s e s  from Tx t o  Ty .  A s m a l l e r  in c rea s e  was 
reco rded  f o r  t h e  Order  and O r g a n iz a t i o n  s u b s c a le  w i t h  s l i g h t  dec reases  
in d i c a te d  on th e  Anger and Aggress ion  and S t a f f  C o n t ro l  s u b s c a le s .
In sum, when a l l  t h e  l e v e l s  o f  t r a i n i n g  were c o l l a p s e d  and t h e  homes’ 
s o c i a l  c l i m a t e  sco res  between Tx and Ty were broken down based o n l y  upon 
d i r e c t i o n  o f  s h i f t  in Family  Teacher t r a i n i n g ,  v e r y  few d i f f e r e n c e s  
e x i s t e d  between Tx and T y .  However,  when the  g roups  were f u r t h e r  broken 
down i n t o  l e v e l s  o f  t r a i n i n g  some d i s t i n c t  p a t t e r n s  emerged. F i r s t ,  t h e  
T e a c h in g -F a m i l y  t r a i n i n g  sequence seemed t o  have v e r y  l i t t l e  a f f e c t  on 
Personal  Problem O r i e n t a t i o n  and S t a f f  C o n t r o l .  For t h e  homes t h a t  had 
F a m i l y  Teachers  who changed l e v e l s  o f  t r a i n i n g  between Tx and Ty ,  t h e  
b i g g e s t  changes o c c u r red  in t h e  group t h a t  s h i f t e d  upward from th e  Majo r  
E v a lu a t i o n  leve l  t o  the  C e r t i f i c a t i o n  E v a lu a t i o n  l e v e l .  The o t h e r  s h i f t  
g roups  had some change on many s u b s c a le s ,  b u t  th e s e  changes were n o t  
q u i t e  as la r g e .  Of t h e  No-change homes, t h e  o n l y  t r a i n i n g  leve l  t h a t
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c l o s e l y  f i t  th e  h y p o th e s is  was th e  U n t ra in e d  group which had v e r y  l i t t l e  
o r  no change f o r  a l l  o f  t h e  ten s u b s c a le s .  Both th e  P r e s e r v i c e  Workshop 
group and th e  C e r t i f i c a t i o n  E v a lu a t i o n  group had r e l a t i v e l y  l a r g e  
in c rea s es  in many s c a le s .  In c o n t r a s t ,  t h e  group whose Family  Teachers  
remained a t  the  Majo r  E v a lu a t i o n  leve l  had decreases  in most s c a l e s ,  w i t h  
in c re a s e s  in Anger and A g g re s s io n .  The group whose Family  Teachers  
decreased in t r a i n i n g  leve l  o n l y  had si i g h t  dec reases  in s o c i a l  c l  imate 
sco res  on a few s c a l e s .  The r e s t  o f  th e  s c a le  remained v i r t u a l l y  
unchanged. Append ix F c o n t a i n s  g raphs  o f  t h e  a c tu a l  sco res  t h a t  th e  
change sco res  were based upon.
H y p o th e s is  5.  The amount o f  genera l  you th  c a re  e x p e r ie n c e  t h e  head
F a m i ly  Teachers  have w i l l  n o t  r e l a t e  t o  t h e  s o c i a l  c l i m a t e  
o f  t h e  homes in which t h e y  r e s i d e .
To t e s t  t h i s  h y p o th e s is  two ana lyses  were pe r fo rm ed .  F i r s t ,  f o r  each 
o f  t h e  f o u r  im p le m e n ta t io n s  t h e  le n g th  o f  s t a y  a t  Boys Town o f  t h e  head 
Family  Teachers were c o r r e l a t e d  w i th  th e  ten s o c i a l  c l i m a t e  s u b s c a le  
s c o re s  o f  t h e  homes on campus. The Pearson product-moment  c o r r e l a t i o n  
( N ie ,  e t  a l . ,  1970) was th e  t o o l  used t o  d e te rm in e  t h e  r e l a t i o n s h i p  
between th e  two dependent  v a r i a b l e s .  The s i g n i f i c a n c e  leve l  was s e t  a t  
.0 2 ,  s in c e  th e  a n a l y s i s  in v o lv e d  m u l t i p l e  c o r r e l a t  i o n s .
T a b le  V i n d i c a t e s  t h a t  th e  le ng th  o f  s t a y  f a i l e d  t o  c o r r e l a t e  w i th  
any o f  th e  s c a le s  in a l l  f o u r  im p le m e n ta t io n s .  However,  i t  was deemed 
p o s s i b l e  t h a t  w i t h i n  any g i v e n  leve l  o f  t r a i n i n g ,  t h e  longer  th e  le n g th  
o f  s t a y  th e  h ig h e r  t h e  s o c i a l  c l i m a t e  sco res  may be, For example ,  a 
p o s i t i v e  c o r r e l a t i o n  in th e  U n t ra in e d  group and a n e g a t i v e  c o r r e l a t i o n  in 
t h e  group t h a t  had a t  l e a s t  s t a r t e d  t r a i n i n g  in agg rega te  would y i e l d  no 
r e  I a t i o n s h i p  when, in f a c t ,  one e x i s t e d .  An a t te m p t  was made t o  p a r t i a l
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Tab Ie  V
C o r r e l a t i o n s  o v e r  im p lem en ta t ions  between s o c ia l  
c l i m a t e  scores  and le ng th  o f  s t a y .
n =
x Length o f  S tay=
T i
35 homes 
43 months
T2
41 homes 
28 months
T3
40 homes 
34 months
T4
41 homes 
36 months
Subsca ies
1n v o 1. - .  10 - .  19 - . 1 2 - . 0 9
Suppor t - . 2 2 - . 2 3 - . 1 0 - . 1 9
S p o n t . - .  18 - .01 . 1 1 01
A u t o .
oi - . 0 7
*3-01 - . 1 7
Pra .  Or. -  .06 - . 0 4 .05 - . 1 4
Per .  Pro . - .  10 - . 2 0
<3-oi - . 0 1
An. & Agg. .14 .03 - . 0 6 .03
Ord. & Or. - . 1 9 - . 0 5 - . 1 4 - .  19
P r .  C la . - . 2 7 - .  18 -.01 - .  1 1
S t .  Con. .03 .22 .15 .10
* £ < .0 2
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o u t  thes e  e f f e c t s .  A Pearson product-moment c o r r e l a t i o n  used was t o  
de te rm in e  w i t h i n  th e  v a r i o u s  l e v e l s  o f  t r a i n i n g  i f  le n g th  o f  s ta y  o f  t h e  
F a m i l y  Teachers  r e l a t e d  t o  t h e  s c a le  s c o r e s .  S ince  100 c o r r e l a t i o n s  were 
r u n ,  th e  s i g n i f i c a n c e  leve l  was s e t  a t  . 0 2 .
As shown in T ab le  V I ,  t h e  r e s u l t s  i n d i c a t e  t h a t  99 o u t  o f  t h e  100 
c o e f f i c i e n t s  were no t  s i g n i f i c a n t .  The one t h a t  was s i g n i f i c a n t ,  a nega­
t i v e  r e l a t i o n s h i p  f o r  Persona l  Problem O r i e n t a t i o n  w i t h i n  th e  C e r t i f i c a ­
t i o n  E v a lu a t i o n  g ro u p ,  reached s i g n i f i c a n c e  o n l y  in T^ .  I n v e r s e l y ,  t h i s  
r e l a t i o n s h i p  was s l i g h t l y  p o s i t i v e  in T^ .  Some o f  th e  o t h e r  s c a le s  d id  
have r e l a t i v e l y  h igh  n o n s i g n i f i c a n t  p o s i t i v e  c o e f f i c i e n t s  in T^ .  How­
e v e r ,  in T^ those  r e l a t i o n s h i p s  were n o t  r e p l i c a t e d .  In sum, t h e  le n g th  
o f  s t a y  o f  th e  head Fam ily  Teachers  d id  n o t  tend t o  r e l a t e  t o  th e  y o u t h s ’ 
p e r c e p t i o n s  o f  t h e i r  homes’ s o c i a l  c l i m a t e .
Di scuss ion
The p re s e n t  s tudy  a t tem p ted  t o  d e te rm in e  i f  a you th  ca re  mode l ,  wh ich 
had a l r e a d y  been shown t o  be r e l a t i v e l y  e f f e c t i v e  in a community-based
s e t t i n g ,  c o u ld  have an i n f l u e n c e  on the  s o c i a l  c l i m a t e  o f  a community -
s t y l e  youth  ca re  i n s t i t u t i o n .  S p e c i f i c a l l y ,  i t  was a t tem p ted  t o  d e t e r ­
mine i f  changes in t h e  s o c i a l  c l  imate o f  Boys Town would occur  as th e  
T e a c h in g -F a m i ly  Model was be ing  implemented on campus. A l s o ,  i f  th e  
changes were o c c u r r i n g ,  t h e  s tu d y  was des igned t o  he lp  de te rm in e  what 
some o f  th e  p o s s i b l e  causes o f  those  changes m ig h t  be. I t  was de te rm ined  
t h a t  i f  some o f  t hes e  issues  c ou ld  be r e s o l v e d ,  t h e  youth  r a r e  p r o f e s s io n  
would be in a s l i g h t l y  b e t t e r  p o s i t i o n  t o  ju d g e  what t y p e s  o f  programs
can p r o v id e  q u a l i t y  s e r v i c e s .
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Tab Ie V I
C o r r e l a t i o n s  o v e r  im p le m e n ta t io n s  by. le v e l  o f  t r a i n i n g  
between s o c i a l  c l i m a t e  sco res  and le n g th  o f  s ta y
I mpl eme nta t i on T 1 T2 —
\ V
Level o f  T r a i n i n g 3 U t . T r . U t . T r . P.W. M. E. C . E . P.W. M.E. C . E.
n ( homes)= 22 13 16 25 20 14 5 15 12 1 1
X Length o f  Stay= 44 m. 41 m. 26 m. 29 m. 34 m. 45 m. 25 m. 23 m. 64 m. 33 m.
Subscal es
1n vo 1 . . 09 - . 3 3 .05 - . 2 9 - . 0 9 - . 1 7 . 5 9 - . 1 9 - . 0 8 .09
Suppor t - . 0 6 - . 3 8 . 06 - . 3 1 . 17 - . 3 1 .54 - . 3 3 - . 0 7 - . 1  1
Spont . - . 0 7 - . 2 6 - . 3 1 .03 .04 . 16 .57 .20 - . 0 2 .08
Auto. - . 0 6 . 00 . 2 5 - .  12 .01 - . 0 5 .71 - . 2 9 - .  1 1 - . 1 3
P r a .  Or . . 09 - . 1 9 .44 - . 1 5 .06 . 1 1 - . 2 2 - . 5 0 . 2 0 - . 4 8
Per .  Pr o . - . 1 2 - . 0 8 . 04 - . 2 8 . 13 - . 1 6 . 14 - . 2 1 .17 - . 7 7  *
An. <3, Agg. .01 . 28 - . 4 5 .13 - . 1 2 - . 1 3 . 1 1 . 13 - . 0 8 . 10
Ord.  & Or .
oi - . 4 5 . 16 - . 1 8 - . 0 9 - . 2 5 - . 2 2
KiCM1 - . 0 4 - . 2 8
Pr .  C l a . - . 1  1 - . 4 1 . 39 - . 2 8 . 24 - . 1 3 - . 0 5 - . 3 5 .12 - . 2 8
S t .  Con. - . 0 2 .12 . 28 .24 - . 0 8 . 26 - . 4 3 - . 2 4 . 2 8 . 19
*2  .02
a Level  o f  T r a i n i n g  codes:  U t . = U n t r a i n e d  M . E . = M a j o r  E v a l u a t i o n
T r . = S t a r t e d  T r a i n i n g  C . E . = C e r + i f i c a t i o n  E v a l u a t i o n
P . W . = P r e s e r v i c e  Workshop
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The f i r s t  two hypo theses  in vo lve d  d e te r m in in g  i f  change in t h e  s o c ia l  
c l i m a t e  a c t u a l l y  was o c c u r r i n g  as the  Model was be ing s y s t e m a t i c a l l y  
implemented.  The r e s u l t s  sugges t  t h a t  change was o c c u r r i n g .  The s c a le s  
t h a t  had the  l a r g e s t  changes in c luded  In v o Iv e m e n t , P r a c t i c a l  O r i e n t a t i o n ,  
and Order  and O r g a n i z a t i o n . The score  in c rea s es  f o r  these  t h r e e  sub­
s c a le s  were s t a t i s t i c a l l y  s i g n i f i c a n t .  O ther  s u b s c a le s ,  such as S u ppo r t ,  
Autonomy, and Program C l a r i t y  a l s o  had r e l a t i v e l y  c o n s i s t e n t  i n c r e a s in g  
s c o r e s ,  w h i l e  Anger and Agg ress ion  c o n s i s t e n t l y  dec reased .  However, f o r  
thes e  subsca les  the  changes f a i l e d  t o  reach th e  p rede te rm ined  s t a t i s t i c a l  
s i g n i f i c a n c e  le ve l  ove r  th e  f o u r  im p le m e n ta t io n s .
For a I I o f  t h e  s c a l e s ,  t h e  t r e n d s  t h a t  emerged seemed t o  be c o n s i s ­
t e n t  w i t h  t h e  components o f  t h e  T e a c h in g -F a m i ly  Model.  The da ta  seem t o  
sugges t  t h a t  the  program had v e ry  I i t t l e  e f f e c t  on th e  amount o f  Sponta­
n e i t y ,  Personal  Prob lem O r i e n t a t i o n ,  and S t a f f  C o n t ro l  in t h e  e n v i r o n ­
ment .  These r e s u l t s  would seem v e ry  r e a s o n a b le  g iv e n  t h e  emphasis o f  t h e  
Model.  For example,  Personal  Problem O r i e n t a t i o n  "measures t h e  e x t e n t  t o  
wh ich  members a re  encouraged t o  be concerned w i t h  t h e i r  personal  problems 
and fee l  ings and t o  seek und e rs ta n d in g  o f  them" (Moos, 1974, p.  2 3 1 ) .  
C o n s id e r i n g  t h a t  th e  Model does n o t  a t t e m p t  t o  g e t  e v e ry  you th  " t o  seek 
u n d e rs ta n d in g "  o f  t h e i r  persona l  problems and f e e l i n g s ,  i t  i s  n o t  s u r ­
p r i s i n g  t h a t  t h e r e  were n o t  in c rea ses  on t h i s  s c a l e .  However,  even 
though persona l  prob lem o r i e n t a t i o n  i s  no t  e x p l i c i t l y  s t re s s e d  in t h e  
M ode l , t h e  p re s e n t  program seemed to  be as e f f e c t i v e  as t h e  p re v io u s  
program a t  g e n e r a t i n g  t h i s  s o c i a l  c l i m a t e  v a r i a b l e  s in c e  th e  s o c i a l  
c l  imate sco res  d id  n o t  dec rease  f o r  t h i s  s c a le .
In th e  same l i g h t ,  many t im e s  programs t h a t  u t i l i z e  token  economies 
a re  c h a r a c t e r i z e d  as be ing  more c o n t r o l l i n g  than those  programs t h a t  do
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n o t  use token economies.  A g a in ,  t h a t  da ta  seem t o  suggest  t h a t  t h e r e  
were no in c rea s es  in S t a f f  C on t ro l  as a r e s u l t  o f  imp lement ing  t h e  p ro ­
gram. Perhaps t h i s  was because th e  amount o f  S t a f f  C o n t ro l  on campus was
a l r e a d y  h ig h .  However, i t  a l s o  m ig h t  be because t h e  token economy o f  t h e
Model i s  n o t  s t r u c t u r e d  t o  be h i g h l y  p u n i t i v e .  Too, i t  m ig h t  be due t o  
t h e  f a c t  t h a t  t h e r e  i s  much y o u th ,  as w e l l  as Family  Teacher ,  i n p u t  i n t o  
t h e  program. T h e r e f o r e ,  t h e  program can s t r e s s  Order  and O rg a n i z a t i o n  
b u t  n o t  leave t o t a l  r e s p o n s i b i l i t y  f o r  t h i s  w i t h  t h e  Family  Teachers .
The s c a le s  in wh ich a t  l e a s t  some change seemed t o  occu r  were reason­
a b le  g i v e n  t h e  emphasis o f  t h e  Model.  The Model s t r o n g l y  emphasizes
r e l a t i o n s h i p  b u i l d i n g  ( i . e . ,  Invo lvement  and S u p p o r t ) ,  i n d i v i d u a l i s m ,
( i . e ,  Autonomy) and t e a c h in g  ( i . e . ,  P r a c t i c a l  O r i e n t a t i o n ) .  There  a l s o  
i s  much emphasis on ru n n in g  a smooth ly  o p e r a t i n g  program ( i . e . ,  Order and 
O r g a n i z a t i o n ) ,  on e x p l i c i t l y  d e f i n i n g  t h e  program ( i . e . ,  Program C l a r -  
i t y ) , and on n o t  a I Iowi ng verba I Iy  o r  phys i caI  Iy  abus i ve a c t s  ( i . e . ,
Anger and A g g r e s s io n ) .
In d raw ing  these  c o n c l u s i o n s ,  t h e  r e s e a r c h e r  may be c r i t i c i z e d  f o r  
making more i n fe r e n c e s  than t h e  da ta  a c t u a l l y  s u g g e s t .  A f t e r  a l l ,  o n l y  
t h r e e  o f  t h e  s c a le s  were s i g n i f i c a n t l y  d i f f e r e n t  a c c o rd in g  t o  t h e  s t a t i s ­
t i c s  used t o  t e s t  t h e  hypo theses .  Given t h e  c o n s i s t e n t  t r e n d s  f o r  many 
s c a le s  and th e  f a c t  t h a t  a l l  i n d i v i d u a l  responses  were c o l l a p s e d  i n t o  
heme s c o r e s ,  t h u s ,  s u b s t a n t i a l  Iy  r e d u c in g  t h e  degrees o f  f reedom and t h e  
p ro b a b i I  i t y  o f  f i n d i n g  s i g n i f i c a n c e ,  one may be j u s t i f i e d  in s l i g h t l y  
s te p p in g  o u t  o f  t h e  s t a t i s t i c a l  bounds. P o s s ib l y  t h e  d u r a t i o n  o f  t h e  
s tu d y  was n o t  long enough t o  a l l o w  s t a t i s t i c a l  s i g n i f i c a n c e  t o  emerge on 
some s c a l e s .  I f  more repea ted  measures were t a k e n ,  based upon t h e  t r e n d s  
o b t a in e d  f o r  th e  S u p p o r t ,  Autonomy, Anger and A g g re s s io n ,  and Program
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C l a r i t y  s u b s c a le s ,  s i g n i f i c a n c e  may have been reached in a n o th e r  imple­
m e n ta t i o n  o r  tw o .  Perhaps i t  has been issues  v e r y  s i m i l a r  t o  these  t h a t  
have prompted th e  f i e l d  t o  s t a r t  j u d g in g  bo th  v i s u a l  and s o c i a l  s i g n i f i ­
cance as we l l  as s t a t i s t i c a l  s i g n i f i c a n c e .
The second issue addressed in the  s tu d y  was t o  d e te rm in e  whether  
t h e s e  changes were m e re ly  an a r t i f a c t  o f  some con fo u n d in g  v a r i a b l e ,  such 
as th e  e nv i ro nm en ta l  m a t u r a t i o n  ( i . e . ,  passage o f  t im e )  o r  F am i ly  
Teach ing a n d /o r  you th  t u r n o v e r .  In I a b o r a t o r y  r e s e a r c h ,  where t h e  
e x p e r im e n te r  has v i r t u a l l y  com p le te  c o n t r o l  over  th e  s u b j e c t s  and the  
e n v i ro n m e n t ,  t h i s  issue  i s  e a s i l y  r e s o l v e d .  The e x p e r im e n te r  randomly  
a s s ig n s  a p o r t i o n  o f  t h e  s u b j e c t s  t o  a t r e a t m e n t  c o n d i t i o n ,  w h i l e  ano the r  
p o r t i o n  o f  t h e  s u b j e c t s  a re  a s s i g n e d - t o  a no t r e a t m e n t  o r  p lacebo  g ro u p .  
U n f o r t u n a t e l y ,  many t im e s  in f i e l d  re s e a rc h  such ass ignm ent  i s  v i r t u a l l y  
im p o s s ib le  because o f  e t h i c a l ,  f i n a n c i a l ,  a n d /o r  a d m i n i s t r a t i v e  c o n s i d e r ­
a t i o n s .  T h e r e f o r e ,  a r e a s o n a b le  a l t e r n a t i v e  must be deve loped t o  r e s o l v e  
t h e  p rob lem.
One common te c h n iq u e  used t o  overcome th e  problem i s  t o  compare th e  
da ta  s e t  c o l l e c t e d  in t h e  e x p e r im e n t  w i t h  a s i m i l a r  p r e v i o u s l y  c o l l e c t e d  
da ta  s e t .  T h i s  s i m i l a r  s e t  o f  da ta  then i s  used as a compar ison group 
r a t h e r  than a c o n t r o l .  T h is  t e c h n iq u e  was employed w i t h  th e  second hypo­
t h e s i s  t o  h e lp  d e te rm in e  i f  c e r t a i n  con foun d in g  v a r i a b l e s  were a f f e c t i n g  
t h e  change in s o c i a l  c l  imate s c o re s .  C l e a r l y ,  th e  da ta  sugg e s te d ,  as 
would be expe c te d ,  t h a t  th e  p r o f i l e s  o f  th e  p re s e n t  sample o f  homes were 
more s i m i l a r  t o  those  o b ta in e d  from a chang ing  e n v i ro n m e n t  than th e y  were 
t o  t hos e  from a nonchang ing m i l i e u .  Given t h a t  in bo th  compar ison 
g r o u p s ,  t h e r e  were a number o f  c o n foun d in g  v a r i a b l e s  o c c u r r i n g  t h a t  
shou ld  have been e q u a l l y  a f f e c t i n g  bo th  g roups  ( e . g . ,  e n v i ro n m e n ta l
60
m a t u r a t i o n ,  p a r t i c i p a n t  t u r n o v e r ,  s t a f f  t u r n o v e r ) , t h e s e  f a c t o r s  a lone  
p ro b a b ly  were n o t  i n f l u e n c i n g  sco re  changes.  However,  when program 
change was o v e r t l y  p rompted,  t h e  s c a le s  were s e n s i t i v e  t o  these  program­
m a t i c  changes. The r e s u l t s  o f  t h e  p re s e n t  s tudy  suggested t h a t  t h e  
change a t  Boys Town was much more s i m i l a r  t o  the  chang ing  comparison 
group  than t h e  nonchanging compar ison g ro u p .  T h e r e f o r e ,  t h e  changes 
p r o b a b ly  were n o t  due t o  th e  confounds t h a t  were s i m i l a r  f o r  bo th  
compar ison g ro u p s .
T h i s  issue a l s o  was addressed as a subcomponent o f  t h e  f o u r t h  hypo­
t h e s i s .  In t h i s  a n a l y s i s ,  a comparison was made between two implementa­
t i o n s  f o r  the  homes whose s t a f f  had n o t  y e t  s t a r t e d  th e  T e a c h in g -F a m i ly  
t r a i n i n g  sequence. I f  c o n fo u n d in g  v a r i a b l e s  o t h e r  than t r a i n i n g  were 
a f f e c t i n g  th e  s o c i a l  c l i m a t e ,  t h e  scores  in thes e  homes shou ld  have had 
chang ing  s c o r e s .  The r e s u l t s  i n d i c a te d  t h a t  t h e  mean o f  t h e  sco res  
remained v i r t u a l l y  unchanged.  These r e s u l t s  were s i m i l a r  t o  what would 
be expected o f  a n o n i n t e r v e n t i o n  compar ison g ro u p .  The r e s u l t s  a re  o n l y  
t e n t a t i v e ,  t h o u g h ,  because th e  g r o u p s ’ n o n i n t e r v e n t i o n  s t a t u s  was n o t  
c o n t in u e d  t h r o u g h o u t  t h e  d u r a t i o n  o f  t h e  s t u d y .
The f i r s t  a n a l y s i s  seemed t o  suggest  t h a t  t h e r e  were c o n s i s t a n t  
changes in th e  s o c i a l  c l  imate scores  ove r  t im e .  The second s e r i e s  o f  
ana ly s e s  sugges t  t h a t  t h e  changes p ro b a b ly  were n o t  due t o  con foun d in g  
v a r i a b l e s  such as passage o f  t im e  o r  Family  Teacher o r  youth  t u r n o v e r .
In th e  t h i r d  and f o u r t h  a n a ly s e s ,  i t  was h y po the s iz ed  t h a t  these  changes 
p o s s i b l y  were due t o  t h e  t r a i n i n g  o f  t h e  Fam ily  Teachers .  The r e s u l t s  o f  
th e s e  ana ly s e s  g e n e r a l l y  suppo r ted  th e  h y p o t h e s i s .  However,  t h e  r e s u l t s  
were n o t  t o t a l l y  c o n c l u s i v e .
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In th e  t h i r d  m a jo r  a n a l y s i s ,  t h e  you ths  in homes whose Fam i ly  
Teachers  were a t  h ig h e r  l e v e l s  o f  t r a i n i n g  g e n e r a l l y  d i d  tend t o  p e r c e i v e  
t h e i r  env i ro n m e n t  as s t r e s s i n g  g r e a t e r  amounts o f  most o f  t h e  s o c ia l  
c l i m a t e  v a r i a b l e s .  Of c o u rs e ,  t h e  in v e rs e  was t r u e  w i t h  Anger and 
A g g re s s io n .  However,  t h e  s t a t i s t i c a l  s i g n i f i c a n c e  o f  t h e s e  t r e n d s  
y ie ld e d  mixed r e s u l t s .  For example,  th e  h i g h e s t  le ve l  o f  t r a i n i n g  tended 
t o  y i e l d  th e  homes t h a t  had t h e  h i g h e s t  s o c i a l  c l i m a t e  sco res  f o r  t h e  
r e l a t i o n s h i p  d im en s ion s  o f  Invo lve m e n t ,  S u p p o r t ,  and S p o n t a n e i t y ;  t h e  
t r e a t m e n t  program d im ens ions  o f  P r a c t i c a l  O r i e n a t i o n  and Personal  Problem 
O r i e n t a t i o n ;  and th e  systems m a in tenance  d im ens ions  o f  Order and O rg a n i ­
z a t i o n  and Program C l a r i t y .  Even though th e s e  t r e n d s  were c o n s i s t e n t ,  
t h e  d i f f e r e n c e s  between t h e  g roups  f a i l e d  t o  meet t h e  p rede te rm ined  
s t a t i s t i c a l  c r i t e r i a  f o r  e v e ry  r e p l i c a t i o n .  The r e p l i c a t i o n  t h a t  seemed 
t h e  l e a s t  c o n s i s t e n t  w i t h  th e  p r e d i c t i o n  was T^ .  Dur ing  t h i s  implementa­
t i o n ,  t h e  P r e s e r v i c e  Workshop group c o n s i s t e n t l y  had h ig h e r  s o c i a l  c l  i -  
mate sco res  than t h e  g roup  t h a t  had passed th e  Major  E v a lu a t i o n .  The 
o n l y  e x c e p t i o n s  t o  t h i s  t r e n d  were Persona l  Problem O r i e n t a t i o n ,  Anger 
and Agg ress ion  and S t a f f  C o n t r o l .  A l s o ,  w i t h  t h e  s c a le s  t h a t  d id  reach 
s t a t i s t i c a l  s i g n i f i c a n c e ,  t h e  d i f f e r e n c e s  were between th e  M a jo r  Eva lu ­
a t i o n  and C e r t i f i c a t i o n  E v a lu a t i o n  l e v e l s  o f  t r a i n i n g .  The P r e s e r v i c e  
Workshop group was s t a t i s t i c a l l y  s i m i l a r  t o  both  l e v e l s .
Why were t h e r e  d i f f e r e n t i a l  t r a i n i n g  e f f e c t s  between im p lem en ta t ions?  
Perhaps th e  g roups  were n o t  a l l  t r e a t e d  th e  same d u r in g  t h e  t r a i n i n g  
sequence. Maybe t h e r e  were con foun d in g  e v e n ts  o c c u r r i n g  in t h e  M a jo r  
E v a lu a t i o n  homes in T^ t h a t  were n o t  accounted f o r .  P o s s i b l y  th e  r e s u l t s  
were s p u r io u s  and would n o t  occu r  aga in  i f  f u r t h e r  a d m i n i s t r a t i o n s  o f  t h e  
COPES were c ond uc te d .
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Even though th e  leve l  o f  t r a i n i n g  o f  t h e  Fam i ly  Teachers d id  seem to  
have a t  l e a s t  some e f f e c t  on th e  s o c ia l  c l i m a t e  o f  th e  homes, p o s s i b l y  
s t a f f  s e l e c t i o n  had an e q u a l l y  power fu l  i n f l u e n c e .  T h i s  was o f  p a r t i c u ­
l a r  concern  s in c e  t h e  means between t h e  g roups  tended t o  s h i f t  c l o s e r  
t o g e t h e r  as more F am i ly  Teachers  progressed t h ro u g h  t h e  t r a i n i n g  sequence 
and in T^ t h e  leve l  o f  t r a i n i n g  v a r i a b l e  was n o t  c o n s i s t e n t  w i t h  t h e  
o t h e r  im p le m e n ta t i o n s .
The f o u r t h  h y p o th e s is  s p e c i f i c a l l y  addressed th e  s t a f f  s e l e c t i o n  
i s s u e .  I f  t r a i n i n g  a c t u a l l y  was hav ing a la rg e  e f f e c t  on th e  s o c i a l  
c l i m a t e  s c o r e s ,  as homes’ F a m i l y  Teachers s h i f t e d  l e v e l s  o f  t r a i n i n g  c o r ­
r espond ing  changes in s o c i a l  c l i m a t e  scores  shou ld  have o c c u r r e d .  I f  
t r a i n i n g  was n o t  hav ing  much e f f e c t ,  in wh ich case s t a f f  s e l e c t i o n  prob­
a b l y  was, t h e r e  shou ld  have been no changes in s o c i a l  scores  f rom Tx t o
Ty .
The r e s u l t s  suggested t h a t  t r a i n i n g  d id  tend t o  have an e f f e c t  on 
home sco res  over  two im p lem en ta t ions  f o r  Invo lve m e n t ,  S u p p o r t ,  P r a c t i c a l  
O r i e n t a t i o n ,  Order  and O r g a n i z a t i o n ,  and Program C l a r i t y .  The l a r g e s t  
i n f l u e n c e s  seemed t o  occu r  when th e  Family  Teachers went f rom th e  Majo r  
E v a lu a t i o n  leve l  t o  the  C e r t i f i c a t i o n  E v a lu a t i o n  leve l  o f  t r a i n i n g .
A lso  o f  i n t e r e s t  was th e  group  whose Family  Teachers  d i d  n o t  change 
leve l  o f  t r a i n i n g  f rom Tx t o  Ty .  As would be e x p e c te d ,  t h e  homes in 
wh ich th e  Fam ily  Teachers  had re c e iv e d  no T e a c h in g -F a m i ly  t r a i n i n g  had 
r e l a t i v e l y  unchanging s co res  ac ross  two im p le m e n ta t io n s .  However, f o r  
t h e  No-change hemes whose Fam i ly  Teachers had r e c e iv e d  a t  l e a s t  t h e  
P r e s e r v i c e  Workshop, th e  r e s u l t s  were somewhat d i f f e r e n t .  Both th e  No­
change P r e s e r v i c e  Workshop group  and t h e  No-change C e r t i f i c a t i o n  Eva lua­
t i o n  group had r e l a t i v e l y  l a r g e  in c rea ses  on a number o f  s c a l e s .  T h is
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would be prob lemma+ic i f  t h e  U n t ra in e d  group had shown s i m i l a r  in c re a s e s .  
However,  s i n c e  t h e r e  were no in c rea ses  f o r  t h e  U n t ra in e d  g ro u p ,  t h e  
r e s u l t s  would p r o b a b ly  sugges t  t h a t  t h e  t r a i n i n g  was a c o n t in u o u s  p rocess  
and n o t  d i s c r e t e  as t h e  o r d i n a l  c a t e g o r i z a t i o n  m ig h t  s u g g e s t .  Even 
though thes e  g roups  had n o t  o f f i c i a l l y  s h i f t e d  l e v e l s  o f  t r a i n i n g ,  t h e y  
s t i l l  were p r o g r e s s in g  th ro u g h  th e  sequence.
The No-change Majo r  E v a lu a t i o n  group had changes on many s c a le s  t h a t  
were j u s t  o p p o s i t e  t h e  o t h e r  two g roups  whose Fam ily  Teachers  had s t a r t e d  
t h e  t r a i n i n g  sequence. A g a in ,  t h e r e  i s  no c o n c r e te  e v idenc e  t h a t  would 
e x p l a i n  why t h i s  t r e n d  o c c u r r e d .  However,  i t  i s  wor th  n o t i n g  t h a t  t h e r e  
were o n l y  f i v e  homes in t h i s  g ro u p .  W i t h o u t  a l a r g e  sample ,  i t  would be 
hard t o  d e te rm in e  i f  i t  was a s u b s t a n t i a l  t r e n d .  One p o s s i b l e  reason 
t h a t  these  homes d id  n o t  p rog ress  t o  t h e  C e r t i f i c a t i o n  E v a lu a t i o n  le v e l  
was a dec l  ine in t h e  qual i t y  o f  t h e  homes’ program, whereas in t h e  Un­
t r a i n e d  group and th e  P r e s e r v i c e  Workshop g ro u p ,  a d m i n i s t r a t i v e  d e c i s i o n s  
may have h inde red  p ro g r e s s .  Or perhaps homes t h a t  remained a t  t h a t  s tage  
h i t  a g row th  la g ,  wh ich a l s o  e f f e c t e d  t h e  s o c ia l  c l i m a t e .  R e ga rd le s s  o f  
t h e  p o t e n t i a l  reason f o r  t h i s  d e c l i n e ,  th e  smal l  jn makes i n t e r p r e t a t i o n  
o f  t h e  r e s u l t s  r a t h e r  d i f f i c u l t .
The f i n a l  a n a l y s i s  a t tem p ted  t o  a s c e r t a i n  i f  m e re ly  t h e  amount o f  
s t a f f  youth  c a re  e x p e r i e n c e ,  r e g a r d l e s s  o f  t h e  t y p e ,  a f f e c t e d  th e  homes’ 
s o c i a l  c l i m a t e .  T h i s  was t e s t e d  by c o r r e l a t i n g  th e  F a m i ly  Teacher  l e n g th  
o f  s t a y  a t  Boys Town w i t h  t h e  s o c i a l  c l  imate s c o re s .  Even when c o n t r o l -  
I ing f o r  F a m i ly  Teachor  leve l  o f  t r a i n i n g ,  a r e l a t i o n s h i p  was n o t  co n s is =  
t e n t l y  found f o r  any o f  t h e  s c a l e s .  I t  i s  p o s s i b l e  t h a t  a v e ra g in g  t h e  
F a m i l y  Teache rs '  l e n g th  o f  s t a y  f o r  each home had an e f f e c t  on re d u c in g  
th e  c o r r e l a t i o n .  However,  in most homes t h e  le n g th  o f  s t a y  was v e r y
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s i m i l a r  f o r  a l l  o f  t h e  head F am i ly  Teache rs .  Ano ther  v a l i d  c r i t i c i s m  
m ig h t  be t h a t  l e n g th  o f  s t a y  may no t  have been t h e  b e s t  i n d i c a t o r  o f  
s t a f f  e x p e r i e n c e .  A l th o u g h  i t  seemed t o  be t h e  b e s t  barometer  f o r  th e  
p re s e n t  s t u d y ,  a n o th e r  measure o f  e x p e r ie n c e  may have y ie ld e d  d i f f e r e n t  
r e s u I t s .
Cone I us ions
The r e s u l t s  g e n e r a l l y  s ugg es t  t h a t  im p le m e n ta t io n  o f  t h e  T ea c h in g -  
Fam ily  Model have an i n f l u e n c e  on many a s p e c ts  o f  t h e  s o c i a l  c l i m a t e  o f  
t h e  you th  c a re  r e s id e n c e s  a t  Boys Town. As t h e  Model was be ing sys tem a t ­
i c a l l y  implemented, t h e  t r e n d s  seemed t o  s ugg es t  t h a t  th e  in t e r p e r s o n a I  
r e l a t i o n s h i p s  w i t h i n  th e  homes were im p rov ing ;  t h e  you ths  were becoming 
s i  i g h t l y  more autonomous; t h e y  were a c q u i r i n g  more p r a c t i c a l  s k i l l s ;  t h e  
e n v i ro n m e n t  was becoming more o r d e r l y  and o r g a n iz e d ;  and f i n a l l y ,  t h e  
program was becoming a l i t t l e  c l e a r e r  t o  y o u th s .  W h i le  a l l  o f  t h i s  was 
o c c u r r i n g  t h e r e  was a si i g h t  decrease in t h e  tendency  f o r  t h e  e n v i ro n m e n t  
t o  a l l o w  th e  o c c u r re n c e  o f  anger  and a g g r e s s io n .  A l l  o f  thes e  changes 
would be expected when assess ing  the  T e a c h in g -F a m i l y  program components .  
The p re s e n t  s tu d y  a l s o  sugges ts  t h a t  thes e  t r e n d s  p ro b a b ly  were n o t  due 
t o  F am i ly  Teachers  o r  you th  t u r n o v e r ,  th e  amount o f  genera l  Fam i ly  
Teacher you th  c a re  e x p e r i e n c e ,  o r  m e re ly  due t o  t h e  passage o f  t im e .  The 
da ta  do sugges t  t h a t  th e  t r a i n i n g  sequence, p o s s i b l y  in c o m b in a t io n  w i t h  
a s t a f f  s e l e c t i o n  f a c t o r ,  d id  have a s u b s t a n t i a l  impact chang ing  t h e  
env i r o n m e n t .
The impl i c a t i o n s  o f  t h e  s tu d y  seem t o  be t h r e e f o l d .  F i r s t ,  t h e  s tudy  
shows t h a t  t h e  q u a l i t y  o f  you th  ca re  can be assessed .  Much v a l u a b l e  
i n f o r m a t i o n  was ga th e re d  in a f a i r l y  u n o b t r u s i v e  manner.  These da ta  can
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in t u r n  be used by a d m i n i s t r a t o r s  and youth c a re  p r a c t i t i o n e r s  t o  improve 
t h e  q u a l i t y  o f  t h e i r  programs.  Second ly ,  thes e  r e s u l t s  i n d e p e n d e n t l y  
r e p l i c a t e  p re v io u s  re s e a rc h  o f  Moos (1974)  wh ich suggested t h a t  i n t e r v e n ­
t i o n  can e f f e c t  t h e  q u a l i t y  o f  a m i l i e u ’ s s o c i a l  cl  imate .  T h is  imp I ies  
t h e  n e c e s s i t y  o f  d e v e lo p in g  i n t e r v e n t i o n  s t r a t e g i e s  in a number o f  s o c i a l  
s c ie n c e  a re a s — p o s s i b l y  n o t  j u s t  youth  c a r e .  F i n a l l y ,  t h e  da ta  s ugg es t  
t h a t  s t a f f  t r a i n i n g  p ro b a b ly  can a f f e c t  t h e  env i ro n m e n t  f o r  wh ich thos e  
s t a f f  a re  r e s p o n s i b l e .  The t r a i n i n g  sequence c ons ide red  in t h e  p r e s e n t  
s tu d y  i s  bu t  one example o f  i n n o v a t i v e  t r a i n i n g  t e c h n iq u e s .  C e r t a i n l y ,  
s i m i l a r  t r a i n i n g  cou ld  be deve loped and t e s te d  in o t h e r  e n v i ro n m e n ts .
S u gges t io ns  f o r  F u r t h e r  Research
W h i le  the  p re s e n t  s tu d y  seems t o  p r o v id e  i n d i c a t i o n s  r e g a r d in g  th e  
e f f e c t s  o f  imp lement ing  t h e  Te a c h in g -F a m i Iy  Model in a youth  c a re  i n s t i ­
t u t i o n  on t h a t  o r g a n i z a t i o n ’ s s o c i a l  c l i m a t e ,  i t  does n o t  add ress  e v e ry  
r e l a t e d  is s u e .  T h is  would seem t o  be t h e  t a s k  o f  f u t u r e  r e s e a r c h .  For 
example ,  t h e  le v e l  o f  t r a i n i n g  v a r i a b l e  was, a t  b e s t ,  a rough e s t im a t e  o f  
how many program components t h e  Family  Teachers cou ld  d i s p l a y  competence 
in im p lem en t ing .  Moreover ,  t h e  leve l  o f  t r a i n i n g  a l s o  was o n l y  a rough 
e s t im a t e  o f  how many o f  th e  program components were a c t u a l l y  implemented 
on a r e g u l a r  b a s i s  by th e  F am i ly  Teachers .  The t r a i n i n g  da ta  seem t o  
sugges t  t h a t  th e  f o u r  o r d i n a l  l e v e l s  o f  t r a i n i n g  u t i l i z e d  in t h e  p r e s e n t  
s tu d y  were n o t  n e c e s s a r i l y  d i s c r e t e  landmarks o f  Fam i ly  Teacher t r a i n i n g .  
The d i v i s i o n s  p ro b a b ly  were s o m e w h a t  a r b i t r a r y .  P o s s ib l y  a more app ro ­
p r i a t e  mode o f  a n a l y s i s  would have been more d i r e c t  o b s e r v a t i o n s  o f  t h e  
Fam ily  Teachers  imp lement ing  th e  program components o r  hav ing  t h e  Fam i ly  
Teachers  re c o rd  t h e i r  d a i l y  a c t i v i t i e s  in a log ( Jones ,  1976) .  Perhaps
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t h i s  would he lp  t o  assess i f  th e  Fam i ly  Teachers  a c t u a l l y  used t h e  v a r i ­
ous components in c o n t r a s t  t o  d e te r m in in g  i f  t h e y  had a c q u i re d  t h e  
s k i l l s .  However, when c o n d u c t in g  appl ied r e s e a r c h ,  methods need t o  be 
u t i l i z e d  t h a t  are  th e  l e a s t  o b t r u s i v e  o r  th e  s u b j e c t s  may n o t  be w i l l i n g  
t o  p a r t i c i p a t e .  P o s s i b l y  assess ing  degree o f  im p le m e n ta t io n  would be to o  
o b t r u s  i v e .
Ano the r  r e l a t e d  area in which f u r t h e r  re s e a rc h  i s  needed cou ld  
i n v o l v e  i s o l a t i n g  t r a i n i n g  components t h a t  a f f e c t  s p e c i f i c  d im en s ion s  o f  
s o c i a l  c l i m a t e .  In t h e  p r e s e n t  s t u d y ,  t h e  r e s u l t s  o f  imp lement ing  th e  
e n t i r e  Model were assessed .  When o t h e r  you th  c a re  o r g a n i z a t i o n s  do n o t  
want t o  change a l l  a spe c ts  o f  t h e i r  s o c i a l  c l i m a t e  o r  cann o t  adop t  t h e  
e n t i r e  Model,  i t  would b e n e f i t  these  o r g a n i z a t i o n s  t o  be a b le  t o  t r a i n  
t h e i r  s t a f f  o n l y  in the  a reas  in which s o c i a l  c l i m a t e  change i s  d e s i r e d .  
Along th e  same l i n e ,  t h e  da ta  seem t o  sugges t  t h a t  f u r t h e r  r e f i n e m e n t  o f  
t h e  T e a c h in g -F a m i l y  t r a i n i n g  sequence may be needed. The b i g g e s t  i n d i c a ­
t i o n  o f  t h i s  was t h e  decrease  in s o c i a l  c l  imate sco res  a t  t h e  Ma jo r  
E v a lu a t i o n  I e v e l .
Design issues  in d e v e lo p in g  p r a c t i c a l  e v a l u a t i o n  s t r a t e g i e s  f o r  
s o c i a l  a c t i o n  programs a l s o  need t o  be f u r t h e r  add ressed .  Many t im e s  in 
e v a l u a t i n g  these  programs th e  r e s e a r c h e r  is  n o t  a f f o r d e d  th e  conven ience  
o f  a c o n t r o l  g ro u p .  I t  appears  t h a t  t h e  compar ison group des ign  i s  t h e  
n e x t  b e s t  a l t e r n a t i v e .  However, f o r  many programs t h e r e  i s  a mandate t o  
change th e  e n t i r e  app roach ,  n o t  one segment o f  i t ,  a n d /o r  funds  a re  n o t  
p ro v id e d  t o  c o l l e c t  compar ison d a t a .  One l o g i c a l  a l t e r n a t i v e  would be t o  
e s t a b l i s h  a g roup  whose purpose would be t o  c a t a l o g  da ta  and r e s u l t s  f rom 
s o c i a l  s c ie n c e  s t u d i e s .  Comparison g roup  da ta  would then be r e a d i l y  
a v a i l a b l e  f o r  many s o c i a l  s c ie n c e  r e s e a r c h e r s .
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The amount o f  s t a f f  e x p e r i e n c e  a l s o  shou ld  be i n v e s t i g a t e d  in more 
d e t a i l .  The r e s u l t s  i n d i c a te d  t h a t  t h e  amount o f  gene ra l  you th  c a re  
e x p e r i e n c e  th e  Fam i ly  Teachers  had d id  n o t  seem t o  r e l a t e  t o  s o c i a l  
c l  imate s c o re s .  However,  p o s s i b l y  t h e  amount o f  t im e  t h e  Fam ily  Teachers 
had been in v o lv e d  w i t h  t h e  Model ,  rega rd  I ess o f  t h e  le v e l  o f  t r a i n i n g ,  
may have a la rg e  i n f l u e n c e  on s o c i a l  c l  imate s c o re s .  F u tu re  r e s e a rc h  may 
want t o  r e l a t e  t h i s  amount t o  T e a c h in g -F a m i ly  Model e x p e r i e n c e  w i t h  
s o c i a l  c l i m a t e  s c o re s .
F i n a l l y ,  f u r t h e r  re s e a rc h  needs t o  be conducted t o  d e te rm in e  i f  a 
p o s i t i v e  s o c i a l  c l  imate makes any d i f f e r e n c e  in t h e  long run and i f  i t  
does ,  on what d im e n s io n s .  T h i s  cou ld  be accompl ished by r e l a t i n g  s o c i a l  
c l  imate v a r i a b l e s  t o  o t h e r  p rocess  e v a l u a t i o n  v a r i a b l e s  such as g ra d e s ,  
number o f  runaways,  and s a t i s f a c t i o n ,  as w e l l  as by r e l a t i n g  s o c i a l  c l i ­
mate t o  outcome e v a l u a t i o n  measures such as q u a l i t y  o f  l i f e  i n d i c a t o r s .
I f  such r e l a t i o n s h i p s  can be d e te rm in e d ,  measurement o f  s o c i a l  c l i m a t e  
w i l l  c e r t a i n l y  become a commonly used i n d i c a t o r  o f  program q u a l i t y  in 
f u t u r e  e v a l u a t i o n  re s e a r c h .
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Append ix  A
Guide t o  A d m i n i s t e r i n g  t h e  Community O r ie n te d  
Programs Env i ronm en t  S ca le
T h i s  g u id e  has been deve loped t o  s t a n d a r d i z e  t h e  a d m i n i s t r a t i o n  o f  
t h e  COPES. I t  is  a r e s u l t  o f  problems and q u e s t i o n s  r a i s e d  a f t e r  i n i ­
t i a l l y  p i l o t  t e s t i n g  th e  i n s t r u m e n t  on the  Boys Town campus. One shou ld  
t r y  t o  f o l l o w  i t s  p r o t o c o l  as c l o s e l y  as p o s s i b l e .
There w i l l  be one person g i v i n g  th e  COPES. I t  shou ld  t a k e  abou t  one 
hour per home t o  a d m i n i s t e r .  A f t e r  a r r i v i n g  a t  t h e  home th e  imp lementer  
shou ld  t e l l  the  F a m i l y - L i v i n g  Teachers t h e y  a re  t h e r e  t o  a d m in in s t e r  t h e  
COPES. S ta te  t h a t  an area w i t h  w r i t i n g  space la r g e  enough f o r  a l l  t h e
y ou ths  p re s e n t  wi I  I be needed f o r  the  p e r i o d .  C o n t inue  by t e l  I ing th e
F a m i l y - L i v i n g  Teachers t o  come w i t h  t h e  you ths  f o r  a b r i e f  e x p l a n a t i o n  o f  
t h e  p rocedures  in v o lv e d  in f i l l i n g  o u t  th e  q u e s t i o n n a i r e  and f u r t h e r  
p o t e n t i a l  uses o f  th e  i n f o r m a t i o n .  T h e r e a f t e r ,  t h e y  w i l l  be asked t o  go 
t o  a n o th e r  room.
S t a r t  by t e l  I ing t h e  group why t h e y  a re  be ing  asked t o  respond t o  th e  
q u e s t i o n n a i r e s .  The r a t i o n a l e s  shou ld  be g i v e n  as f o l l o w s :
1. Peop le  in programs I ike Boys Town o f t e n  do n o t  have th e  oppo r ­
t u n i t y  t o  g i v e  a d m i n i s t r a t o r s  feedback .  At Boys Town, t h e
a d m i n i s t r a t o r s  want t o  encourage feedback  and t h i s  i s  one opp o r ­
t u n i t y  t o  p a r t i c i p a t e  in i t .  The feedback  can c o n s e q u e n t l y  be 
used t o  improve Boys Town.
2 .  Programs a t  Boys Town have been chang ing  ove r  th e  p a s t  few
y e a r s .  To assess  whether  t h e s e  changes a re  good,  t h e  e f f e c t s  o f
them must be measured.  For i n s ta n c e ,  be ing  a b le  t o  measure the
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s o c i a l  c l  imate o f  a home can he lp  answer q u e s t i o n s  abou t  what 
k in ds  o f  programs make th e  b e s t  l i v i n g  s i t u a t i o n s .
3 .  In t h e  f u t u r e ,  someone may be coming back t o  th e  home t o  g i v e  
the  q u e s t i o n n a i r e  a g a in .  T h is  may a id  in showing how Boys Town 
is  im prov ing  over  t im e .
4 .  Group r e s u l t s  w i l l  be g i v e n  back t o  the  F a m i l y - L i v i n g  Teachers  
who in t u r n  can r e l a y  t h e  i n f o r m a t i o n  t o  t h e  y o u th s .  They both  
can see how t h e i r  im p ress ions  o f  t h e i r  home compare and d i s c u s s  
t h e  r e s u I t s .
A f t e r  a l l  the  q u e s t i o n s  a re  s a t i s f i e d ,  beg in  t o  e x p l a i n  th e  mechan ics 
o f  m ark ing  th e  q u e s t i o n n a i r e .  S ta te  t h a t  th e  you ths  a re  n o t  be ing  ana­
lyzed o r  e v a lu a t e d .  I n s te a d ,  t h e y  a re  in the  r o l e  o f  t h e  e v a l u a t o r s .
For t h i s  r e a s o n ,  t h e y  must  answer th e  q u e s t i o n n a i r e  as a c c u r a t e l y  as 
p o s s i b l e .  S t r e s s  t h a t  th e  i n d i v i d u a l  r e s u l t s  w i l l  be kep t  c o n f i d e n t i a l  
and o n l y  how th e  g roup  answered as a whole w i l l  be r e p o r t e d .  Names need 
t o  be pu t  on th e  COPES because we need t o  be a b le  t o  s e p a ra te  t h e  answers 
o f  you ths  who a re  new t o  Boys Town from th e  answers o f  thos e  who have 
been here  f o r  some t im e .  In t h i s  way, we can t e l  I i f  t h e  y ou ths  who have 
been here f o r  a w h i l e  see any changes in t h e i r  home a t  Boys Town.
N e x t ,  pass o u t  the  In tended Uses o f  t h e  I n fo r m a t i o n  fo rm .  Read i t  t o  
t h e  y ou ths  and answer any q u e s t i o n s  t h e y  have. A f t e r  a l l  o f  t h e i r  ques­
t i o n s  a re  answered, have them s ig n  th e  l a s t  page and r e t u r n  i t  t o  th e  
imp Ie m e n te r .
NOTE: THIS IS NOT AN INFORMED CONSENT BUT MERELY AN EXPLANATION OF SOME
POTENTIAL USES OF THE INFORMATION.
A f t e r  the  y o u t h s ’ q u e s t i o n s  have been s a t i s f a c t o r i l y  answered ask th e
s t a f f  t o  go t o  a n o th e r  room. I n d i c a t e  t h a t  t h i s  i s  t o  reduce s t a f f  
i n f l u e n c e  on you th  r e s p o n d in g .
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Remain w i t h  th e  you ths  t o  implement th e  q u e s t i o n n a i r e .  S t a r t  by say­
ing t h e r e  are  a few p o i n t s  abou t  th e  q u e s t i o n s  t h a t  need t o  be c l a r i f i e d .  
For th e  COPES, t h e  res pon den ts  should answer th e  q u e s t i o n s  f o r  t h e  home 
th e y  a re  I i v i n g  in a t  t h e  p re s e n t  t im e .  Do n o t  answer q u e s t i o n s  o f  t h e  
COPES f o r  o t h e r  homes o r  f o r  Floys Town in g e n e r a l .  A l s o ,  make su re  the  
answers r e f l e c t  how th e  program i s  now, n o t  how i t  used t o  be o r  how i t  
i s  t h o u g h t  i t  may be in t h e  f u t u r e .
S ta te  t h a t  th e  COPES q u e s t i o n n a i r e  was deve loped f o r  a wide range  o f  
programs, so i t  uses words l i k e  "members" and " s t a f f . "  When t h e  word 
"members" i s  used i t  means a l l  the  you ths  l i v i n g  in t h a t  hom e- -no t  o t h e r  
you ths  a t  Boys Town. The word " s t a f f "  in t h e  q u e s t i o n n a i r e  means o n l y  
t h e  a d u l t s  w h o - l i v e  and work  in t h a t  home— n o t  o t h e r  Boys Town s t a f f .  
A l s o ,  th e  word " h e r e "  means o n j y  t h i s  home— n o t  Boys Town in gene ra l  o r  
o t h e r  homes.
The imp lementer  shou ld  s t a r t  w i t h  th e  to p  t h i r d  o f  t h e  Youth Answer 
Sheet  f o r  t h e  Copes. The y o u t h ’ s name shou ld  be f i I  Ied in f i r s t — us ing  
h i s  lega l  name. Suggest t h a t  t h e y  r e f r a i n  f rom us ing  n icknames.  N ex t ,  
th e  heme’ s address shou ld  be e n te red  ( e . g . ,  582 Zamboango B l v d . ) .  The 
t h i r d  q u e s t i o n  asks how long th e  you th  has l i v e d  w i t h  h i s  F a m i l y - L i v i n g  
Teachers .  T h is  means t h e  head F a m i l y - L i v i n g  Teachers  and n o t  th e  a s s i s ­
t a n t s  o r  a s s o c i a t e s .  I f  e x a c t  da tes  c ann o t  be remembered, e s t im a t e s  
shou ld  be made. In t h e  f o u r t h  q u e s t i o n ,  t h e  youth  shou ld  mark t h e  s a t i s ­
f a c t i o n  leve l  t h a t  i s  most  r e p r e s e n t a t i v e  as o f  p r e s e n t .  On ly  one 
s a t i s f a c t i o n  leve l  would bo i n d i c a t e d .
When a l l  the  y ou ths  have f i l l e d  o u t  t h e  i n f o r m a t i o n  s h e e t ,  t e l l  them 
t o  f i n d  number one on t h e  answer s h e e t .  E x p la in  t h a t  you w i l l  read each 
s ta te m e n t  o u t  loud and you want  them t o  respond t o  t h e s e  by answer ing
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whether  i t  i s  t r u e  o r  f a l s e  in r e f e r e n c e  t o  t h e i r  home here  a t  Boys Town. 
I f  a s ta te m e n t  i s  t r u e ,  c i r c l e  t h e  t .  I f  t h e  s ta te m e n t  i s  f a l s e ,  c i r c l e  
t h e  f .  I f  a you th  i s  n o t  su re  whether  a s ta te m e n t  i s  t r u e  o r  f a l s e ,  have 
them make t h e i r  b e s t  guess .
S t a t e  t h a t  some o f  th e  s ta te m e n ts  may be worded in a manner wh ich 
makes th e  a p p r o p r i a t e  answer u n c l e a r .  C on t inue  by say ing  you w i l l  t r y  t o  
e x p l a i n  a l l  o f  th e s e  s t a te m e n ts ,  however ,  t h e y  shou ld  n o t  h e s i t a t e  t o  ask 
q u e s t i o n s  i f  t h e y  a re  n o t  s u re  o f  what any s ta te m e n t  means. (Q u e s t io n s  
t h e  imp lementer  must be p a r t i c u l a r l y  s e n s i t i v e  t o  a re  th e  s u b t l e  dou b le  
n e g a t i v e s .  These, a long  w i t h  o t h e r  c o n fu s in g  s t a te m e n ts ,  a re  r e d e f i n e d  
on th e  q u e s t i o n n a i r e  and t h e  implementer  shou ld  u t i l i z e  th e s e  d e f i n i t i o n s  
i f  t h e  need f o r  f u r t h e r  e x p la n a t i o n  a r i s e s . )
Be sure  n o t  t o  read more i n t o  a q u e s t i o n  than is  t h e r e .  For example,  
when t a l k i n g  abou t  c r i t i c i s m  do n o t  s t a t e  whether  you mean p o s i t i v e  o r  
nega t  i v e  c r  i t  ic  i sm.
I f  m in o r  d i s r u p t i o n s  o c c u r  d u r in g  t h e  p e r io d  ig n o re  them,  b u t  i f  t h e  
you ths  become to o  d i s r u p t i v e  w a i t  u n t i l  q u i e t  i s  resumed b e f o r e  
c o n t i n u  i n g .
A f t e r  th e  q u e s t i o n n a i r e  i s  done,  c o l l e c t  th e  answer s hee ts  f rom th e  
y ou ths  and th a n k  them f o r  t h e i r  t im e .
NOTE: BE SURE TO INFORM THE FAMILY-LIVING TEACHERS BEFORE LEAVING.
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Append ix  B
In tended Uses o f  t h e  Consumer E v a l u a t i o n ,  Copes, and A s s o c ia te d  
Background I n fo r m a t i o n  by th e  Boys Town Research C e n te r
The f o l l o w i n g  w i l l  d e s c r i b e  th e  way t h r e e  s e t s  o f  i n f o r m a t i o n  may be 
used by t h e  T e a c h in g -F a m i l y  Program a t  the  Boys Town Research C en te r *
The f i r s t  s e t  comes from th e  Consumer E v a lu a t i o n  q u e s t i o n n a i r e ,  wh ich 
asks q u e s t i o n s  r e g a r d i n g  your  s a t i s f a c t i o n  w i t h  v a r i o u s  a reas  o f  Fa the r  
F lanagan ’ s Boys ’ Home. The second s e t  o f  i n f o r m a t i o n  comes from th e  Com­
m u n i t y  O r ie n te d  Programs Env i ronm ent  Sca le  (COPES), wh ich  asks f o r  your  
responses  t o  s ta te m e n ts  abou t  t h e  s o c ia l  c l  imate o f  th e  home in which you 
l i v e  a n d /o r  work .  The l a s t  s e t  is  background i n f o r m a t i o n .  T h i s  may 
i n c lu d e  i n f o r m a t i o n  abou t  your age, how long you have l i v e d  o r  worked a t
Boys Town, how long you have l i v e d  w i t h  your  p r e s e n t  Fam i ly  L i v i n g
Teachers  ( f o r  t h e  y o u t h s ) ,  o r  how long you have been a t  your  p r e s e n t  
p o s i t i o n  ( f o r  the  s t a f f ) .
These t h r e e  s e t s  o f  i n f o r m a t i o n  are  col  Iec ted  under th e  s u p e r v i s i o n  
o f  t h e  Boys Town Youth Care Depar fment ,  a l th o u g h  t h e y  may u t i l i z e  t h e  
Boys Town Research Cente r  f o r  da ta  c o l l e c t i o n  and a n a l y s i s  s e r v i c e s .  The 
Boys Town Cente r  may in t u r n  p a r t i c i p a t e  in publ ic  p r e s e n t a t i o n  o r  publ i -  
c a t i o n  o f  t h e  i n f o r m a t i o n .  N e v e r t h e le s s ,  e v e ry  e f f o r t  w i l l  be made t o  
ensure  t h e  c o n f i d e n t i a l i t y  o f  t h e  i n f o r m a t i o n  c o l l e c t e d .  In a p u b l i c  
p r e s e n t a t i o n  o r  pub I i c a t i o n , t h e  i n f o r m a t i o n  w i l l  u s u a l l y  be p resen ted  in 
g roup form and w i l l  n o t  i d e n t i f y  any i n d i v i d u a l  o r  s i n g l e  home. I f  any
i n d i v i d u a l  da ta  a re  p re s e n te d ,  t h e y  w i l l  be coded in a form so t h a t  the
name o f  t h e  i n d i v i d u a l  w i l l  n o t  become p u b l i c l y  known.
The i n f o r m a t i o n  may be used t o  improve you th  c a re  a t  Boys Town by 
p r o v i d i n g  feedback  abou t  th e  q u a l i t y  o f  you th  c a re  on campus. I t  co u ld  
a l s o  prove b e n e f i c i a l  on a n a t i o n a l  le ve l  by showing a d m i n i s t r a t o r s  in 
o t h e r  i n s t i t u t i o n s  t h a t  th e  q u a l i t y  o f  you th  c a r e  can be measured and 
im proved .
I f  you have any q u e s t i o n s  r e g a r d in g  t h i s  i n f o r m a t i o n  o r  i t s  use,  you 
may w r i t e  o r  c a l l  Loren E. Brooks a t  th e  Boys Town Cente r  o r  Joseph H. 
Evans a t  th e  Boys Town Youth Care Depar tm en t .
The s i g n a t u r e  o f  t h i s  docunen t  i n d i c a t e s  t h a t  you have read i t  and 
have had any q u e s t i o n s  r e g a r d in g  th e  c o l l e c t i o n  o r  use o f  t h e  i n f o r m a t i o n  
s a t i s f a c t o r i l y  answered.
(d a te ) ( s i g n a t u r e  -  p a r t i c i p a n t )
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Append ix  C
Copes Q u e s t i o n n a i r e
1. Members pu t  a l o t  o f  energy  i n t o  what t h e y  do around he re .  (The
members a re  a c t i v e l y  in v o lv e d  in t h i s  c o t t a g e . )
2 .  The h e a l t h i e r  members here  he lp  t a k e  c a re  o f  t h e  less  h e a l t h y  
ones .  ( I f  someone i s  s i c k ,  everyone who i s n ’ t  s i c k  he lp s  t a k e  
c a re  o f  them.)
3 .  Members tend t o  h id e  t h e i r  f ee l  ings f rom one a n o th e r .
4.  There i s  no membership government  in t h i s  program. (Members d on ’ t  
have any say abou t  th e  r u l e s ,  consequences,  and a c t i v i t i e s  o f  t h e  
home.)
5.  T h i s  program emphasizes t r a i n i n g  f o r  new k in d s  o f  j o b s .  ( T h i s  
program t r i e s  t o  teach  members j o b s  t h a t  t h e y  d id  n o t  know how t o  
do b e fo r e  coming t o  t h e  p rogram.)
6 .  Members h a r d l y  eve r  d i s c u s s  t h e i r  sexual  I i v e s .  (T = There i s  n o t  
much member d i s c u s s io n  about  t h e i r  sexual  l i v e s .  F = Members do 
d i s c u s s  t h e i r  sexual  l i v e s . )
7 .  I t ’ s hard t o  g e t  peop le  t o  argue around he re .  (T = Peop le  don ’ t
argue around he re .  F = Peop le  do argue around h e r e . )
8 .  Members’ a c t i v i t i e s  a re  c a r e f u l  Iy  p la n n e d .  (What members do 
t h r o u g h o u t  t h e  day i s  c a r e f u l l y  p la n n e d . )
9 .  I f  a member b reaks  a r u l e ,  he knows what t h e  consequences w i l l  be.
10. Once a schedu le  i s  a r ranged f o r  a member, t h e  member must f o l l o w  
i t .  (Once i t  i s  dec ided  what a member is  t o  do d u r i n g  a d a y ,  t h e  
member must do i t . )
11. T h i s  i s  a l i v e l y  p l a c e .  (There  i s  a lways something go ing  o n . )
12. S t a f f  have r e l a t i v e l y  l i t t l e  t im e  t o  encourage members.  ( S t a f f  do 
n o t  have much t im e  to  p r a i s e ,  h e l p ,  app rove ,  r e a s s u r e ,  e t c .  mem­
b e r s .  T = S t a f f  do n o t  have much t im e  t o  encourage members.  F = 
S t a f f  have q u i t e  a b i t  o f  t im e  t o  encourage members.)
13. Members say a n y th in g  th e y  want t o  t h e  s t a f f *
14. Members can leave here  any t im e  w i t h o u t  say ing  where th e y  a re  
go i n g .
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15. There  i s  r e l a t i v e l y  l i t t l e  emphasis on te a c h in g  members s o l u t i o n s  
t o  p r a c t i c a l  p rob lem s .  (There i s  r e l a t i v e l y  l i t t l e  emphasis on 
t e a c h in g  members how t o  s o l v e  c o n c r e t e  eve ryday  p rob lem s .  T = No 
emphasis on t e a c h in g  members how t o  s o l v e  p r a c t i c a l  p rob lem s .  F = 
There  is  emphasis on t e a c h in g  members how t o  s o l v e  p r a c t i c a l  
p ro b le m s .)
16. Personal  problems a re  o p e n ly  t a l k e d  a b o u t .
17. Members o f t e n  c r i t i c i z e  o r  j o k e  abou t  t h e  s t a f f .
18. T h i s  i s  a v e r y  w e l l  o rgan ized  program.
19. I f  a member’ s program i s  changed,  s t a f f  a lways  t e l l  him why. ( I f
t h e  t h i n g s  o r  g o a l s  a member is  work ing  on a re  changed,  t h e  s t a f f
a lways  t e l l  him why. )
20. The s t a f f  v e r y  r a r e i y  pun ish  members by t a k i n g  away t h e i r  p r i v i ­
l e g e s .  (T = S t a f f  do n o t  pun ish  members by t a k i n g  away t h e i r  
p r i v i l e g e s .  F = O f t e n  s t a f f  pun ish  members by t a k i n g  away t h e i r  
pr  iv  i I e g e s .)
21 . The members a re  proud o f  t h i s  program.
22. Members seldom he lp  each o t h e r .
23.  I t  i s  hard t o  t e l l  how members a re  f e e l i n g  he re .
24 .  Members a re  expected t o  t a k e  l e a d e r s h ip  h e re .
25.  Members a re  expected t o  make d e t a i l e d ,  s p e c i f i c  p la n s  f o r  t h e
f u t u r e .
26 .  Members a re  r a r e l y  asked personal  q u e s t i o n s  by t h e  s t a f f .  (T =
Members a re  n o t  asked personal  q u e s t i o n s  by the  s t a f f .  F = S t a f f
do ask members personal  q u e s t i o n s . )
27 . Members here r a r e l y  a rg u e .  (T = Members do n o t  a rgue .  F =
Members argue q u i t e  a b i t . )
28 .  The s t a f f  make su re  t h a t  t h i s  p lace  i s  a lways n e a t .
29. S t a f f  r a r e l y  g i v e  members a d e t a i l e d  e x p l a n a t i o n  o f  what  t h e
program i s  a b o u t .  (T = S t a f f  do no t  g i v e  members a d e t a i l e d
e x p l a n a t i o n  o f  what t h e  program i s  a b o u t .  F = S t a f f  do .q ive 
members a d e t a i l e d  e x p l a n a t i o n  o f  what t h e  program i s  a b o u t . )
30.  Members who b reak  t h e  r u l e s  a re  pun ished f o r  i t .
31 .  There i s  v e r y  l i t t l e  g roup  s p i r i t  in t h i s  program.
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32. S t a f f  a re  v e r y  i n t e r e s t e d  in f o l l o w i n g  up members once t h e y  leave 
the  program. [ S t a f f  a re  i n t e r e s t e d  in knowing what members a re  
do ing  once th e y  leave  th e  program. ( I f  no members have l e f t  t h e  
program s in c e  t h e  s t a f f  have come t o  t h a t  program th e  y ou ths  
shou ld  respond f o r  how t h e y  t h i n k  t h e  s t a f f  would be i f  someone 
d i d  I eav e . )  ]
33 .  Members a re  c a r e f u l  abou t  what t h e y  say when s t a f f  a re  a round .
34.  The s t a f f  tend t o  d i s c o u r a g e  c r i t i c i s m  from members. [T = S t a f f
do n o t  a l l o w  c r i t i c i s m  from members. F = S t a f f  a l l o w  c r i t i c i s m  
from members.  (NOTE: Do no t  d e f i n e  c r i t i c i s m  as be ing  n e g a t i v e
o r  p o s i t i v e . ) ]
35 .  There is  r e l a t i v e l y  l i t t l e  d i s c u s s i o n  abou t  e x a c t l y  what members 
w i l l  be do ing  a f t e r  t h e y  leave the  program. (T = There i s  n o t
much d i s c u s s i o n  about  e x a c t l y  what members w i l l  be do ing  a f t e r
th e y  leave t h e  program. F = There i s  q u i t e  a b i t  o f  d i s c u s s i o n  
abou t  what members w i l l  be do ing  a f t e r  t h e y  Ieave th e  program.)
36.  Members a r e  expected t o  share  t h e i r  persona l  prob lems w i t h  each 
o t h e r .
37. S t a f f  sometimes argue o p e n ly  w i t h  each o t h e r .
38.  T h is  p lace  u s u a l l y  lo oks  a l i t t l e  messy.
39.  The program r u l e s  a re  c l e a r l y  unders tood  by t h e  members.
40.  I f  a member f i g h t s  w i t h  a n o th e r  member, he w i l l  g e t  i n t o  r e a l
t r o u b l e  w i t h  th e  s t a f f .  (NOTE: f i g h t s  = v e rb a l  o r  p h y s ic a l
f  i g h t s .)
41. Very few members ever  v o l u n t e e r  around he re .
42. S t a f f  a lways compl iment  a member who does something we I I .
43 .  Members a re  s t r o n g l y  encouraged t o  exp ress  them se lves  f r e e l y  h e re .
(Members are  s t r o n g l y  encouraged t o  say what th e y  want h e r e . )
44 .  Members can leave the  program whenever t h e y  want t o .  (NOTE: T h i s  
would in c lu d e  le a v in g  Boys Town.)
45.  There  is  r e l a t i v e l y  l i t t l e  emphasis on making s p e c i f i c  p la n s  f o r
le a v in g  t h i s  p rogram. (T = Not much emphasis in th e  program on
making p la n s  f o r  le a v in g  the  program. F = A I o t  o f  emphasis  in
t h e  program on making p lans  f o r  le a v in g  t h i s  p rogram.)
46.  Members t a l k  r e l a t i v e l y  I i t t l e  abou t  t h e i r  p a s t .  (T  = Members do 
n o t  t a l k  much ahou t  t h e i r  p a s t .  F = Members t a l k  a l o t  abou t  
t h e i r  p a s t . )
47 .  Members somet imes p la y  p r a c t i c a l  j o k e s  on each o t h e r .
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48.  Members here  f o l l o w  a r e g u l a r  schedu le  e v e ry  day .
49 .  Members never  know when s t a f f  w i l l  ask  t o  see them.
50. S t a f f  don ’ t  o r d e r  th e  members a round .
51. A l o t  o f  members j u s t  seem t o  be pass ing  t im e  h e re .  (A l o t  o f
members don ’ t  seem t o  be accompl i s h in g  a n y th in g  he re . )
52. The s t a f f  know what t h e  members want .
53. Members s p o n ta n e o u s ly  s e t  up t h e i r  own a c t i v i t i e s  h e re .  (Members 
go ahead and s e t  up a c t i v i t i e s  on t h e i r  own h e re . )
54. Members can wear whatever  t h e y  want .
55. Most members a re  more concerned w i t h  t h e  pas t  than w i t h  t h e
f u t u r e .
56. Members t e l l  each o t h e r  abou t  t h e i r  i n t i m a t e  personal  p rob lem s .
57. S t a f f  encourage members t o  exp ress  t h e i r  anger o p e n ly  h e re .
( S t a f f  want members t o  exp ress  t h e i r  anger o p e n ly  h e re . )
58. Some members look  messy.
59. The members a lways know when th e  s t a f f  w i l l  be a round .
60. I t  i s  im p o r ta n t  t o  c a r e f u l l y  f o l l o w  th e  program r u l e s  h e re .
61. T h i s  program has v e r y  few s o c i a l  a c t i v i t i e s .  (Group a c t i v i t i e s ,  
e . g . ,  go ing  on o u t i n g s ,  t o  dances ,  hav ing  p a r t i e s . )
62 .  S t a f f  somet imes don ’ t  show up f o r  t h e i r  app o in tm en ts  w i t h  members.
63.  When members d i s a g r e e  w i t h  each o t h e r ,  t h e y  keep i t  t o  th e m s e lv e s .  
(When members d i s a g r e e  w i t h  each o t h e r ,  t h e y  don ’ t  t e l l  o t h e r s  
abou t  i t . )
64 .  The s t a f f  a lm o s t  a lways a c t  on members’ s u g g e s t i o n s .
65. Members here  a re  expected t o  dem on s t ra te  c o n t in u e d  c o n c r e te
p ro g re s s  toward t h e i r  g o a l s .
66. S t a f f  a re  m a in l y  i n t e r e s t e d  in l e a r n in g  abou t  members’ f e e l i n g s .
67* S t a f f  here  never  s t a r t  a rgum ents .
68 .  Th in g s  a re  somet imes v e r y  d i s o r g a n i z e d  around he re .
69.  Everyone knows who 's  in cha rge  h e re .
70. Members can c a l l  s t a f f  by t h e i r  f i r s t  names.
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71. Members a re  p r e t t y  busy a l I  o f  t h e  t im e .
72. There i s  r e l a t i v e l y  t i t t l e  s h a r in g  among t h e  members. (T = There 
i s  n o t  much s h a r in g  among members. F = The re  is  a l o t  o f  s h a r in g  
among members.)
73 .  Members can g e n e r a l l y  do whatever  th e y  fe e l  l i k e  he re .
74. Very few members have any r e s p o n s i b i l i t y  f o r  th e  program he re .  
(V e ry  few members have any say in th e  program h e re .  T = The 
members in gen e ra l  do no t  have much r e s p o n s i b i l i t y  f o r  t h e  
program. F -  The members do have q u i t e  a l o t  o f  r e s p o n s i b i l i t y  
f o r  t h e  p rogram.)
75. Members a re  t a u g h t  s p e c i f i c  new s k i l l s  in t h i s  program. (Members 
are  t a u g h t  t h i n g s  t h e y  d i d n ' t  know b e f o r e  coming t o  t h e  p rog ram .)
76.  The members r a r e l y  t a l k  w i t h  each o t h e r  abou t  t h e i r  personal  prob­
lems. (T = Members do n o t  t a l k  w i t h  each o t h e r  abou t  t h e i r  
persona l  p rob lems.  F = Members t a l k  w i t h  each o t h e r  abou t  t h e i r  
personal  problems q u i t e  a b i t  o f  the  t i m e . )
77. Members o f t e n  g r i p e .
78. The dayroom o r  I i v i n g  room i s  o f t e n  u n t i d y .
79.  Peop le  a re  a lways  chang ing  t h e i r  minds h e re .
80.  Members may i n t e r r u p t  s t a f f  when th e y  are  t a l k i n g .  (NOTE: Do n o t
r e - d e f i n e  i n t e r r u p t  in te rms o f  an a p p r o p r i a t e  o r  i n a p p r o p r i a t e  
i n t e r r u p t i o n .)
81 .  D is c u s s io n s  a re  v e r y  i n t e r e s t i n g  he re .
82.  Members a re  g i v e n  a g r e a t  deal o f  i n d i v i d u a l  a t t e n t i o n  he re .
83. Members tend t o  h id e  t h e i r  f e e l i n g s  f rom the  s t a f f .
84 .  Members here  a re  v e r y  s t r o n g l y  encouraged t o  be independen t .
85.  S t a f f  c a re  more abou t  how members fee l  than abou t  t h e i r  p r a c t i c a l  
p ro b le m s .
86.  Members a re  r a r e l y  encouraged t o  d i s c u s s  t h e i r  personal  prob lems
h e re .  (T = Members a re  n o t  encouraged t o  d i s c u s s  t h e i r  persona l
p rob lems h e re .  F = Members a re  s t r o n g l y  encouraged t o  d i s c u s s  
t h e i r  personal  p rob lems her©.)
87 .  S t a f f  here  t h i n k  i t  i s  a .hea l thy  t h i n g  t o  a rgue .
88 .  Members a re  r a r e l y  kep t  w a i t i n g  when t h e y  have ap p o in tm e n ts  w i t h
s t a f f .  (T = Members u s u a l l y  a re  n o t  kep t  w a i t i n g  when t h e y  have
app o in tm en ts  w i t h  s t a f f .  F = A l o t  o f  t h e  t im e  members a re  k e p t
w a i t i n g  when t h e y  have app o in tm en ts  w i t h  s t a f f . )
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89.
90.
91.
92.
93.
94 .
95 .
96.
97.
98.
99. 
100.
Members never  q u i t e  know when t h e y  w i l l  be c o n s id e re d  ready  t o  
leave t h i s  program.
Members w i l l  be t r a n s f e r r e d  o r  d is c ha rged  from t h i s  program i f  
t h e y  don ’ t  obey t h e  r u l e s .  (NOTE: " T h i s  program" means t h e
l i v i n g  u n i t  t h e y  a re  in and Boys Town.)
Members o f t e n  do t h i n g s  t o g e t h e r  on weekends.
The s t a f f  go o u t  o f  t h e i r  way t o  he lp  new members g e t  ac q u a in te d  
h e re .
Members a re  s t r o n g l y  encouraged t o  exp ress  t h e i r  fee l  in g s .  (The 
s t a f f  r e a l l y  t r y  t o  g e t  t h e  members t o  exp ress  t h e i r  f e e l i n g s . )
S t a f f  r a r e l y  g i v e  in t o  p re s s u re  f rom members. [ I f  t h e  s t a f f  want
t o  do one t h i n g  and t h e  members a n o th e r ,  t h e  s t a f f  n o r m a l l y  g e t  
t h e i r  way. (T = S t a f f  usuaI Iy  do n o t  g i v e  in t o  p re s s u re  f rom 
members. F = S t a f f  u s u a l l y  g i v e  in t o  p re s s u re  f rom members . ) !
Members must make d e t a i l e d  p lans  b e fo r e  le a v in g  t h i s  program.
S t a f f  s t r o n g l y  encourage members t o  t a l k  abou t  t h e i r  p a s t s .  (T = 
S t a f f  r e a l l y  t r y  t o  g e t  th e  members t o  t a l k  abou t  t h e i r  p a s t .  F =
S t a f f  do n o t  want t h e  members t o  t a l k  abou t  t h e i r  p a s t . )
Members here r a r e l y  become a n g ry .  (T = Members do no t  become 
ang ry  v e r y  o f t e n .  F = Members g e t  ang ry  q u i t e  a b i t . )
The s t a f f  s t r o n g l y  encourages members t o  be nea t  and o r d e r l y  h e re .
There a re  o f t e n  changes in th e  r u l e s  h e re .
The s t a f f  make and e n f o r c e  a l l  t h e  r u l e s  h e re .
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Append ix  D 
Youth  Answer Sheet  f o r  t h e  Copes
NAME:___________________________________ ADDRESS:_______________________ _ _
HOW LONG HAVE YOU LIVED WITH YOUR PRESENT FAMILY LI VING TEACHERS?
YEARS_______ MONTHS
HOW SATISFIED ARE YOU WITH YOUR LIFE IN THIS HOME? (CHECK ONE)
_______ COMPLETELY SATISFIED
_______ SATISFIED
_______ SLIGHTLY SAT ISI FED
_______ NEITHER SATISFIED NOR DISSATISFIED
_______ SLIGHTLY DISSATISFIED
DISSATISFI ED 
COMPLETELY DISSATISFIED
1 . t  f 21 . t  f 41. t  f 61 . t  f 81 . t
2 . t  f 22. t  f 42. t  f 62. t  f 82. t
3 . t  f 23 . t  f 43 . t  f 63. t  f 83 . t
4 . t  f 24. t  f 44. t  f 64. t  f 84 . t
5. t  f 25 . t  f 45 . t  f 65 . t  f 85 . t
6 • t  f 26. t  f 46. t  f 66 • t  f 86 . t
7 . t  f 27 . t  f 47 . t  f 67 . t  f 87 . t
8 . t  f 28. t  f 48. t  f 68. t  f 88 . t
9 . t  f 29 . t  f 49 . t  f 69 . t  f 89 . t
10. t  f 30. t  f 50. t  f 70. t  f 90 . t
1 1. t  f 31. t  f 51 . t  f 71 . t  f 91 . t
12. t  f 32. t  f 52. t  f 72. t  f 92. t
13. t  f 33. t  f 53. t  f 73. t  f 93 . t
14. t  f 34. t  f 54. t  f 74, t  f 94, t
15. t  f 35 . t  f 55. t  f 75 . t  f 95 . t
16. t  f 36. t  f • 56. t  f 76. t  f 96 . t
17. t  f 37 . t  f 57 . t  f 77 . t  f 97 . t
18. t  f •
00ro t  f 58. t  f 78. t  f 98. t
19. t  f 39 . t  f 59 . t  f 79 . t  f 99. t
20. t  f 40. t  f 60. t  f •
o00 t  f 100. t
Append ix  E
Formula and sample co m p u ta t io n s  f o r  t h e  i n t r a c l a s s  c o r r e l a t i o n ,  
s t a t i s t i c  when used t o  compute p r o f i l e  s t a b l i t y .
Formula:  From: (Haggard,  1958, p.  I I )
BCMS -  WMSR ■ = BCMS + ( k - I ) (WMS)
Computat  i o n s :
D 659 .8  -  15.8 oc-R = r c n  "o 1 7T=;------ . w  ■>', 77C = .95
= .42
659 .8  + (2 -  1 ) ( ! 5 l8)
248..4 - 101 .3
248 .4  + (2 t  I ) (101 .3)
445,.5 - 398 .9
445 .5  + (2 -  1 ) (398 .9)
88..7 - 142. 1
= .05
R 88 .7  + (2 -  I ) (142.  I ) " ' • 23
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Append ix  F
Graphs o f  a c tu a l  mean sco res  f o r  Tx-Ty 
compar isons  by s h i f t  g roups .
Fam i 1fy Teacher  t r a i n i n g  s h i f t  g roup code:
t = Sh i f t e d  upward
+ = S h i f t e d  downward
0 = Remained a t  t h e  same leve l
01 = Remained a t  t h e  U n t ra in e d  leve l
02 = Remained a t  t h e  P r e s e r v i c e  Workshop leve l
03 = Remained a t  t h e  M a jo r  E v a lu a t i o n  leve l
04 = Remained a t  t h e  C e r t i f i c a t i o n  E v a lu a t i o n  1 eve 1
t 1 = S h i f t e d  upward from t h e  U n t r a in e d  le ve l
t 2 = S h i f t e d  upward from t h e  M a j o r . Eva 1u a t i o n  1 eve 1
t 3 = S h i f t e d  upward from t h e  C e r t i f i c a t i o n  Eva!1u a t  ion
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